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Name o f researcher: Beverly Rosetta Cameron
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Date completed: April 2002

Problem
This study investigated parents’ perceptions o f the psychosocial
determinants o f middle- and high-school violence.

Method
Phase Four o f the Predisposing, Reinforcing, and Enabling Constructs in
Educational Diagnosis and Evaluation (PRECEDE) model, developed by
Lawrence Green, was utilized to examine the perceptions o f parents regarding the
psychosocial determinants of middle- and high-school violence. Respondents
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were 191 parents whose children were suspended for school violence. One-way
ANOVAs were used to analyze the influence o f gender, age, education, family
structure, and income on school violence.

Results
Parents believed their children would solve problems using nonviolent
means but they responded in a violent manner at school. The parents indicated
that all stakeholders should be involved in violence reduction. They believed that
parents are underutilized and could play a more active role in reducing school
violence.
Suspensions, detentions, sending the child to the principal and/or
counselor, and having teachers stand in the hallways between classes were
perceived as moderately effective. Strategies such as programs that teach
problem solving, after-school activities for students, bringing the parent into the
school, school staff violence development programs, and parent development
programs were believed to be highly effective.
Parents indicated that inconsistency in discipline was a significant
contributing factor to school violence. Administrators and staff should be
perceived as being fair and consistent in the implementation o f school policies.
The study included the perceptions o f fathers and male guardians
regarding violence in schools. Males, as well as females, did not view violence as
an appropriate response to school issues facing their children.
Conclusions
The results indicated that Phase Four o f the PRECEDE model is partially
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supported. Forty o f the 290 variables related to predisposing, reinforcing, and
enabling factors were significantly different.
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CHAPTER I

THE PROBLEM

Historically, schools have been relatively safe havens from violence. Schools
should be safe and secure places for all students, teachers, and staff members. Without a
safe learning environment, teachers cannot teach and students cannot leam. The violence
on the streets and in some homes has “spilled” over into the schools. In recent years,
there is grave concern that children are no longer as safe from intimidation, serious injury,
or death, as they once were while at school.
Recently, the nation has been deeply shocked by several dramatic,
incomprehensible multiple killings o f students at school by their classmates. There is little
doubt there is a problem with violence in schools. O f course, not all schools or
communities are affected to the same extent. Figures released from the National Center
for Education Statistics in 2000 revealed that, in 1998, students ages 12 through 18 were
victims o f more than 2.7 million total crimes at school. In that same year, these students
were victims o f about 253,000 serious violent crimes at school (i.e., rape, sexual assault,
robbery, and aggravated assault). There were also 60 school-associated violent deaths in
the United States between July 1, 1997, and June 30, 1998—including 47 homicides
(Kaufman et al., 1998).
1
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The amount o f violence committed in the nation’s schools continues to be a
concern. Violence at school can lead to disruptive and threatening environments reducing
student performance. But young peoples’ well-being demands courage and integrity to
respond to these perceptions and concerns. The societal response to this dilemma has
been largely limited to increasingly harsh and lengthy sentencing with little evidence this
approach is deterring violence or rehabilitating young offenders. What is needed are new
insights into the causes o f this problem and new intervention strategies for making our
schools safer places o f learning.
Although estimates o f the amount and intensity o f school violence vary, concern
about the level o f violence and aggression occurring in U.S. schools appears to be
warranted. In 1996, 5% o f all 12th graders reported they had been injured with a weapon
such as a knife, gun, or club during the past 12 months while they were either inside or
outside the school building or on a school bus. Twelve percent reported they had been
injured on purpose without a weapon while at school (Kaufman et al., 1998).
According to the National Center for Education Statistics (2000), violent deaths
are tragic events which affect not only the individuals and their families but also everyone
in the schools where the deaths occur. Violent deaths at school receive national attention.
Therefore, accurate data on the magnitude of this problem are important. From July 1,
1997, through June 30, 1998, there were 60 school-associated violent deaths in the United
States. Forty-seven o f these violent deaths were homicides, 12 were suicides, and
1 was a teenager killed by a law enforcement officer in the line o f duty. Thirty-five o f the
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3
47 school-associated homicides were o f school-age children. There were a total o f 2,752
homicides o f children ages 5 through 19 occurring from July 1, 1997, through June 30,
1998 (Kaufman et al., 1998).
The sources o f violence are several and probably lie as much outside o f the school
building as within it, if not more so. Schools are a part o f the larger communities they
seek to serve. High levels o f aggression in our homes, our streets, and our mass media
rapidly find parallel expression in our schools. Far too frequently, behaviors occurring in
school settings have been regarded and dealt with as the exclusive results o f strategies and
procedures implemented or not implemented by the schools. This study targets the family
forces encroaching on school functioning and school violence. It focuses on factors
outside the school where school violence often begins. The study is an examination o f the
perceptions o f parents whose children had been suspended for committing violent acts at
school regarding factors contributing to school violence.

Statement of the Problem
The traditional ways o f working with students who commit violence have not been
very successful. Disruptive children sometimes come from troubled homes. Some studies
indicate that as many as 80% o f disruptive children come from dysfunctional homes
(Herbert, 1994). This study explores the perceptions o f parents as they relate to factors
influencing violence in the schools.
Although parental factors have been identified as contributors to youth violence,
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4
no study has been identified which solely examined parents’ perceptions o f factors thought
to contribute to school violence. Kandakai (1998) studied mothers’ perceptions o f factors
contributing to school violence in Ohio. It was hypothesized that parents’ perceptions of
school violence and the schools’ measures for dealing with violence may be associated
with school procedures. For example, parents who perceive the school’s procedures for
dealing with violence as effective may be more supportive of what schools are doing and
encourage their children to abide by school policies. As well, parents who perceive the
school as inadequate in resolving their child’s conflict-related problems might accept their
child’s use o f force as a means o f stopping that problem from occurring again. Parents
who are not supportive o f school policies for handling violence may have some insights
regarding more effective procedures for dealing with school violence. Hence, parents’
perceptions o f school violence may influence their beliefs and their child’s beliefs
regarding the most appropriate ways o f handling potentially violent situations at school
(Kandakai, 1998).
The perceptions o f students, educators, and law enforcement officials have been
reflected in the literature (M etropolitan Life Survey o f the American Teacher: Violence in
A m erica's Public Schools, 1993). Kandakai (1998) studied mothers’ perceptions of
factors contributing to school violence in Ohio. This study utilized a modified version o f
the Kandakai model to study the psychosocial determinants o f middle- and high-school
violence based on the perceptions o f parents whose children had been suspended for
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committing violent acts at school.

Purpose of the Study
The purpose o f this study was to conduct an examination o f parents’ perceptions
o f the factors contributing to school violence using Phase Four o f the PRECEDE model
framework developed by Green and Kreuter (1999). The study identified the perceptions
o f parents whose children had been suspended for committing violent acts in one public
metropolitan school system located in the southeastern United States.

Questions and Hypotheses
Although research has described various demographic factors, such as school
location, income, family structure, and race (Kandakai, 1998), associated with the use o f
violence by youth, inevitably parents are blamed for the violent acts their children commit.
Whether or not parents believe they are responsible for youth violence and the degree to
which they take responsibility is questionable. The possibility exists that some parents
may view reducing school violence as primarily a responsibility o f the school. As a result,
parents may feel as though they have little or no influence on the decision-making
processes o f their child’s school, particularly those relative to violence prevention and
intervention.

Questions
To provide clarity o f focus, this study posed the following questions.
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Question I: What are parents’ beliefs and attitudes regarding school violence?
Question 2: How do parents’ beliefs and attitudes regarding school violence differ
according to gender, age, education, family structure, and income.

Hypotheses
The following hypotheses were designed to address research question 2:
Hypothesis 1a. There is a significant difference in response to the predisposing
factors related to school violence based on gender.
Hypothesis lb. There is a significant difference in response to the reinforcing
factors related to school violence based on gender.
Hypothesis 1c. There is a significant difference in response to the enabling factors
related to school violence based on gender.
Hypothesis 2a. There is a significant difference in response to the predisposing
factors related to school violence based on age.
Hypothesis 2b. There is a significant difference in response to the reinforcing
factors related to school violence based on age.
Hypothesis 2c. There is a significant difference in response to the enabling factors
related to school violence based on age.
Hypothesis 3 a. There is a significant difference in response to the predisposing
factors related to school violence based on education.
Hypothesis 3b. There is a significant difference in response to the reinforcing
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factors related to school violence based on education.
Hypothesis 3 c. There is a significant difference in response to the enabling factors
related to school violence based on education.
Hypothesis 4a. There is a significant difference in response to the predisposing
factors related to school violence based on family structure.
Hypothesis 4b. There is a significant difference in response to the reinforcing
factors related to school violence based on family structure.
Hypothesis 4c. There is a significant difference in response to the enabling factors
related to school violence based on family structure.
Hypothesis 5a. There is a significant difference in response to the predisposing
factors related to school violence based on income.
Hypothesis 5b. There is a significant difference in response to the reinforcing
factors related to school violence based on income.
Hypothesis 5c. There is a significant difference in response to the enabling factors
related to school violence based on income.

Rationale
Secondary school principals have identified lack o f parental supervision most
frequently as the cause o f school violence. For principals, the second most frequent cause
identified was a lack o f parent involvement with the schools (Price & Everett, 1997).
The response o f school personnel to the issues o f school violence has not been
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adequate. The problem demands a more comprehensive approach than strategies such as
building higher fences, purchasing metal detectors, hiring more security guards, and
requiring identification cards. This study reveals the perceptions o f parents whose
children had been suspended for committing violent acts at school regarding the factors
contributing to school violence. Even though parents play a vital role in influencing the
behavior o f their children, there has been no study which has documented the perceptions
o f both mothers and fathers. Kandakai (1998) studied mothers’ perceptions.
Although schools have adopted various measures to control or reduce levels o f
school violence, the effectiveness o f such measures is questionable. Because the lack of
parental supervision has been viewed as a primary factor influencing violence by children
(Elam & Rose, 1995; National School Board Association, 1993), one must question the
impact parents could have if they were more involved with schools to reduce levels o f
school violence. However, no research has been conducted which examines parents’
beliefs and attitudes about violence or their involvement in the actual development and
implementation o f violence-prevention measures. The study provided additional
information to the existing literature on school violence.
The importance o f family and community involvement is reinforced by the fact that
7 o f the 10 studies cited by Green and Kreuter (1999) linked home and school to create a
mutually reinforcing setting for the behavior o f children. Several o f the studies applied the
PRECEDE model and emphasized the importance o f a planning model to complement and
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organize specific theoretical models (Green & Kreuter, 1999).
Addressing the principle o f educational diagnosis, Lawrence W. Green and
Marshall W. Kreuter (1999) stated that the first task in changing behavior is to determine
its causes. They refer to this as the diagnostic principle o f changing behavior and illustrate
that, just as the physician must diagnose an illness before it can be properly treated, so,
too, must a behavior be diagnosed before it can be properly changed. Properly, in this
context, means interventions that are essentially educational rather than coercive or
manipulative. If the causes o f a behavior can be understood, physicians can intervene with
the most appropriate and efficient combination o f education, training, resource
development, and rewards to influence the factors that predispose, enable, or reinforce the
behavior.
Behavior is motivated by predisposing factors which include prior experiences
related to the behavior, perceived benefits, perceived severity, perceived susceptibility, and
perceived peer and social norms. It requires enabling factors and will continue or
extinguish based on reinforcing factors. People are more likely to repeat a behavior if they
experience a positive consequence (reinforcement) for the behavior than if they experience
a negative or neutral consequence. Positive feedback reinforces behaviors. Negative and
neutral reinforcers discourage behaviors. Conflicting feedback confounds behavioral
choices.
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Conceptual Framework
All o f us are concerned when children are victims o f crime, especially violent
crimes, but schools have a special responsibility for the safety o f students when they are in
the classroom, on school grounds, or on school-provided transportation.

PRECEDE Model Framework
The PRECEDE model is a diagnostic framework developed by Green (1980)
which has been used to develop and evaluate health education programs. This framework
was used to identify perceptual factors thought to influence school violence. Phase Four
o f the model was used to assess parents’ perceptions of predisposing, reinforcing, and
enabling factors thought to influence violence (Kandakai, 1998). The PRECEDE model
was selected rather than a theory o f violence because most theories o f violence are
sociologically based rather than behaviorally based.
PRECEDE is an acronym for predisposing, reinforcing, and enabling constructs in
educational diagnosis and evaluation (Green & Kreuter, 1999). The framework consists
o f six phases. Phase Four involves an educational diagnosis o f predisposing (i.e., attitudes
beliefs, values, and perceptions), enabling (i.e., factors thought to permit a given health
behavior to occur), and reinforcing factors (i.e., feedback from others which may
encourage or discourage behavior change). Phase Four is considered crucial in
determining which factors to focus on for educational interventions (Kandakai, 1998).
Phase Four is crucial because it addresses the strategies and resources required to
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influence the predisposing, reinforcing, and enabling factors influencing or supporting
behavioral and environmental changes. Phase Four deals with educational and ecological
assessment (Green & Kreuter, 1999).
This present study used a modification o f the PRECEDE model framework used
by Kandakai (1998) to incorporate factors believed pertinent in assessing parents’
perceptions o f factors affecting school violence. Components o f Phases One through
Three included factors identified from a comprehensive review o f the literature as
contributing to school violence. Phase Four was devised from a comprehensive review of
the school violence literature and from the information obtained from parents in
interviews. Understanding that the cause o f school violence is multifactorial in nature,
Phase Four of the PRECEDE model framework provides a comprehensive and scientific
approach to assessing perceptions (Kandakai, 1998). Figures 1 and 2 outline the
PRECEDE model, a diagnostic health promotion planning framework developed by Green
and Kreuter (1999).
The principle underlying this part o f the model is that any given behavior can be
explained as a function o f the collective influence of predisposing, enabling, and
reinforcing factors. As a result, any plan to influence behavior must consider not just one,
but all three sets o f causal factors. The classification o f predisposing, enabling, and
reinforcing determinants o f behavior offers a broad framework within which one can
organize more specific theories and research.
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Green and Kreuter (1999) state that the notions o f collective causation and
contributing causes represent behavior as a multifaceted, multi-determined, probabilistic
phenomenon. Any one behavior, or action, is not caused by just one factor. This may
be likened to a tangled web of causal factors, each increasing the probability that the
action will be performed and will affect the influence of other factors. For the average
person, the three conditions—predisposing, enabling, and reinforcing— must be aligned for
the behavior to occur and persist.
The underlying theory is that this exploration is a useful tool in understanding the
factors influencing school violence. This theory is grounded in the assumptions o f social
scientists that an individual’s behavior is influenced by the persons with whom the
individual interacts and, to some extent, is also influenced by the interactions (or the lack
thereof) of significant others (teacher and parent) in the individual’s (student’s)
environment (Graubard, 1969).
A 1996 poll o f American adolescents commissioned by Children’s Institute
International revealed that nearly half (47%) o f all teens believe their schools are becoming
more violent, and 1 o f every 10 reported a fear of being shot or hurt by classmates who
carry weapons to school. More than 10% reported being afraid to go to the restrooms
because these are unsupervised areas where students are frequently victimized (Children’s
Institute International, 1996; Harris & Associates, 1993; Walker, et al., 1996).
The perceptions o f students, educators, law enforcement officials and parents, can
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vary widely. Since parents play such a vital role in the lives o f their children, their beliefs
and attitudes are important. The recognition that violence in schools exists underscores
the importance o f finding out the views of parents on this problem.
A critical challenge facing professionals in educational settings today is to create
and maintain safe, violence-free school environments. The significance o f this goal is
reflected in the sixth National Education Goal: “By the year 2000, every school in the
United States will be free o f drugs, violence, and the unauthorized presence o f firearms
and alcohol, and will offer a disciplined environment conducive to learning” (National
Education Goals Panel, 1995, p. 15). The passage o f the Improving America’s Schools
Act o f 1994 by President Clinton and Congress, Title IV o f which provides funding and
technical assistance for the development of safe school plans, reinforces the importance o f
this goal in contemporary U.S. society.
Few would argue with the fact that we want our schools to be safe for our
children, providing them with the physical, psychological, and emotional security
necessary for learning. Although research and policy initiatives focus on specific
conditions that threaten school safety, little information that examines parents’ beliefs
about school violence is available. What parents believe will affect what they teach their
children regarding school violence. This study will reflect on the perspective o f those
most directly involved in the education o f children, the parents.
The study will assist in the understanding o f the theory o f Phase Four o f the
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PRECEDE model that any given behavior can be explained as a function o f the collective
influence o f predisposing, enabling, and reinforcing factors and that any plan to influence
behavior must consider not just one, but all three sets o f causal factors. This classification
o f predisposing, enabling, and reinforcing determinants of behavior offers a broad
framework within which specific theories and research may be organized (Green &
Kreuter, 1999).
Dr. Roderick R. Paige, testifying before the Senate Budget Committee (2001) on
No C hild L eft Behind: A Blueprint fo r Education Reform, expressed concern about the
shootings at Santana High School in Santee, California. He pointed out that violence is
threatening to become endemic in our schools, and we must work much harder to
recognize the warning signs and prevent future incidents. No C hild Left B ehind includes
proposals designed to strengthen the ability o f schools and teachers to prevent violence in
our schools and would provide Federal resources to help make our schools safe and drug
free. He believes that ultimately, however, parents, students, and teachers must learn to
heed the warning signs o f violent behavior, to take the threat o f violence seriously, and to
take appropriate action before a student shows up at school with a gun.
The sample for this study was parents o f students who were suspended for school
violence. No other study with this kind o f sample was identified.

Definition o f Terms
A t school: In the school building, on school grounds, or on a school bus.
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Attitude. A rather constant feeling that is directed toward the use o f violence.
These feelings generally have an evaluative or a good-bad dimension (Green & Kreuter,
1999).
Belief. The conviction that a phenomenon or object is rare or real. Faith, trust,
and truth are words used to express or imply belief (Green & Kreuter, 1999).
Bullying. Peer abuse in school. It encompasses a continuum of behaviors—from
the physical acts o f hair pulling, biting, and hitting; to the verbal acts of teasing and name
calling; to the emotional acts o f humiliating and extorting; to the sexual acts o f
exhibitionism, harassment and abuse (National School Safety Resource Center, 1995).
Enabling factors-. Skills, resources, or barriers that can help or hinder the use o f
nonviolent means o f handling issues. Enabling factors are antecedents to behavior that
allow a motivation to be realized (Green & Kreuter, 1999).
Factors influencing behaviors. Three general categories o f factors affecting
individual or collective behavior are: Predisposing, enabling, and reinforcing factors.
Each exerts a different type o f influence on behavior (Green & Kreuter, 1999).
Knowledge . A body o f facts accumulated by the individual; range of information
or understanding (Green & Kreuter, 1999).
O ut-O f-School Alternative Suspension Program (OSASP): A program funded by
one public metropolitan school system located in the southeastern United States which
serves middle- and high-school students who have been suspended or expelled from
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school. These students are considered “at-risk,” having discipline problems, low grade
point averages, low school attendance, and other problems. Crisis counseling is also
available to students and their parents by a licensed professional counselor. The number
o f schools referring students to OSASP was 22.
Perception. An impression or comprehension o f an object interpreted in the light
o f experience, whether direct or vicarious (Green & Kreuter, 1999).
PRECEDE model: Health promotion and planning framework that involves am
educational and organizational diagnosis o f factors, health-related behaviors, and
environments (Green & Kreuter, 1999).
PROCEED: Acronym for policy, regulatory, and organizational constructs in
educational and environmental development, the phases of resource mobilization,
implementation, and evaluation following the diagnostic planning phases o f PRECEDE.
Predisposing factors. Perceptions, attitudes, beliefs, values, and knowledge that
facilitate or hinder the use o f school violence. Predisposing factors are antecedents to
behavior that allow a motivation to be realized (Green & Kreuter, 1999).
Reinforcing factors'. Rewards or feedback received by the learner for using
violence to handle issues. These rewards may discourage or encourage continuation of
the behavior. Reinforcing factors are factors following a behavior that provide the
continuing reward or incentive for the persistence or repetition o f the behavior (Green &
Kreuter, 1999).
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School: An educational institution consisting o f one or more o f Grades K through
12.

School crim e: Any criminal activity that is committed on school property.
School property : School buildings, school buses, school grounds, and places that
are holding school-sponsored events, even though they are not officially on school
grounds.
School yea r : The 12-month period o f time denoting the beginning and ending
dates for school accounting purposes, from July 1through June 30.
Values: A preference shared and transmitted within a community (Green &
Kreuter, 1999).
Violence : The threat of or use o f physical force with the intention o f causing
physical injury, damage, or intimidation (Elliott, Hamburg, & Williams, 1998).
Weapon: Any instrument or object used with the intent to threaten, injure, or kill.
Examples o f weapons include guns, knives, and clubs.

General Methodology
The study primarily examines parents’ perceptions o f school violence using Phase
Four o f the PRECEDE model framework. An examination o f parents’ perceptions may
provide insights regarding ways to improve communication between parents and schools
and the development and implementation o f community-specific violence prevention
programs.
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The study provides direct views from parents about their perceptions o f the
violence problems besetting the schools their children attend. Data were collected
through questionnaires administered by the Out-Of-School Alternative Suspension
Program (OSASP).

Limitations and Delimitations o f the Study
Survey research has the advantage of wide scope. That is, a great deal of
information can be obtained from a large population. The disadvantage is that survey
information ordinarily does not penetrate deeply below the surface. The scope o f
information sought is usually at the expense of depth.
This study capitalized on a convenience rather than a random sample. Data were
collected from a sample o f parents, in one public metropolitan school system located in the
southeastern United States, whose children were participating in an Out-Of-School
Alternative Suspension Program (OSASP). Participation in the study was voluntary. The
perceptions o f these parents may not be representative o f all parents and may be most
representative of parents who are most concerned about school violence issues. The
parents may have been responding on the questionnaires with what they thought were the
“right answers.”
Accuracy o f the results depended on the validity and reliability o f self-reported
data. This limitation may have been minimized since responses were anonymous and
confidential. Questions 59 to 69 on the questionnaire (Appendix) were not analyzed.
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The study was conducted at the middle- and high-school levels in one public
metropolitan school system in the southeastern part o f the United States. Results may be
different for the elementary level. These elements limit the generalizability o f the results to
the total population.

Outline of the Remainder o f the Dissertation
Chapter 2 o f the dissertation includes an in-depth review of the relevant literature.
This overview supports the methodology used in this research. A detailed description o f
the procedures and instrumentation of previous empirical research related to the
perceptions o f parents regarding school violence is presented.
Chapter 3 presents the methodology. This includes a description o f the
population, workable statements o f the research hypotheses in null form to prepare for a
proper research design permitting statistical references, the questionnaire, data collection
and recording, data processing, and statistical analysis.
Chapter 4 provides a summary of the data analyzed from the parents’
questionnaires and presents the results. It describes the demographics of the respondents
and results o f the statistical analysis of parents’ perceptions of factors contributing to
school violence. Differences are examined based upon gender, age, education, family
structure, and income respectively.
Chapter 5 includes a summary of the literature, method, demographics, results,
discussion, conclusions, and implications for future research.
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CHAPTER II

REVIEW OF RELATED LITERATURE

Although estimates o f the amount and intensity of school violence vary, concern
about the level of violence and aggression occurring in U.S. schools appears to be
warranted. The 1978 release o f the Safe School Study Report to Congress launched the
first shocking statistics regarding violence in American schools. This report indicated that
approximately 282,000 students and 5,200 teachers were physically assaulted in secondary
schools every month (National Institute o f Education, 1978).
Between 1989 and 1995, there were increases in the percentages o f students
feeling unsafe while they were at school and while they were going to and from school. In
1989, 6% o f students ages 12 through 19 sometimes or most o f the time feared they were
going to be attacked or harmed at school. By 1995, this percentage had risen to 9%.
During the same period, the percentage o f students fearing they would be attacked while
traveling to and from school rose from 4% to 7% (Kaufman et al., 1998).
Rolf Loeber and Magda Stouthamer-Loeber stated that children’s aggression in the
home is often, but not always, related to their aggression at school. They indicate that
aggression in the home relates to aggression in the school setting and that certain risk
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factors in the home predict aggression at school (Elliott et al., 1998).
The effective functioning o f schools, especially schools free from violence, is
largely dependent on the effective functioning o f families and communities, according to
James Coleman (1991). Thus, context cannot be ignored in devising strategies for
violence prevention and control. Strategies designed to address school violence should
recognize the interdependence o f school violence with neighborhood and family
conditions. Clearly, approaches are needed to strengthen both the social organization o f
neighborhoods and parents’ support networks (National Research Council, 1993).
Teachers want to work in schools with strong parental involvement and, because
the parents help the schools to develop a sense o f mission, this often produces high morale
and high expectations o f achievement for students. Schools can also take steps to involve
parents with their children’s education (Coleman, 1991). For example, schools can
involve parents in academic work, such as, homework. Parents can be informed of the
school’s expectations regarding homework and how they can best assist their children to
succeed in school. In this regard, the school can play an important role in the building o f
positive relationships in the family and in the community at large (Coleman & Hoffer,
1987).
Initiatives that “rebuild and strengthen” families and neighborhoods, such as
“community development corporations,” should also be considered (National Research
Council, 1993). Neighborhood-based partnerships between direct service practitioners
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and community organizers, and between professionals and parents, seem especially
worthwhile. The school can play an important role in these strategies by serving as
multi-service centers, providing young people at risk and their families with services not
available elsewhere in the community. For example, Dryfoos (1994) reports on the
growing movement to bring services to where troubled teens and their families can most
often be found. By putting health, counseling, and recreational programs under one roof,
keeping schools open into the evening so that needy families can receive a “package o f
interventions” in one location, the conditions which make it difficult for adolescents from
high-risk settings to achieve in school can be more effectively addressed (National
Research Council, 1993).
Kimwelli (1997) analyzed data from the National Household Education Survey to
compare parents’ and students’ variation in their perceptions of various variables
predicting school violence. The results indicated that while there is variation in
perceptions o f variables not under the parents’ or schools’ control, such as, assignment o f
schools, student friends’ aspirations, as good predictors o f school violence, both parents
and students see some practices and policies as also significantly associated with violence.
Specifically, aversive school climates, ineffective proactive school safety actions in
response to school violence, poor enriching environments, and less parental involvement
are perceived by parents as accounting for most o f the variance in school violence and,
therefore, parental dissatisfaction with these types o f schools. Enriching environments,
such as positive school experience, parental involvement and a child’s friends’ high
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aspirations, are perceived as deterrents o f school violence.
Sarah Lightfoot (1978) states that social scientists have largely neglected the
dynamic, evolving relationships between parents and schools and they have not given
careful attention to the perspectives o f parents who are trying to communicate their
concerns and negotiate the complexities of the school system. The school is seen as the
forceful and dominant institution that projects middle-class values, stability, and the
American way, while parents are seen as the reluctant, uncooperative consumers who
merely respond to the school as a monolithic force but rarely initiate positive and
productive interactions on behalf o f their children.
Some educators are re-examining the roles parents can play in the schools.
Hurwitz (1991), in the publication M utual Gain, states that parental involvement and
support are the essence o f mutual gain for the child, the educator, and the parent. None o f
these three groups can fully accomplish their goals related to education without the
cooperation and support o f the other two. The participation o f parents can make a
meaningful impact in reducing school violence. Parents at a high school in La Puente,
California, began patrolling the campus and cafeteria in 1981. The crime rate was cut by
half (Foley, 1990; Gest, 1989). Foley observed that the mere presence o f adult figures in
most settings can translate into improved student behavior. An important model is
presented to students when they see parents interested enough in education to volunteer
time.
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Memphis City Schools (1993) put together a task force o f community, school, and
business representatives to address increased violence within their schools. The
conclusions o f the task force contained repeated recommendations for community
involvement. The findings, summarized in Report o f the School Violence Task Force,
called for the involvement o f parents in a variety o f ways, including: (1) Increasing school
volunteerism; (2) increasing male models in schools by involving parents and community
members; (3) involving parents in program development; (4) developing safety patrols o f
parents, grandparents, and other citizens; and (5) enlisting community members for
bathroom and hall patrols.
In the 1994 Gallup poll, at least 70% o f the citizens surveyed thought the general
breakdown in the American family structure contributed to the causes o f violence in the
nation’s schools (Elam, Rose, & Gallup, 1994). If nontraditional family structures lead to
school violence, then parents are being criticized indirectly for the violent acts in our
schools. Such criticism will not erase the various family structures in which students live.
These include first marriages, single parenthood, remarriages, and cohabitation
partnerships. The family structure is just as diverse as the student population. Parentfriendly schools will not fault students for their family lifestyle; instead, they will nurture
the role parents can play in education. Schools should do more to reach out, assist, and
inform parents. The need for such support is likely to be strong in families with lower
levels o f education and one-parent households (Bey, 1996).
Martin (1992) used a modified version o f the conceptual model used by Simpson
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in 1982 to analyze and understand the needs o f parents with behavior problems. The
model emphasized the educator’s role in serving the needs o f parents and families. Martin
believed that the traditional methods used to involve parents and acquire their support are
not working for the majority o f Iow-income, inner-city parents.
Martin’s study provided direct views from low-income minority parents living in
high crime areas about the order and safety problems besetting the schools their children
attend. The major findings o f the study were as follows: Poverty level parents, living in
high crime areas, do not see their neighborhood schools as having a problem with
discipline, order, or safety, even though school personnel might; parents believe the school
could do more than it is doing to help rid their neighborhoods o f crime and violence; and
parents would like school personnel to develop information-exchange mind sets. The
conclusion was that the potential for positive involvement o f these parents in the schools
may well be dependent upon the willingness o f school personnel to involve themselves in
the improvement o f conditions in these neighborhoods.

School Violence Research Utilizing the PRECEDE Model
Kandakai (1998) used Phase Four of the PRECEDE model to develop an openended focus group questionnaire. The questionnaire examined mothers’ perceptions o f
predisposing, enabling, and reinforcing factors for school violence. A total o f four focus
groups o f six to eight mothers o f junior-high-school students from both urban and
suburban areas in Ohio were conducted to ascertain their most salient beliefs regarding
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school violence (Ashbury, 1995).
The open-ended focus group questionnaire was comprised o f 15 items assessing
mothers’ perceptions o f school violence. According to self-reports, 61% o f the sample of
345 mothers was from urban school locations and ranged from 31-53 years o f age (A/=42
years, SD= 10.8). Seventy-one percent were from medium ($20,000 to $50,000 per year)
and high (more than $50,000 per year) income families. The majority o f respondents were
African American (67%) and equally representative of single- and two-parent households.
Fifty-two percent had less than 2 years o f college (Kandakai, 1998).
Based upon the information obtained from the focus groups and a comprehensive
review o f the literature, a closed-ended questionnaire was developed. The instrument was
composed o f items to assess mothers’ perceptions o f factors contributing to school
violence. The instrument consisted o f demographics including: school location, age,
education, income, family structure (single vs. two parents), and race. Predisposing
factors related to school violence examined mothers’ attitudes, beliefs, and perceptions
regarding school violence. Enabling factors examined mothers’ beliefs and perceptions of
parent, school, and community factors contributing to school violence. Reinforcing
factors examined mothers’ perceptions o f the school’s response and support for their
child’s use o f violence at school (Kandakai, 1998).
Prior to administering the final questionnaire, the instrument was pilot tested on a
convenience sample o f seven mothers o f junior-high-school students. Mothers
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commented on the clarity, vagueness, and concerns regarding the survey questions. Based
upon the feedback provided by these mothers, the instrument was revised as needed
(Kandakai, 1998).
Test-retest reliability measures were calculated on a sample o f 23 mothers o f
junior- high school students who were participants in a summer youth program. The
sampling was conducted twice, 1 week apart, using telephone survey methods. Stability
reliability coefficients for predisposing, enabling, and reinforcing factors were .73, .67, and
.75, respectively. Overall stability reliability was found to be .72. Internal reliability o f the
subscales was calculated utilizing Cronbach Alpha. Internal consistency measures for the
final instrument were .53, .63, and .64 for predisposing, enabling, and reinforcing factors,
respectively. The closed-ended questionnaire consisted o f 24 predisposing factor items, 15
reinforcing factor items, and 18 enabling factor items. A 5-point Likert-type scale format
was used for all subscale items (Kandakai, 1998).
In June 1997, a total o f 4,541 names were generated from a March 1997
Ameritech telephone list o f households located within the zip code areas provided. The
telephone list was generated based upon those households that contained children between
the ages o f 12 years and 15 years. Telephone calls were conducted by a local market
research company using a random sampling technique in which every 1Oth telephone
number was dialed.
Hypotheses 1 through 7 were analyzed using a one-way analysis o f variance to
determine the effect o f demographics (i.e., school location, age, education, family
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structure, income, race, and history o f violence) on predisposing factor scores.
Hypotheses 8 through 14 were analyzed using a one-way analysis o f variance to determine
the effects o f demographics on enabling factor scores. Hypotheses 15 through 21 were
analyzed using a one-way analysis o f variance to determine the effects of demographics on
reinforcing factor scores (Kandakai, 1998).
O f the 345 mothers (59% response rate) who answered the questions on the final
questionnaire, 225 (65%) were from urban public schools and 120 (35%) were from
suburban public schools. Mothers’ mean age was 40.5 years. Forty-six percent o f the
respondents were middle income. More than two thirds o f the sample was from twoparent households. Sixty percent o f the mothers were White, 36% were African
American, and 3% were some other race. Approximately one half o f the respondents had
completed high school (Kandakai, 1998).
No significant differences existed in mean scores on the predisposing factors
subscale based on school location. Results suggest no significant overall differences in
perceptions o f predisposing factors contributing to school violence among urban and
suburban mothers.
Significant differences in perceptions o f school violence were found on the
enabling factor subscale for school location. Urban school mothers and African
Americans were significantly more likely than suburban and White mothers to attribute
violence problems at their child’s school to a lack o f dress codes, violent messages in rap
music, and poor communication between parents and teachers (Kandakai, 1998).
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Significant differences in perceptions of school violence were found on the
reinforcing factor subscale for school location, income, family structure, and race.
Mothers o f low- and middle-income, single parents, and African Americans were much
more optimistic about the possibility that violence-prevention programs for students,
parents, and teachers would work well to stop or reduce school violence. These mothers
were also more likely to believe it was acceptable for their child to fight at school than
were their counterparts (Kandakai, 1998).
Kandakai was the only published study identified which exclusively examined
mothers’ perceptions o f school violence using the PRECEDE model. The PRECEDE
model has been shown to adequately predict health-related behavior (Altender, Price,
Telljohann, Didion, & Locher, 1992; Polcyn, Price, Jurs, & Roberts, 1991).

Parental Involvement
Menacker, Hurwitz, and Weldon (1988) noted that the traditional methods used to
involve parents and acquire their support are not working for the majority o f parents.
These traditional approaches include: One-way communication from school to parent,
usually in writing, but supplemented by phone calls initiated by the schools; threats of
potential student punishment or failure as a means to stimulate parent action; developing
mechanisms for parental involvement such as Parent Teacher Association (PTA) offices
and council memberships.
Information about the knowledge parents already possess, the attitudes and
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opinions they have already formed, and the activities they presently engage in relating to
the discipline, order, and safety policies in their child’s school is essential for developing
strategies for parental involvement.
One o f the greatest problems contributing to school violence is lack o f parental
involvement (Price & Everett, 1997), but there are many strategies for increasing parental
involvement in efforts to fight that violence. Parent representatives can be added to
school safety committees and school improvement teams. Meetings scheduled at
breakfast, at lunch, or in the evening could make parent attendance more feasible. A copy
o f the school’s discipline code can be sent to all parents. A communication system
utilizing strategies such as a parent telephone network, calling parents at work, or sending
brief notes home could be effective. Administrators can recruit parents and students to
paint and clean up during the summer months and can use parent volunteers to patrol
schools during the year. School districts could provide transportation for parents to
attend meetings. Teachers can develop parent-student homework assignments. Law
enforcement agencies could invite parents to participate in school crime-watch programs
(Greenbaum, Gonzales, & Ackley, 1989).
Good schools with teachers who are excellent instructors have the potential to
enhance both child and family functioning. When children are more involved in their
schools— suggesting that schools be organized in ways to facilitate many forms o f
involvement— rates o f behavior disorder are low (Barker, 1968; Boyer, 1983; Glass,
Cahen, Smith, & Filby, 1982; Goodlad, 1984; Sizer, 1984).
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It is believed that schools faced with chronic violence issues may be showing signs
o f serious problems with the child, school, community, or some combination o f each
(Bendtro & Long, 1995). Researchers have indicated that one o f the strongest
possibilities for curtailing youth is strong, healthy family relationships (Burton et al.,
1995). As a result of a breakdown in family structure, researchers believe schools are
being thrust into a position to fulfill lost familial ties (Bendtro & Long, 1995; OutlandMitchell & Anderson, 1992).
The association between family relationships and/or family involvement and school
behavior is very important particularly for children at risk. The question is the extent to
which schools foster the concept o f family involvement, particularly for parents o f at-risk
children. Outland-Mitchell and Anderson (1992) believe that parents o f at-risk youth are
often discouraged by school officials from becoming involved in the educational processes
o f their children. They believe that parents o f at-risk children may be more apt to take
their child’s problems as personal and in turn respond in a manner that is often
misinterpreted by school officials as not caring. Confrontation between the school and
parents may cause parents of at-risk children to develop uncomfortable feelings about the
school, become less involved, and rely upon the school to make the best decisions
regarding their child’s needs as opposed to taking a proactive stance in their child’s
education (Outland-Mitchell & Anderson, 1992).
According to Steinberg (1991), one o f the best ways to handle violence is to get
some understanding of the attitudes and beliefs that support the development o f
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aggression. The article expressed the view that attempts should be made to change adult
attitudes on violence before trying to change children.
The literature has indicated that active community involvement at the start of
program development, including identification o f problems and solutions for dealing with a
given issue, renders more success than measures developed from other programs (Green
& Kreuter, 1999). Thus, parental involvement in the development and implementation o f
violence-prevention measures may enhance the chances such programs will be accepted
and successful.
The evidence generated by efforts to involve parents in their children’s education is
mixed, but the general conclusion is that most strategies for parent involvement have not
been carried out as they were intended. Many schools simply do not want parents present,
and many parents are reluctant to become involved, as well. Some schools pay lip service
to the importance o f parent participation but do not give parents the opportunity to play a
meaningful role in the life o f the school. In some schools, parents are called to the school
only when there is a problem with their child. Moreover, racial, economic, education, and
other differences between home and school make parents reluctant to become involved.
Unfortunately, even when parents are invited into the schools, there is frequently no
mechanism for using them effectively to improve the relationships there. Many parents,
sensing that their participation means little to the school staff, are reluctant to become
involved (Comer, 1986).
Prevention advocates insist that the most cost-effective way to defuse the coming
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“crime bomb” is early intervention programs for at-risk children and their parents. Marcia
Chaiken (1996), a respected social-policy researcher in Alexandria, Virginia, states that
prevention is more cost-effective than punishment. She emphasized there is strong
evidence from research that for the vast majority o f at-risk children, approaches such as
teaching parents good parenting skills, combined with early education and youth
development, can prevent later delinquency.
Get-tough advocates say youth crime could get even worse because o f the increase
expected in the under-18 population from 69 million Americans in 1995 to 74 million in
2010. According to John Dilulio Jr. (1995), Director o f the Brookings Institution’s
Center for Public Management, Americans are sitting on a demographic time bomb. He
predicts the large population of 7- to 10-year-old boys growing up fatherless, Godless and
jobless— and surrounded by deviant, delinquent and criminal adults— will give rise to a
new and more vicious group of predatory street criminals than the nation has ever known.
Paul J. McNulty (1995), President o f the First Freedom Coalition, a Washington
anti-crime group, wants relatives to be required to sign agreements in which they promise
to keep juvenile offenders on the straight and narrow. McNulty believes family members
and friends should sign a contract with the court agreeing to forfeit particular assets if a
juvenile offender fails to comply with the court’s requirements. Additionally, he
believes that all who sign the bond would then have financial incentive to supervise the
juvenile offender closely to ensure compliance.
Howard Davidson (1996), Director o f the American Bar Association’s Center on
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Children and the Law, stated that our goal should not be to incarcerate children but to use
the authority o f the law to get parents to fulfill their responsibilities, even if that means a
judge ordering a parent to participate in counseling. He pointed out that when children
get arrested for shoplifting or are truant from school, the focus should be on bringing in
the parents, not punishing the children.
According to an Urban Institute report by Harrell and Adams (1995), the key to
preventing juvenile crime is not tough law enforcement but “family factors.” Children At
Risk (CAR) Program targets high-risk children through local programs that utilize case
workers, special family and education services, after-school activities, and mentoring.
Greenwood, Model, and Rydell (1995) express the view that although social
behavior is learned by youth through a variety of sources, including peers, school, the
family, and the neighborhood, it is the family which is the single most important influence
on youth socialization. They also cite the influence o f parental involvement and the
amount o f time spent with children, strong moral values, good communication, and
emotional closeness. They concluded that the most vital and cost-effective programs for
parents o f young, at-risk children are those that teach parenting skills and help the parents
become economically dependent. Early-education programs, combined with home visits,
have been especially effective. They teach young parents how to carry out what were
once considered natural activities with their children.
Where there is peace in the family, children grow up with more immunity to at-risk
behaviors related to violence and discrimination. When parents and schools become
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partners in modeling these skills, children have an even greater chance o f witnessing
positive examples and learning how to handle themselves in a variety o f circumstances.
Hearing the same message in both the home and school strengthens the framework
children need to counteract the destructive messages and norms our wider society still
tolerates about conflict, violence, and diversity. Clearly, when parents and schools are in
the boat together, a very powerful alliance is created on behalf of children (Lantieri &
Patti, 1996).
Educators routinely encounter a small percentage o f children and adolescents who
exhibit persistent patterns of antisocial and externalizing behaviors in school settings.
Frequently, the relationship between educators and the families of these students is
strained and intense— not only because o f the students’ extremely disruptive behavior and
low academic performance, but because o f the specific relationship between home and
school, which contributes to either blaming or diffusing responsibility for resolving the
problematic situation.
Parents must be involved in any initiative to create a safe school. In fact, a lack of
parental and community involvement can contribute to a school becoming unsafe. In a
study involving students, some o f the children interviewed had some o f the strongest
feelings about what parents should do. They indicated parents should communicate with
the school if their children would be absent and should confer with teachers about their
children’s school performance. Children also felt parents had a responsibility to correct
any children, not just their own, for inappropriate behavior (Wanat, 1996).
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The literature has provided ample evidence for (1) different dimensions o f parental
involvement, (2) different forms o f parental involvement, (3) different domains or arenas
o f parental involvement, and (4) different labels for what appear to be the same types of
parental involvement (Otto & Atkinson, 1997). Variables that have been included under
the label are as varied as parental expectation for academic performance (Seginer, 1983),
knowledge of the names o f the parents o f a son’s or daughter’s friends (Muller &
Kerbrow, 1993), children enrolled in outside activities, including computer courses and
music lessons (Muller, 1993), regulation o f TV viewing (Muller, 1993), rewards for
academic improvement (Karraker, 1972), and parental involvement in sons’ or daughter’s
career plans (Keith, Reimers, Fehrmann, Pottebaum, & Aubey, 1986). Keith et al. (1986)
have abstracted conclusions from the confusion, namely that, generally, research has
supported the relation between parental involvement and adolescent development; and that
parental involvement outcomes have been especially robust at the elementary level.
Most children who become violent toward themselves or others feel rejected and
psychologically victimized. In most cases, children exhibit aggressive behavior early in life
and, if not provided support, will continue a progressive developmental pattern toward
severe aggression or violence. However, when children have a positive, meaningful
connection to an adult— whether it be at home, in school, or in the community— the
potential for violence is reduced significantly (Dwyer, Osher, & Warger, 2000).
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Psychological Effects of Violence at Home
Violent children usually come from violent homes, where parents model violent
behavior as a means o f resolving conflict and handling stress (Page, et al., 1992). Even if
children are not physically abused themselves, they can suffer psychological trauma—
including the inability to bond with caregivers— from witnessing battering. Attachment or
bonding has far-reaching implications not only for the child’s emotional well-being, but
also for his or her cognitive development, ability to cope effectively with stress, and ability
to develop healthy relationships (Lemer, 1992). Children who witness violence can
display an array o f emotional and behavioral disturbances, including low self-esteem,
withdrawal, nightmares, self-blame, and aggression against peers, family members, and
property (Peled, Jaffe, & Edleson, 1995).

Media Violence
Social science research conducted during the past 40 years supports the conclusion
that violent television programs have negative consequences for young viewers. The
research suggests that television violence can harm children by causing them to (1) learn
aggressive behaviors and attitudes, (2) develop fearful or pessimistic attitudes about the
real world, and (3) become desensitized to real-world and fantasy violence (Aidman,
2000 ).

Garbarino, Dubrow, Kostelny, and Pardo (1992) point out that our society’s heavy
involvement with the media is often linked to violence. Whether from television, movies,
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music videos, video games, or the Internet, most experts agree that a child’s frequent
exposure can lead to a sensitization o f mass media violence. Viewing violence in the
media can lead to increased violence toward others, increased fearfulness about becoming
a victim o f violence, increased callousness toward violence among others, and increased
self-initiated behavior which exposes one to further risk of violence. A primary complaint
about media violence is that it rarely depicts the harmful and lasting consequences o f reallife violence.
Hutson et al., (1992) state television is much different today than it was a decade
or so ago. About 98% o f American households have television. Within these homes, the
television is on about 28 hours per week for children 2 to 11, and 23 hours per week for
teenagers. Among children, television viewing occupies more time than any other non
school activity and accounts for more than one-half of leisure time activity (Eron et al.,
1994).
Studies indicate that children with videocassette recorders (VCRs) or cable access
have seen more R-rated films than their non-cable, non-VCR counterparts. The fact is,
many o f these films would not be shown on commercial television, or if they were, much
o f the violence and sex would be cut (Eron et al., 1994).
Television increases its viewers’ potential for perpetrating violence, and it often
leads to behavioral and psychological indifference to violence against others, growing
mistrust o f others, an increased mean world view, and an exaggerated view of both the
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prevalence and appropriateness of violence in the real world (Eron et al., 1994).
The American Medical Association found that nearly one-third of male felons
imprisoned for committing violent crimes reported to have consciously imitated crime
techniques learned from television programs. They also hypothesize that, if television
technology had never been developed, there would today be 10,000 fewer homicides each
year in the United States, 70,000 fewer rapes, and 700,000 fewer injurious assaults
(Grossman, 1998).
Cartoons often are thought of as innocuous and not depicting “real” violence.
According to the National Coalition on Television Violence, Saturday morning network
programming featured 20 violent acts per hour in 1989-1990. In a 1991 national survey,
91% o f responding teachers reported increased violence among children in their
classrooms as a result o f cross-media marketing o f violent cartoons, toys, videos, and
other licensed products (Carlson-Paige & Levin, 1991).
Video games can increase aggression in children, make them more fearful and less
trusting, and desensitize them to violent behavior by other people, according to the
National TV Violence Study. Some experts believe certain types o f violent video games,
which arm the player with simulated weapons as he blasts his way from one dungeon-like
chamber to another, killing as many cyber villains as he can, may be as effective in training
killers as flight simulators are in training pilots (Sullivan, 1999).
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Community Violence
While bullies, gangs, weapons, and substance abuse all contribute to the fear
experienced by many o f today’s students, violence in America’s neighborhoods and
communities cannot be overlooked. Notwithstanding the sometimes unfounded and over
generalized fear and apprehension about violence among children and adults, often fueled
by the media, violence in America is a legitimate concern for everyone. Likewise, research
and statistics regarding juvenile victimization cannot be entirely discounted as mere media
sensationalism.
The roots o f violence reach deep into society, tapping into such complex
conditions as poverty, racism, joblessness, and hopelessness. Each epidemic o f violence
triggers calls for legislation and quick fixes. Often, however, little is done in the long run
to change conditions that give rise to violent behaviors. Educators cannot carry out the
mandate o f educating children while trying to rid schools and surrounding communities o f
violence.
The National Association o f School Boards o f Education (1994) has pointed out
that a community problem necessitates community-wide solutions. What has been coined
school violence is nothing more than societal violence that has penetrated the schoolhouse
walls.
O ’Keefe (1997) studied adolescents’ perceptions o f violence in their communities
and examined the relationship between these reports and their emotional and behavioral
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functioning, controlling for the effects o f family violence and other sociodemographic
variables. The sample o f high school students was exposed to high levels o f violence in
their communities and schools. Over 45% o f the students reported witnessing severe
forms o f violence such as a shooting or stabbing in their communities or schools during
the year prior to the study. Hierarchic regression analysis revealed that exposure to
community and school violence was no significant predictor of aggressive acting-out
behaviors, even when controlling for the effects o f family violence and other
sociodemographic variables.
Although recent school shootings demonstrate that violence can occur anywhere,
schools tend to reflect the nature o f their surrounding communities. As a result, the
factors that contribute to violence in the schools mirror those which contribute to violence
in the greater community: Racism, drug abuse, access to weapons, child abuse and
neglect, inadequate parenting, unemployment, and exposure to violence in the media,
among others (National Association for the Education of Young Children, 1993).

Bullying
Bullying is defined as peer abuse in school. It encompasses a continuum of
behaviors— from the physical acts o f hair pulling, biting, and hitting; to the verbal acts o f
teasing and name calling; to the emotional acts o f humiliating and extorting; to the sexual
acts o f exhibitionism, harassment, and abuse (National School Safety Resource Center,
1995). While active and assertive play is a normal part of childhood, bullies are
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characterized by their quickness to start a fight, belligerence, use of force and intimidation,
little empathy for others, overt aggression, destructive tendencies, and enjoyment o f
dominating other children.
Studies have found that bullying in early childhood may predict the development o f
violent tendencies, delinquency, and criminality (Olweus, 1993). Bullying tends to
increase in middle school— it may be used as a strategy to establish dominance in new peer
groups as the students enter a new and bigger school (Pellegrini, 1999). Young bullies
have about a one-in-four chance of having a criminal record by the time they are 30; other
children have about a 1-in-20 chance of becoming adult criminals (Eron et al., 1994).
Columbine High School announced a policy o f zero tolerance for cruelty,
harassment, excessive teasing, discrimination, violence, and intimidation (Kenworthy,
1999). Meanwhile, in Georgia, legislators passed a measure that would expel students for
bullying (Bixler & Bennett, 1999). The bill’s sponsor reasons that since we have zero
tolerance on other things, why not zero tolerance on violent behavior!
Bullying is a fundamental issue in school safety and discipline. Bullying not only
creates fear in school, it may also lead its victims to take drastic measures in order to
defend themselves. A major research project by Olweus (1993) exposed school-age
bullying for what it is: Peer aggression. He attempted to identify children who were
bullies and victims and to determine the mechanisms that underlie bullying and
victimization. Pushing, shoving, kicking, hitting, mocking, teasing, screaming, and yelling
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would be considered Type I violence. Acts o f bullying, gossiping, spreading rumors,
humiliation, excluding, threatening or cajoling, and various forms o f harassment would fall
into the Type II category.
The Olweus (1993) and Besag (1989) studies showed that, with bullies, there is a
strong link between levels o f home supervision, the degree o f social freedom and lack of
accountability, lack o f explicit love and affection, poor discipline and lax parental control.
Batsche and Knoff (1994) go so far as to suggest that bullying is intergenerational and a
bully at school well might be a victim at home. In this study, bullies reported coming from
homes where parents practiced authoritarian forms of discipline, often physical, and were
described as hostile, permissive, inconsistent, vindictive, and controlling.
Chodzinski (1994) emphasized that children, particularly those at risk, require
special interventions that attempt to change and redirect the way they handle situations
and events. Often this means intervening at the home level. In accordance with
Goldstein’s (1981) approach to working with aggressive adolescents, class meetings and
parent training will work if they are appropriate. It is important to provide teachers with
opportunities to implement the strategies with support from parents and the community.

Consistent Enforcement of Rules
Professionals in a school building should implement procedures to maintain safety
through daily contact with students. Principals, teachers, counselors, and parents should
listen to students and communicate expectations for appropriate behavior. Consistent
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enforcement o f rules is most critical. Students view individuals who do not punish
inappropriate behavior by all students in the same way as unfair. Inconsistent treatment o f
violators weakens the severity o f any policy intended to maintain safety. The potential for
violence exists whenever adults fail to handle situations properly and immediately.
Effective enforcement of policies has specific components. First, enforcers should
treat all students the same. If adults punish certain students more severely than others,
this is unfair. Unfair or inconsistent treatment is not an effective deterrent to misbehavior.
The fact that individuals may sometimes be talked out o f enforcing policies weakens the
entire policy. Responsible adults in the school should enforce policies immediately. The
foundation to the enforcement of policies is communication. The school should undertake
all necessary efforts to communicate policies to all students, parents, and the community.
For example, students and their parents may be required to sign a statement indicating
they have read and understood school rules (Wanat, 1996).

Community Participation
Total community participation in the development o f policies and programs and
involvement in their implementation is necessary. A lack o f parental and community
involvement can lead to unsafe schools, and parental and community participation can turn
around an unsafe school into a safe one. A broad base o f community expertise and
resources will create a more comprehensive approach to dealing with safety issues. All
segments o f the school staff, parents o f children in the school, and all segments o f the
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community along racial, ethnic, and socioeconomic lines, need to be involved. In addition,
the business, social service, religious, recreational, and other local community groups
should be asked to collaborate to improve school and community conditions. Perhaps the
most important group to include in this process is the students. Students have a great deal
to offer but are sometimes not asked to participate. If the primary responsibility for
creating a safe school is the students’, undeniably they should be responsible for
determining how this will be done. Students can be accurate judges of appropriately
serious consequences for misbehavior and enforcers o f punishment through peer review
boards, conflict resolution teams, or whatever other measures are determined with their
assistance (Wanat, 1996).
In an interview conducted with students, they indicated that community members
have a responsibility to create safe schools. The students mentioned several groups within
the community. Neighbors o f the school, the board o f education, the parent-teacher
organization, and the public at large were mentioned as having an obligation to work for
school safety (Wanat, 1996).
Garbarino et al., (1992) state that a child’s life is not fixed in some unalterable
genetic code which predetermines what and who he or she will be. Each child contains the
potential to be many different children, and caring adults can help to determine which of
those children will come to life.
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Compassion
When a boy from an affluent Georgia suburb school shot six fellow students in the
spring o f 1999, a reporter labelled his actions a desperate cry for attention (Pilcher, 1999).
As high-profile school shootings become a seemingly regular feature o f life, public
discussion o f school violence has broadened to include expressions o f compassion. Press
accounts sympathetically portray students who, because o f race, sexual orientation,
appearance, or simply the awkwardness o f adolescence, were tormented and excluded
from the mainstream o f school life.
Commentators charge that schools such as Colorado’s Columbine High School
ignored or encouraged casual cruelty, small slights, and public humiliations—means by
which favored students harassed classmates and reinforced the rigid high-school caste
system (Kogan, 1999). Calls for retribution were joined by pleas for schools to better
reach out to alienated and troubled youth. In practice, however, the policies inspired by
school shootings owe little to compassion.

Upgrading School Security
Policymakers across the United States have earmarked hundreds o f millions
o f dollars to upgrade school security. Schools have hired armed guards, redesigned
entry ways, and installed motion-sensitive cameras. Some schools have mandated that
backpacks be made o f clear plastic; others have banned dark clothing.
Consequently, many schools are looking for ways to improve school safety that
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not only instill a sense o f security in students, teachers, and parents but also involve them
in the planning process. School safety depends heavily on the interest parents, teachers,
students, and other community members show in creating an environment conducive to
learning.

Drugs and School Violence
In their study, Elliott, Huzinga, and Ageton (1985) found prediction o f drug use
over a 3-year period to be associated with participation in delinquent social groups. Most
importantly, weak bonding or connections with family and school increased the likelihood
these poorly connected youths would bond with delinquent, substance-using peers. This
pattern suggests that youth who are poorly connected with their schools are more likely to
engage in high-risk, antisocial behaviors such as drug use and aggressive behavior.
A review o f the literature reveals two studies that specifically examined the
relationship between drug use at school and school violence. In one study, Cornell and
Loper (1997) assessed violence and other high-risk behaviors, including weapon carrying,
fighting, and substance use at school and outside o f school. The authors administered a
school safety survey to 10,909 7th', 9th', and 1l^g rad e students and found that aggressive
attitudes were reported more by those who participated in high-risk behaviors such as
being in a fight at school or using drugs at school. In the second study, Kingery, Mirzaee,
Pruitt, and Hurley (1991) asked 2,789 8th' and 1O^'graders about their substance use and
their experience o f personal violence victimization. They found that those who used drugs
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fought more often, took more risks which predisposed them to assault, and were assaulted
more often than non-using youth both at and outside of school.

Risk Factors for Adolescent Violence
Saner and Ellickson (1996) examined the risk and protective factors of different
types o f violent behavior in a sample o f high-school-age adolescents drawn from the
general population. The results indicated major risk factors for violence include gender
and deviant behaviors, such as using and selling drugs, committing nonviolent felonies,
and engaging in other forms o f nonviolent delinquency. Low academic orientation, lack of
parental affection and support, and perceptions o f parents’ substance use also show strong
links with violent behavior. As the number o f risk factors increases, so does the likelihood
o f engaging in violent behavior. Boys and girls showed somewhat different paths to
violence, with girls being comparatively more susceptible to the effects o f family problems
or disruption and impaired relationships with parents. For boys, engaging in other deviant
behaviors provides the most information about their propensity to commit violent acts.
Weak bonds with school and family also have an impact on serious violence for boys.

Violence and Learning
Research shows that chronic exposure to violence adversely affects a child’s ability
to learn (Prothrow-Stith & Quaday, 1995). Learning itself is an essential tool for violence
prevention (Prothrow-Stith & Quaday, 1995). Children who achieve in school and
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develop reading, critical-thinking, problem-solving, and communication skills are better
able to cope with stressful and perhaps dangerous situations (Massey, 2000).
In addition, academic achievement enhances the development o f positive self
esteem and self-efficacy, both of which are necessary for experiencing emotional well
being and achieving success. The relationship between violence and learning is
particularly significant because cognitive skills are crucial in terms o f academic success,
self-esteem, coping skills, and overall resilience. Interventions should begin early to help
children develop higher-order thinking skills, empathy, impulse control, anger
management, peaceful conflict resolution skills, and assertive communication techniques
(Massey, 2000).

Summary
National surveys o f attitudes to school violence show contradictory perceptions.
One prevalent theme is that school violence is pervasive. However, a majority o f students
report they have not been victims of violence.
Student misbehavior in school has been attributed to a lack o f appropriate parental
involvement. Often the deterioration o f the climate in American public education has been
attributed to changes in the American family. Families bring a variety o f resources to the
socialization arena. However, which resources families command and what parents do
with the resources they possess vary across families. Some resources are socioeconomic
advantage or disadvantage; for example, parents’ education levels and income. Other
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resources; for example, parental presence or absence and time availability, may be
associated with socioeconomic circumstances. Parental presence and availability have
important psychological components.
Program and policy efforts have attempted to curb school violence and to create
safe schools. Successful programs have been implemented at the building, district, and
community levels. For example, crime rates have been cut by one half at Bassett High
School in La Puente, California, because parents began patrolling the cafeteria and
hallways. Similarly, a task force o f community, school, and business representatives was
formed at Memphis City Schools to address increased school violence. The findings called
for general community involvement and specific involvement by parents as school
volunteers in community involvement and as members o f safety patrols. There are
individuals who believe school buildings should be the location for services for troubled
families. The need for such support is likely to be strong in families with lower levels o f
education and one-parent households. Parents with behavior problems expect more
involvement from the schools.
Parents’ and students’ perceptions o f variables predicting school violence were
significantly related. Both parents and students see some practices and policies as
significantly associated with violence. The perceptions o f parents have not been given
careful attention even though parental involvement is necessary for the benefit o f the child,
the educator, and the parent.
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In a study of mothers’ perceptions o f factors contributing to school violence,
significant differences in perceptions o f school violence were found on the enabling factor
subscale for school location. Urban school mothers and African Americans were
significantly more likely than suburban and White mothers to attribute violence problems
at their child’s school to a lack o f dress codes, violent messages in rap music, and poor
communication between parents and teachers. Significant differences in perceptions of
school violence were found on the reinforcing factor subscale for school location, income,
family structure, and race. Mothers o f low- and middle-income, single parents, and
African Americans were much more optimistic about the possibility that violence
prevention programs for students, parents, and teachers would work well to stop or
reduce school violence. These mothers were also more likely to believe it was acceptable
for their child to fight at school than were their counterparts.
The level o f crime in the schools has always reflected the criminal activity in the
surrounding community. There has been a general breakdown of the major institutions
that carry responsibility for the development o f the young. The problem is that many
parents have become powerless as forces in the lives of their children. A child requires
intimacy and affection, consistency o f influence, and some harmony between home and
outside situations.
The traditional methods used to involve parents and acquire their support are not
working for the majority of children. One o f the greatest problems contributing to school
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violence is lack o f parental involvement. Schools, communities, and law enforcement
agencies should invite parents to participate in school programs intended to reduce
violence.
Good schools have the potential to enhance both child and family functioning by
involving both groups in the functioning o f the school. Schools are an extension of the
home and the parents. Schools faced with chronic violence issues may be showing signs
o f serious problems with the child, school, community, or some combination o f each. One
o f the strongest possibilities for curtailing youth is strong, healthy family relationships.
Because o f a breakdown in family structure, schools are being thrust into a position to fill
the gap. This is particularly important for children at risk. One o f the best ways to handle
violence is to get some understanding o f the attitudes and beliefs that support the
development o f aggression.
It is important to create and maintain safe, violence-free school environments.
Parental involvement in the development and implementation o f violence-prevention
measures may enhance the chance such programs will be accepted and successful. Parents
should be held accountable for the actions o f their children. When parents and schools act
together, a very powerful alliance is created on behalf o f children.
A high proportion o f our youth are living in environments where they have
experienced and have been exposed to serious and often chronic violence in their
communities, the media, and schools. Further, this violence has serious detrimental
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consequences for their emotional and behavioral adjustment.
Bullying is a form of violence that is prevalent in most schools. Bullying has been
researched for many years. The general association between drug use and school violence
has been documented in the literature. The public expressions o f compassion catalyzed by
the recent school shootings, together with educators’ compassionate impulses, have
created a rare opportunity to move school policies and practices away from retribution.
Such an effort by educators will require educators to win public support. Still, educators
cannot create safe schools by ignoring the tensions that characterize contemporary life in
the United States. They cannot treat school safety as a technical problem o f
administration. They can only create an environment and an opportunity that encourages
students to think critically and compassionately about the society in which they live and
about their individual and collective places in it. Such an effort does far more to protect
school children than do ill-conceived, counterproductive campaigns to police youth.
For the last 20 years, there has been one overriding finding. The mass media are
significant contributors to the aggressive behavior and aggression-related attitudes of
many children, adolescents, and adults.
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CHAPTER III

METHODOLOGY

The purpose o f this study was to conduct an examination o f the perceptions o f
parents whose children had been suspended for committing school violence on the factors
contributing to school violence using Phase Four o f the PRECEDE model framework.
The study identified the opinions of parents concerning violence in schools in one
metropolitan school system located in the southeastern United States.

Instrument Used
A modification o f the closed-ended questionnaire developed by Kandakai (1998;
See Appendix) was used in this study. The instrument was composed based upon
information obtained from four focus groups and a comprehensive review o f the literature.
The instrument contained items to assess parents’ perceptions o f school violence. The
instrument consisted o f demographic characteristics including gender, age, education,
family structure, and income.
Emphasis in the questionnaires was on ascertaining the knowledge and attitudes of
parents regarding such issues as: (1) The extent and nature o f violence in the schools,
(2) the views parents have about why this problem exists, (3) parental views on how the
56
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problems can be resolved, and (4) parental attitudes toward cooperation and
communication with the school.
The closed-ended questionnaire consisted o f 25 predisposing factor items
(questions 1 to 25), 15 enabling factor items (questions 26 to 40), and 18 reinforcing
factor items (questions 41 to 58). Eleven questions provided suspension data related to
violent acts committed by the children o f the parents in the sample (questions 59 to 69).
Demographic information came from six items (questions 70 to 75).

Predisposing Factors
According to Green and Kreuter (1999), predisposing factors include a person’s
or population’s attitudes, beliefs, values, and perceptions that facilitate or hinder
motivation for change. Predisposing factors could also include genetic predisposition and
the early childhood experiences that created the attitudes, values, and perceptions in the
first place. Predisposing factors related to school violence examined parents’ attitudes,
beliefs, and perceptions regarding school violence. Predisposing factors include a person’s
or population’s knowledge.

Enabling Factors
Enabling factors are those skills, resources, or barriers that can help or hinder the
desired behavioral changes, as well as environmental changes. One can view them as
vehicles or barriers, created mainly by societal forces or systems. The skills required for a
desired behavior to occur also qualify as enabling factors. The factors thus include all
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those that make possible a change in behavior or in the environment that people want.
Enabling factors examined parents’ beliefs and perceptions o f parent, school, and
community factors related to school violence.

Reinforcing Factors
Green and Kreuter (1999) state that reinforcing factors— that is, the rewards
received and the feedback the learner receives from others following adoption o f a
behavior—may encourage or discourage continuation of the behavior. Reinforcing
behavior produces lifestyles (enduring patterns o f behavior) that, in turn, influence the
environment through political advocacy, consumer demand, or cumulative actions.
Reinforcing factors examined parents’ perceptions of the school’s response and support
for their child’s use o f violence at school.
The breakdown o f question numbers for the predisposing, enabling, reinforcing
factors, and demographic information is identified in Table 1.

Collection of Data
Data for this study were obtained from surveys of parents o f middle- and highschool students who participated in the Out-Of-School-Altemative-Suspension Program
(OSASP) in one public school system in the southeastern United States. OSASP is a
voluntary program funded by that public school board to address behavioral problems and
other challenges o f students in the middle and high schools who have been suspended or
expelled from school. OSASP provides supervision, academic support, behavioral
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TABLE I
QUESTIONNAIRE SUBSCALE ITEMS
Instrument Subscale
Predisposing Factors
Attitudes
Perceptions
Values
Beliefs
Reinforcing Factors
Enabling Factors
Background
Information

Item

Numbers

2 items
17 items

1 to 25
7, 9
1, 10 to 25

6 items
15 items
18 items
7 items

2 to 6, 8
26 to 40
41 to 58
70 to 75

modification, team-building activities, community enrichment activities, and Junior
Achievement. Topics addressed in behavioral modification discussions included, but are
not limited to, violence prevention, conflict resolution, managing anger, decision-making,
and communication skills.
The program operated during the school year from 8:30 a.m. to 3:30 p.m. daily
with the exception o f special holidays and seasonal vacation periods. School
administrators informed suspended students and their families about the opportunity to
participate in the OSASP program.
The OSASP staff met with the parents of each suspended student during the
student’s enrollment into the program. The reasons for suspension included: Fighting a
student, disruptive behavior, threatening a teacher, threatening a student, possession or
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use o f drugs and/or alcohol, possession o f a weapon, assault or battery upon any teacher
or school employee, assault or battery by a student upon another student, damage to
private or school property, arson, bomb threats, leaving school grounds, skipping classes,
sexual harassment, failure to obey school rules, continuous disregard o f school rules,
tardiness, and bad language.
Parents are required to accompany the suspended students and participate in the
process. Parents of suspended children from the schools were required by the school
system to fill out the questionnaires used in this study as a part o f the requirements for the
students being allowed to participate in the OSASP program. One hundred and ninetyone questionnaires were completed. The questionnaire (Appendix) solicited parents’
perceptions of factors influencing school violence. Other areas o f information gathered
included some demographic data, attitudes toward school, and knowledge and attitudes
regarding control o f school violence. Prior to their participation, potential participants
were informed o f the purposes o f the study and that their responses would be kept
confidential. The data for this study were collected from September 1999 to June 2000.

Analysis of Data
Statistical Program for Social Sciences (SPSS), a computerized statistical
program, was used to analyze the data. Preliminary analysis included a summary o f the
basic statistics o f frequency, means, and standard deviations.
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Questions and Hypotheses
Question 1
What are parents’ beliefs and attitudes regarding school violence?
Question 1 was answered with descriptive mean statistics from the answers given
for questions 1 to 58 on the questionnaire instrument.

Question 2
How do parents’ beliefs and attitudes regarding school violence differ according to
gender, age, education, family structure, and income? The categories for age were:
1. Lowest through 30
2. 31 through 40
3. 41 through 50
4. 51 through highest.
The categories for education were:
1. Grade 8 or below
2. Grades 9-11
3. High-school graduate
4. One to 4 years o f college
5. Graduate school.
The categories for family structure were:
1. One parent
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2. Two parents.
The categories for income were:
1. Less than $20,000 per year or up to $1,666 per month
2. Between $20,000 to $50,000 per year or $1,667 to $4,167 per month
3. More than $50,000 per year or more than $4,167 per month.
The level o f significance was .05.
The following hypotheses were tested to address research question 2.
Hypothesis 1a. There is no significant difference in response to the predisposing
factors related to school violence based on gender.
Hypothesis lb. There is no significant difference in response to the reinforcing
factors related to school violence based on gender.
Hypothesis 1c. There is no significant difference in response to the enabling
factors related to school violence based on gender.
Hypothesis 2a. There is no significant difference in response to the predisposing
factors related to school violence based on age.
Hypothesis 2b. There is no significant difference in response to the reinforcing
factors related to school violence based on age.
Hypothesis 2c. There is no significant difference in response to the enabling
factors related to school violence based on age.
Hypothesis 3 a. There is no significant difference in response to the predisposing
factors related to school violence based on education.
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Hypothesis 3b. There is no significant difference in response to the reinforcing
factors related to school violence based on education.
Hypothesis 3c. There is no significant difference in response to the enabling
factors related to school violence based on education.
Hypothesis 4a. There is no significant difference in response to the predisposing
factors related to school violence based on family structure.
Hypothesis 4b. There is no significant difference in response to the reinforcing
factors related to school violence based on family structure.
Hypothesis 4c. There is no significant difference in response to the enabling
factors related to school violence based on family structure.
Hypothesis 5a. There is no significant difference in response to the predisposing
factors related to school violence based on income.
Hypothesis 5b. There is no significant difference in response to the reinforcing
factors related to school violence based on income.
Hypothesis 5c. There is no significant difference in response to the enabling
factors related to school violence based on income.
These hypotheses were tested using Analysis o f Variance (ANOVA). Post hoc
tests like Student-Newman-Keuls Tests, Duncan Tests, and Ryan-Einot-Gabriel-Welsh
Tests were conducted on significant hypotheses to further determine significant differences
between categories o f respondents.
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CHAPTER IV

PRESENTATION OF DATA

The purpose o f this study was to conduct an examination o f parents’ perceptions
o f factors contributing to school violence using Phase Four o f the PRECEDE model
framework. The study identified the opinions o f parents, whose children had been
suspended for committing school violence in one public metropolitan school system
located in the southeastern United States, concerning violence in schools. This
information has been used to suggest the potential for positive contributions by parents
and to propose alternative strategies for parental involvement in schools. This study
provided more insights into the positive involvement o f parents in the educational process.

Demographics
There were 191 parents who participated in the questionnaire (/z=191). There
were 52 males and 135 females (187 respondents provided gender data). There were 14
parents up to age 30; 81 parents in the 31 through 40 age group; 58 parents in the 41
through 50 age group; and 20 parents in the 51 and older age group (173 respondents
provided age data). There were 15 parents with education up to Grade 8; 58 parents had
completed Grades 9 through 11; 74 parents were high-school graduates; 21 parents
64
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completed 1 to 4 years o f college; and 14 parents had graduate level education
(182 respondents provided education data). Seventy-five represented two-parent families
and 106 represented one-parent families (181 respondents provided family structure data).
There were three Whites; 92 Blacks; two Asians; two Hispanics; and one who indicated
some other race. One hundred parents responded to information regarding race. Because
o f adequate representation only from parents o f Black descent, race was removed as a
factor from the study (100 respondents provided race data). Twenty-four parents earned
less than $20,000 per year; 47 parents earned between $20,000 and $50,000 per year; and
22 parents earned above $50,000 per year (93 respondents provided income data). The
demographic data are summarized in Table 2.

Questions
To provide clarity o f focus, this study posed the following questions.
1. What are parents’ beliefs and attitudes regarding school violence?
2. How do parents’ beliefs and attitudes regarding school violence differ
according to gender, age, education, family structure, and income?

Question 1
What are parents’ beliefs and attitudes regarding school violence? Question 1 was
answered with descriptive statistics from the answers given for questions 1 to 58 on the
questionnaire instrument. A 5-point Likert scale was used to analyze responses to all
questions except question 25, which required a yes or no response. Means o f 1.00-2.33 were

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

66
TABLE 2
DEMOGRAPHICS
Characteristics
Gender

Age

Education

Family
Structure
Race

Annual Income

Categories
Males
Females
Missing
Lowest through 30
31 to 40
41 to 50
51 to highest
Missing
Grade 8 or below
Grades 9 to 11
High-School Graduate
One to Four Years o f College
Graduate School
Missing
One-parent Households
Two-parent Households
Missing
White
Black
Asian
Hispanic
Other
Missing
< $20,000
Between $20,000 and $50,000
>$50,000
Missing

Frequencies
52
135
4
14
81
58
20
18
15
58
74
21
14
9
106
75
10
-"i
92
2
2
1
91
24
47
22
98
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Percentages
27.23
70.68
2.09
7.33
42.41
30.37
10.47
9.42
7.85
30.37
38.74
10.99
7.33
4.71
55.50
39.27
5.23
1.57
48.17
1.05
1.05
.52
47.64
12.81
24.61
11.52
51.31
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classified as low, 2.34 to 3.67 as medium, and 3.68 to 5.00 as high.

Predisposing Factors
Predisposing factors related to school violence examined parents’ attitudes, beliefs,
and perceptions regarding school violence. Questions 1 to 25 on the questionnaire
measured predisposing factors.
Question 1 on the survey asked respondents to indicate their perceptions, using a
5-point scale o f the comparative level of violence in their child’s school and the other
schools in the surrounding area. The mean score o f the total sample was 2.31, placing the
answer in the “low perceived level of violence category.”
Question 2 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether students in today’s schools are committing more different types
o f violent acts than they did 10 years ago. The mean score o f the total sample was 4.22,
placing the answer in the “high level of agreement” category.
Question 3 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether students in suburban schools are less likely to have violence
problems than students in urban schools. The mean score o f the total sample was 2.12,
placing the answer in the “low level of agreement” category.
Question 4 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether small schools are less violent than larger schools. The
mean score o f the total sample was 2.97, placing the answer in the “medium level o f
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agreement” category.
Question 5 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether schools would have less violence problems if they involved
parents more often. The mean score o f the total sample was 3.76, placing the answer in
the “high level o f agreement” category.
Question 6 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether less school violence occurs in schools where the principal and
school staff work together to keep order. The mean score o f the total sample was 3 .72,
placing the answer in the “high level o f agreement” category.
Question 7 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether their children would fight if they were involved in arguments at
school. The mean score o f the total sample was 3.39, placing the answer in the “medium
level o f agreement” category.
Question 8 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether less school violence occurs in schools where the teachers know
the parents. The mean score o f the total sample was 3 .18, placing the answer in the
“medium level o f agreement” category.
Question 9 on the survey asked respondents to indicate their perceptions, using a
5-point scale, regarding their child’s safety at school. The mean score o f the total sample
was 3.37, placing the answer in the “medium level of agreement” category.
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Questions 10 to 13 on the survey asked respondents to indicate their perceptions,
using a 5-point scale, o f the importance stakeholders play in reducing the level o f violence
at their child’s school. The mean scores o f the total sample were teachers and staff 4.69;
parents and guardians, 4.81; community leaders, 4.45; and students 4.79, placing all the
answers in the “highly important” category.
Questions 14 to 24 on the survey asked respondents to indicate, using a 5-point
scale, their perceptions o f how often there is a lack o f respect for authority (mean 3.28,
“medium occurrence”); threatening of students (mean 2.81, “medium occurrence”);
bullying o f students (mean 2.98, “medium occurrence”); stealing (mean 2.79, “medium
occurrence”); fighting (mean 3.12, “medium occurrence”); coarse language (mean 3.30,
“medium occurrence”); learning problems (mean 2.89, “medium occurrence”); gang
activity (mean 2.04, “low occurrence” ); destruction o f school property (mean 2.25, “low
occurrence”); threatening o f teachers (mean 2.16, “low occurrence”); weapon carrying
(mean 2.07, “low occurrence”).
Question 25 on the survey asked respondents to indicate their perceptions about
whether their child is unfairly targeted using a “yes” or “no” response on a 2-point scale.
The mean score o f the total sample was 1.83, placing the answer in the “high non
targeting” category. Seventy-nine percent o f the parents did not perceive that their
children were being targeted unfairly.
Six o f the factors had low responses, 11 had medium responses, and 8
had high responses. Table 3 summarizes the means and standard deviations for
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TABLE 3
PREDISPOSING VARIABLES, MEANS, AND STANDARD DEVIATIONS
Variables
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.

Violence in child’s school versus other schools
Students are committing more violent acts
Suburban schools are less violent than urban schools
Small schools are less violent
Involving parents more would reduce violence
Violence reduces where principal and staff work
together
Child will not fight if involved in an argument
Less violence occurs where teachers know the parents
Child’s safety at school
Importance o f teachers and staff in school violence
reduction
Importance o f parents and guardians in school violence
reduction
Importance o f community leaders in school violence
reduction
Importance o f students in school violence reduction
How often does lack o f respect for authority occur?
How often are students threatened?
How often are students bullied?
How often does stealing occur?
How often does fighting occur?
How often is coarse language used?
How often are there learning problems?
How often is there gang activity?
How often does destruction o f school property occur?
How often are teachers threatened?
How often are weapons carried to school?
Unfair targeting o f child

M eans
2.31
4.22
2.12
2.97
3.76
3.72

Standard
Deviations
1.08
1.19
.97
1.18
1.04
1.00

3.39
3.18
3.37
4.69

1.01
1.09
1.05
.72

4.81

.59

4.45

.97

4.79
3.28
2.81
2.98
2.79
3.12
3.30
2.89
2.04
2.25
2.16
2.08
1.83

.59
1.22
1.25
1.20
1.27
1.22
1.29
1.23
1.20
1.23
1.14
1.22
.39
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predisposing factor items.

Reinforcing Factors
Reinforcing factors examined parents’ perceptions o f the school’s response to
violence and support for their child’s use o f violence at school. Questions 26 to 40 on the
questionnaire measured reinforcing factors.
Question 26 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether it is okay for their child to physically fight another child at school
if someone hits or pushes the child. The mean score o f the total sample was 1.85, placing
the answer in the “low acceptance” category.
Question 27 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether it is okay for their child to fight if bullied by others. The mean
score o f the total sample was 1.61, which placed the answer in the “low acceptance”
category.
Question 28 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether it is okay for their child to fight if the school does not resolve the
problem in a timely manner. The mean score o f the total sample was 1.90, placing the
answer in the “low acceptance” category.
Question 29 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether it is okay for their child to fight if the child was hurt in previous
fights. The mean score o f the total sample was 1.42, placing the answer in the “low
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acceptance” category.
Question 30 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f whether to is okay for the child to fight if someone tries to take the
child’s possessions. The mean score o f the total sample was 1.54, placing the answer in
the “low acceptance” category.
Question 31 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective programs that teach problem solving would be if
implemented at their child’s school. The mean score o f the total sample was 2.90, placing
the answer in the “medium effective” category.
Question 32 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective suspension would be if implemented at their child’s school.
The mean score o f the total sample was 2.96, placing the answer in the “medium effective”
category.
Question 33 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective detentions would be if implemented at their child’s school.
The mean score o f the total sample was 3.25, placing the answer in the “medium effective”
category.
Question 34 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective sending the child to the school counselor would be if
implemented at their child’s school. The mean score o f the total sample was 3.89, placing
the answer in the “highly effective” category.
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Question 35 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective teachers standing in the hallways would be if implemented
at their child’s school. The mean score of the total sample was 3 .56, placing the answer in
the “medium effective” category.
Question 36 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective after school activities for students would be if implemented
at their child’s school. The mean score of the total sample was 3 .79, placing the answer in
the “highly effective” category.
Question 37 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective sending the student to the principal would be if
implemented at their child’s school. The mean score o f the total sample was 3.50, placing
the answer in the “medium effective” category.
Question 38 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective bringing the parent into the school would be if implemented
at their child’s school. The mean score of the total sample was 3.88, placing the answer in
the “highly effective” category.
Question 39 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective staff school violence development programs would be if
implemented at their child’s school. The mean score o f the total sample was 3.88, placing
the answer in the “highly effective” category.
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Question 40 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how effective parent development programs would be if implemented at
their child’s school. The mean score o f the total sample was 3.75, placing the answer in
the “highly effective” category.
Five o f the factors had low responses, 5 had medium responses, and 4 had
high responses. Table 4 summarizes the means and standard deviations for reinforcing
factor items.

Enabling Factors
Enabling factors examined the skills, resources, or barriers that can help or hinder
the use o f nonviolent means of handling issues. Enabling factors are antecedents to
behavior that allow a motivation to be realized. Questions 41 to 58 on the questionnaire
measured enabling factors.
Question 41 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how much seeing violence in the community contributes to violence at
their child’s school. The mean score o f the total sample was 3.56, placing the answer in
the “medium contributing” category.
Question 42 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how much seeing violence in the media contributes to violence at their
child’s school. The mean score o f the total sample was 3.65, placing the answer in the
“medium contributing” category.
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TABLE 4

REINFORCING VARIABLES, MEANS, AND STANDARD DEVIATIONS
V ariables

Means

Standard
Deviations
1.05

26. Okay for child to fight if hit or pushed

1.85

27. Okay for child to fight if bullied

1.61

.93

1.90

1.22

1.42

.84

1.54

1.00

31. The effectiveness o f programs that teach problem solving

3.90

.73

32. The effectiveness o f suspensions

2.96

1.04

33. The effectiveness o f detentions

3.25

83

3.39

.87

3.56

.99

36. The effectiveness o f after school activities for students

3.79

.92

37. The effectiveness o f sending students to the principals

3.50

.81

38. The effectiveness o f bringing the parents into the

3.88

.83

3.88

.83

3.75

.88

28. Okay for child to fight if the school does not resolve the
problem in a timely manner
29. Okay for child to fight if hurt in previous fights
30. Okay for child to fight if someone tries to take the
child’s possessions

34. The effectiveness o f sending children to school
counselors
35. The effectiveness o f teachers standing in the hallways
between classes

schools
39. The effectiveness o f programs that teach the school
staff how to deal with school violence
40. The effectiveness o f programs that teach parents how to
be better parents
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Question 43 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how much inconsistency in discipline contributes to violence at their
child’s school. The mean score o f the total sample was 3.45, placing the answer in the
“medium contributing” category.
Question 44 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how much the illegal sale o f alcohol and cigarettes to children contributes
to violence at their child’s school. The mean score of the total sample was 3.49, placing
the answer in the “medium contributing” category.
Question 45 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how much rap music contributes to violence at their child’s school. The
mean score o f the total sample was 3.80, placing the answer in the “highly contributing”
category.
Question 46 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how much gang or peer pressure contributes to violence at their child’s
school using a 5-point scale. The mean score o f the total sample was 3 .99, placing the
answer in the “highly contributing” category.
Question 47 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how much poor communication between parents and teachers contributes
to violence at their child’s school. The mean score of the total sample was 3.90, placing
the answer in the “highly contributing” category.
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Question 48 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how much parents who don’t teach right from wrong contribute to
violence at their child’s school. The mean score o f the total sample was 4 .16, placing the
answer in the “highly contributing” category.
Question 49 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how much parents’ support for aggressive behavior contributes to
violence at their child’s school. The mean score o f the total sample was 3 .93, placing the
answer in the “highly contributing” category.
Question 50 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how much the lack of family involvement in schools contributes to
violence. The mean score o f the total sample was 3.92, placing the answer in the “highly
contributing” category.
Question 51 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how much the lack of dress codes in schools contributes to violence.
The mean score o f the total sample was 3.34, placing the answer in the “medium
contributing” category.
Question 52 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how often teachers at their child’s school recognize behaviors that lead to
violence. The mean score o f the total sample was 3.26, placing the answer in the “medium
frequency” category.
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Question 53 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how often teachers at their child’s school stop behaviors that lead to
violence. The mean score o f the total sample was 3.28, placing the answer in the “medium
frequency” category.
Question 54 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how often teachers at their child’s school lack the skills to deal with
troublesome students. The mean score o f the total sample was 3.10, placing the answer in
the “medium frequency” category.
Question 55 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how often teachers at their child’s school exhibit poor attitudes towards
students. The mean score o f the total sample was 2.84, placing the answer in the “medium
frequency” category.
Question 56 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how often teachers at their child’s school contact parents in a timely
manner to settle problems before the situations worsen. The mean score o f the total
sample was 3.26, placing the answer in the “medium frequency” category.
Question 57 on the survey asked respondents to indicate their perceptions, using a
5-point scale, of how often teachers at their child’s school lack control o f students. The
mean score of the total sample was 2.97, placing the answer in the “medium frequency”
category.
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Question 58 on the survey asked respondents to indicate their perceptions, using a
5-point scale, o f how often teachers at their child’s school are afraid of students. The
mean score o f the total sample was 2.78, placing the answer in the “medium frequency”
category.
None o f the factors had low responses, 11 had medium responses, and 7 had high
responses. Table 5 summarizes the means and standard deviations for enabling
factor items.

Question 2
How do parents’ beliefs and attitudes regarding school violence differ according to
gender, age, education, family structure, and income?
The categories for gender were:
1. Males (fathers and male guardians)
2. Females (mothers and female guardians).
The categories for age were:
1. Lowest through age 30
2. 31 through 40
3. 41 through 50
4. 51 through highest age.
The categories for education were:
1. Grade 8 or below
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TABLE 5
ENABLING VARIABLES, MEANS, AND STANDARD DEVIATIONS
Variables
41. Community violence leads to school violence

3.88

S tan d ard
Deviations
1.18

42. Media violence contributes to school violence

3.56

1.04

43. Inconsistency in discipline

3.45

1.07

44. The illegal sale o f alcohol and cigarettes to children

3.49

1.28

45. Rap music

3.80

1.20

46. Gang or peer pressure

3.99

1.16

47. Poor communication between parents and teachers

3.90

.99

48. Parents who do not teach right from wrong

4.16

1.04

49. Parent support for aggressive behavior

3.93

1.16

50. Lack of family involvement in schools

3.92

1.12

51. The lack o f a dress code

3.34

1.24

52. Teacher recognition o f behaviors that lead to violence

3.26

.97

53. Teachers stop behaviors that lead to violence

3.28

.97

54. Teachers lack the skills to deal with troublesome students

3.10

1.00

55. Teachers exhibit poor attitudes towards students

2.84

1.12

56. Teachers contact parents in a timely manner to settle

3.26

1.13

57. Teachers lack control o f students

2.97

1.03

58. Teachers are afraid o f students

2.78

1.15

Means

problems before the situations worsen
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2. Grades 9 to 11
3.

High-school graduate

4. One to 4 years o f college
5. Graduate school.
The categories for family structure were:
1. One-parent
2. Two-parents.
The categories for income were:
1. Less than $20,000 per year or up to $1,666 per month
2. Between $20,000 to $50,000 per year or $1,667 to $4,167 per month
3. More than $50,000 per year or more than $4,167 per month.
The level o f significance was .05.
There were 25 variables on the questionnaire that related to predisposing factors
(questions 1 to 25). There were 15 variables on the questionnaire that related to
reinforcing factors (questions 26 to 40). There were 18 variables on the questionnaire that
related to enabling factors (questions 41 to 58).
Gender
Predisposing factors
Null hypothesis 1a. There is no significant difference in response to the
predisposing factors related to school violence based on gender. This hypothesis was
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tested using analysis o f variance to compare the mean scores o f male respondents with
those o f female respondents on each o f the 25 questions (1-25) dealing with predisposing
factors.
The mean response of females was higher than that for males on the following 2
items: Students in today’s schools are committing more different types o f violent acts
than they did 10 years ago (question 2). How often are students threatened in your child’s
school (question 15)? The hypothesis was rejected for these 2 items and retained for the
other 23 items. In none o f the other predisposing questions were there significant
differences based on gender. The data for questions 1 to 25 dealing with predisposing
factors are summarized in Table 6.

Reinforcing factors
Null hypothesis lb. There is no significant difference in response to the reinforcing
factors related to school violence based on gender. This hypothesis was tested using
analysis o f variance to compare the mean scores of male respondents with those o f female
respondents on the 15 questions (26-40) dealing with reinforcing factors.
The mean response of females was higher than that for males on the following 4
items: How well do you think programs that teach problem solving would work to stop
or reduce violence at your child’s school (question 31)? How well do you think after
school activities for students would work to stop or reduce violence at your child’s school
(question 36)? How well do you think bringing the parent into the school would work to
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TABLE 6
SUMMARY OF GENDER DATA FOR PREDISPOSING FACTORS
Variables: Predisposing Factors
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
2 1.
22.
23.
24.
25.

School comparison
Increase and different violence
School location
School size
Parental involvement
Staff involvement
Child’s nonviolent response
Teachers knowledge o f parents
School safety
Teachers and Staff
Parent and Guardians
Community Leaders
Students
Respect for authority
Students threatened
Bullying
Stealing
Fighting
Harsh language
Learning problems
Gang activity
Destruction of school property
Teachers threatened
Weapons
Targeting

Male
Female
SD
M
SD
M
2.39
1.14 2.28
1.07
3.90
1.36 4.34
1.10
2.23
.96 2.09
.97
3.14
1.12
1.23 2.89
1.01
3.67
1.12 3.79
1.01
3.67
.98 3.73
3.21
1.02 3.46
1.00
3.24
1.18 3.16
1.05
1.21 3.56
1.00
3.40
4.70
.73
.73 4.69
4.92
.67
.28 4.77
1.01
4.56
.85 4.40
.49 4.78
.62
4.82
3.39
1.24
1.13 3.26
2.50
1.22 2.95
1.25
2.88
1.08 r 3.05
1.24
1.28
2.86
1.26 2.78
1.23
3.10
1.20 3.15
1.17 3.29
1.33
3.43
2.82
1.27 2.95
1.22
2.16
1.23 1.99 1.20
1.27
2.33
1.14 2.23
1.16
2.16
1.11 2.17
1.20
2.22
1.28 2.02
.38 1.83 3.76
1.83

*p=>.05
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T
.30
5.04
.78
1.67
.48
1.27
2.25
.19
.05
.01
1.33
.95
.13
.47
4.71
.69
.13
.07
.43
.34
.71
.24
.00
.93
.01

Probability
.58
.03*
.38
.20
.49
.72
.14
.66
.82
.92
.13
.33
.72
.50
.03*
.41
.72
.80
.52
.56
.40
.62
.98
.34
.95
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stop or reduce violence at your child’s school (question 38)? How well do you think
programs that teach the school staff how to deal with violence would work to stop or
reduce violence at your child’s school (question 39)? The hypothesis was rejected for
these 4 items and retained for the other 11 items. In none o f the other reinforcing
questions were there significant differences based on gender. The data for questions 26 to
40 dealing with reinforcing factors are summarized in Table 7.

Enabling factors
Null hypothesis 1c. There is no significant difference in response to the enabling
factors related to school violence based on gender. This hypothesis was tested using
analysis o f variance to compare the mean scores o f male respondents with those o f female
respondents on the 18 questions (41-58) dealing with enabling factors.
The mean response o f males was significantly different from that o f females on
only 1 item: How often do you think teachers at your child’s school exhibit poor attitudes
towards students (question 55)? The mean response for females was higher than that for
males on the following 2 items: How much do you believe parent support for aggressive
behavior leads to or contributes to violence at your child’s school (question 49)? How
much do you believe lack o f family involvement in schools leads to or contributes to
violence at your child’s school (question 50)? The hypothesis was rejected for these 3
items and retained for the other 15 items. In none o f the other enabling items were there
differences based on gender. The data for questions 41 to 58 dealing with enabling factors
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TABLE 7
SUMMARY OF GENDER DATA FOR REINFORCING FACTORS
Variables: Reinforcing Factors

Male

Female

F

Probability

M

SD

M

SD

26. Fight if hit

1.71

1.10

1.91

1.04

1.22

.27

27. Fight if bullied

1.66

1.08

1.60

.87

.17

.69

28. Fight if untimely resolution

1.80

1.13

1.95

1.25

.50

.48

29. Fight if previously hurt

1.45

.87

1.40

.82

.13

.72

30. Fight if possessions taken

1.73

1.19

1.48

.91

2.38

.13

31. Problem solving programs

3.74

.80 3.98

.64

.53

.04*

32. Suspensions

3.00

.93 2.95

1.07

.06

.81

33. Detentions

3.28

.86 3.24

.83

.10

.76

34. Counseling

3.28

.86 3.44

.85

1.32

.25

35. Hallway monitoring by teachers

3.43

1.10 3.62

.95

1.36

.25

36. After school activities for students

3.57

1.04 3.81

.82

4.93

.03*

37. Sending children to principal

3.40

.83

3.55

.77

1.36

.25

38. Bringing parents into schools

3.67

94 3.97

.76

5.18

.03*

39. Staff development

3.69

.99 3.97

.71

4.66

.03*

40. Parent development

3.60

.85 3.82

.86

.67

*p=>.05
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are summarized in Table 8.

Age
Predisposing factors
Null hypothesis 2a. There is no significant difference in response to the
predisposing factors related to school violence based on age. This hypothesis was tested
using analysis o f variance to compare the mean score of respondents up to age 30; 31
through 40; 41 through 50 and 51; and over on the 25 questions (1-25) dealing with
predisposing factors.
The means for age were significantly different on the following 4 predisposing
items: Students attending suburban schools are less likely to have school violence
problems than are students attending urban schools (question 3). If my child got into an
argument with another child at school, I believe my child would handle it without fighting
(question 7). How safe do you think your child is at school (question 9)7 Do you believe
that your child is being unfairly targeted (question 25)7
The hypothesis was rejected for these 4 items and retained for the other 21 items.
In none o f the other predisposing questions were there significant differences based on
age. The data for questions 1 to 25 dealing with predisposing factors are summarized in
Table 9.
Further analysis was conducted to determine which age categories were
significantly different from the others.
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TABLE 8
SUMMARY OF GENDER DATA FOR ENABLING FACTORS
Variables: Enabling Factors
41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.
56.
57.
58.

Community violence
Media violence
Inconsistent penalties
Alcohol and cigarettes
Rap music
Gang or peer pressure
Poor communication
Parents not teaching values
Parent support for aggressive
behavior
Lack o f family involvement
No dress code
Teacher recognition o f possible
violent behavior
Teachers stopping violent behaviors
Teachers lack skills to deal with
troublesome students
Teachers exhibiting poor attitudes
towards students
Teachers contact parents in a timely
manner
Teachers lack control o f students
Teachers are afraid o f students

Male
SD
M
3.13 1.22
3.60 1.09
3.27 1.08
3.25 1.30
3.88 1.12
3.78 1.34
3.88 1.10
4.00 1.02
3.43 1.35

F
Female
M
SD
3.46 1.16 2.85
3.69 1.02 1.78
3.55 1.06 2.40
3.62 1.26 3.10
3.79 1.23
.21
4.09 1.07 2.65
3.92
.94
.05
4.25 1.01 2.21
4.16
.97 6.23

Probability
.09
.15
.12
.08
.65
.11
.82
.14
.01**

3.67
3.19
3.24

1.18
1.33
1.01

4.05
3.41
3.27

1.05
1.20
.96

4.65
1.22
.05

.03*
.27
.83

3.15
3.10

.91
.94

3.34
3.10

.99
1.01

1.19
.01

.28
.97

2.51

1.01

2.95

1.14

5.75

.02*

3.14

1.06

3.32

1.15

.84

.36

2.92
2.86

1.03
1.08

3.00
2.74

1.03
1.18

.21
.35

.65
.55

*p=>.05
**p=>.01
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TABLE 9
SUMMARY OF AGE DATA FOR PREDISPOSING FACTORS
Variables: Predisposing Factors

1.
2.
3.
4.
S.
6.
7.
8.
9.
10.
11.
12.
13.
14.
IS.
16.
17.

School comparison
Increase and different school violence
School location
School size
Parental involvement
Staff involvement
Child will respondent in a nonviolent way
Teachers knowledge of parents
School safety
The importance of teachers and staff
The importance of parent and guardians
The importance of community leaders
The importance of students
Respect for authority
Students threatened
Bullying
Stealing

Lowest
Through
Age 30
M
2.72
4.36
2.29
2.86
3.71
3.86
2.93
2.93
2.85
5.00
4.93
4.64
4.92
3.57
2.93
2.71
2.85

SD
.90
.74
.92
1.10
1.07
.66
1.27
1.07
1.21
.00
.27
.50
.28
1.40
1.21
1.20
1.46

31
Through
40

M
2.30
4.37
1.98
2.90
3.74
3.85
3.50
3.07
3.54
4.72
4.81
4.45
4.82
3.24
3.03
3.08
2.85

SD
1.02
1.11
1.01
1.22
1.06
.99
.98
1.10
.88
.76
.59
.98
.56
1.26
1.31
1.31
1.29

41
Through
SO

M
2.33
4.07
2.07
3.00
3.95
3.69
3.52
3.36
3.30
4.64
4.80
4.29
4.76
3.69
2.68
3.00
2.73

SD
1.23
1.34
.90
1.16
.94
.96
.86
1.05
1.13
.72
.62
1.14
.61
1.22
1.15
1.05
1.17

51
Thrt *ugh
Hig best
A
M
SD
2.21
1.03
4.16 1.34
2.65 1.04
3.10 1.29
3.45 1.28
3.25 1.33
2.95 1.15
3.11 1.20
3.00 1.29
4.69
.60
4.94
.24
4.83
.51
4.89
.32
3.31 1.21
2.22 1.26
2.89 1.98
2.72 1.27

F

.59
.79
2.79
.21
1.21
2.03
2.98
1.05
2.70
.86
.47
1.65
.45
.36
2.38
.41
.12

Probability

.62
.50
.04*
.89
.31
.11
.03*
.37
.05*
.46
.70
.18
.72
.78
.07
.74
.95
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Table 9—Continued
18.
19.
20.
21.
22.
23.
24.
25.

Fighting
Harsh language
Learning problems
Gang activity
Destruction of school property
Teachers threatened
Weapons carried to school
Targeting of child

3.14
2.93
3.15
1.93
2.43
2.36
2.50
1.54

1.46
1.77
1.34
1.21
1.40
1.15
1.40
.52

3.21
3.39
3.04
2.13
2.28
2.16
2.08
1.84

1.24
1.30
1.23
1.13
1.26
1.11
1.18
.37

3.11
3.34
2.59
1.95
2.11
2.14
1.98
1.88

1.12
1.18
1.16
1.15
1.07
1.09
1.16
.33

2.83
3.32
3.00
1.75
2.35
2.00
1.78
1.85

1.15
1.11
1.26
.93
1.32
1.26
1.11
.37

.49
.51
1.70
.61
.41
.26
1.06
3.09

.69
.68
.17
.61
.75
.86
.37
.03*

*p=>05

00

vo
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On the question o f whether students attending suburban schools are less likely to
experience school violence problems than are students attending urban schools (item 3),
respondents over age 50 had a significantly higher mean o f 2.65 than respondents 31
through 40 with a mean o f 1.98. These data are summarized in Table 10.
On the question about whether their children would fight if involved in an
argument with another child (item 7), respondents aged 30 and under had a significantly
lower mean o f 2.93 than respondents 41 through 50 with a mean o f 3.52. These data are
summarized in Table 11.
On the question o f how safe their child is at school (item 9), respondents aged 31
and under had a significantly lower mean o f 2.85 than respondents aged 31 through 40
with a significantly higher mean o f 3.54. These data are summarized in Table 12.
On the question o f whether the child is being targeted unfairly (item 25), the
perceptions o f respondents aged 30 and below, with a mean of 1.54, were significantly
lower than the other age groups. The data are summarized in Table 13.

Reinforcing factors
Null Hypothesis 2b. There is no significant difference in response to the
reinforcing factors related to school violence based on age. This hypothesis was tested
using analysis o f variance to compare the mean scores o f respondents up to age 30; 31
through 40; 41 through 50; and 51 and over on the 15 questions (26-40) dealing with
reinforcing factors. The means for age were significantly different on the following 3
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TABLE 10
DUNCAN TEST FOR SUBURBAN AND URBAN VIOLENCE, BY AGE
CATEGORIES

Item

Suburban students
experience less
violence than
urban students

Age Categories
And
Significance
31 through 40
41 through 50
Lowest through 30
Above 50
Significance

N

80
58
14
20

Subset for Alpha < .05
1
2
1.98
2.07
2.29
.27

2.29
2.65
.17

TABLE 11
RYAN-EINOT-GABRIEL-WELSH TEST FOR CHILD INVOLVED IN ARGUMENT
WILL NOT FIGHT BY AGE CATEGORIES
Item

My child involved
in argument with
another child
would handle it
without fighting

Age Categories
And
Significance
Lowest through 30
Above 50
31 through 40
41 through 50
Significance

N

14
20
80
58

Subset for Alpha < .05
1
2
2.93
2.95

1.00
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2.95
3.50
3.52
.07
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TABLE 12
DUNCAN TEST FOR CHILD’S SAFETY AT SCHOOL, BY AGE CATEGORIES
Items

How safe do you
think your child is at
school?

Age Categories
And
Significance
Lowest through 30
Above 50
41 through 50
31 through 40
Significance

N

13
19
54
81

Subset for Alpha < .05
1
2
2.85
3.00
3.30
.15

3.00
3.30
3.54
.08

TABLE 13
STUDENT-NEWMAN-KEULS TEST FOR TARGETING OF CHILD, BY AGE
CATEGORIES
Items

Do you believe that
your child is being
unfairly targeted?

Age Categories
And
Significance
Lowest through 30
31 through 40
Above 50
41 through 50
Significance

N

13
77
20
57

Subset for Alpha < .05
1
2
1.54

1.00

1.84
1.85
1.88
.95

reinforcing items: Would it be okay for your child to physically fight if someone hits or
pushes your child (question 26)? Would it be okay for your child to physically fight if
bullied by others (question 27)? Would it be okay for your child to physically fight if the
school does not resolve the problem in a timely manner (question 28)? The hypothesis
was rejected for these 3 items and retained for the other 12 items. In none of the other
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reinforcing questions were there significant differences based on age. The data for
questions 26 to 40 dealing with reinforcing factors are summarized in Table 14.
Further analysis was conducted to determine which age categories were
significantly different from the others.
On the question o f whether it would be okay for the child to physically fight if hit
or pushed (item 26) the perceptions o f respondents aged 51 and above with a mean o f
1.21 scored significantly lower than the other age groups. These data are summarized in
Table 15.
On the question o f whether it would be okay for the child to physically fight if
bullied by others (item 27) the perceptions o f respondents aged 51 and above with a mean
o f 1.00 scored significantly lower than the other age groups. These data are summarized
in Table 16.
On the question o f whether it would be okay for the child to physically fight if the
school does not resolve the problem in a timely manner (item 28), the perceptions o f
respondents aged 31 through 40 with a mean o f 2.26 were significantly higher than the
other age groups. These data are summarized in Table 17.

Enabling factors
Null hypothesis 2c. There is no significant difference in response to the enabling
factors related to school violence based on age. This hypothesis was tested using analysis
o f variance to compare the mean scores o f respondents up to age 30; 31 through 40;
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TABLE 14
SUMMARY OF AGE DATA FOR REINFORCING FACTORS

Variables: Reinforcing Factors

26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.

Fight if hit
Fight if bullied
Fight if untimely resolution
Fight if previously hurt
Fight if possessions taken
Problem solving programs
Suspensions
Detentions
Counseling
Hallway monitoring by teachers
After school activities for
students
Sending children to the principal
Bringing parents into schools
Staff development
Parent development

*p=>.05
**p=>01

Lovrest
Thrt ►ugh
Ag< 30
M
SD
2.14 1.03
1.64 1.01
1.71 1.07
1.36
.74
1.54
.88
3.86
.77
.94
3.17
3.21
.80
3.64
.63
3.64 1.08
3.50
.94

31I
Thro ugh
4<)
SD
M
2.06 1.01
1.76 1.07
2.26 1.39
1.57 1.03
1.69 1.12
3.88
.74
3.03
1.07
3.26
.87
.98
3.41
3.57 1.01
3.79
.93

3.43
3.86
3.92
3.86

3.54
3.94
3.77
3.78

.65
.66
.83
.95

.86
.92
.86
.94

41
Thrc►ugh
50
M
SD
1.68 1.02
1.60
.86
1.69 1.03
1.29
.59
1.43
.88
3.95
.64
2.88 1.05
3.28
.79
3.29
.86
3.50 1.03
3.91
.94

51 Th rough
Hig best
A
P
SD
M
1.21
.52
1.00
.00
1.35
.75
1.22
.54
1.42 1.07
4.00
.75
2.94
.90
3.42
.77
3.58
.69
3.83
.71
3.68
.82

3.43
3.83
3.91
3.78

3.68
4.00
4.05
3.68

.80
.70
.76
.80

.95
.75
.78
.75

F

4.54
3.42
4.50
1.68
.85
.21
.31
.23
.89
.53
1.80
.54
.32
.78
.11

Probability

.01**
.02*
.01**
.17
.47
.89
.82
.87
.45
.66
.13
.66
.81
.51
.95
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TABLE 15
STUDENT-NEWMAN-KEULS TEST FOR W HETHER IT IS OKAY TO
FIGHT IF HIT OR PUSHED, BY AGE CATEGORIES
Item

Would it be okay
for your child to
physically fight if
someone hits or
pushes your child?

Age Categories
And
Significance
5 1 and above
41 through 50
31 through 40
Lowest through 30
Significance

N

19
57
78
14

Subset for Alpha <.05
1
2
1.21

.09

1.68
2.06
2.14
.24

TABLE 16
STUDENT-NEWMAN-KEULS TEST FOR W HETHER IT IS OKAY TO
FIGHT IF BULLIED BY OTHERS, BY AGE CATEGORIES
Item

Would it be okay
for your child to
physically fight if
bullied by others?

Age Categories
And
Significance
51 and above
41 through 50
Lowest through 30
31 through 40
Significance

N

19
58
14
76

Subset for Alpha <.05
1
2
1.00

1.00
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1.60
1.64
1.76
.81
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TABLE 17
STUDENT-NEWMAN-KEULS TEST FOR WHETHER IT IS OKAY TO FIGHT IF
THE SCHOOL DOES NOT RESOLVE THE PROBLEM IN A TIMELY MANNER,
BY AGE CATEGORIES
Item

Would it be okay for
your child to physically
fight if the school does
not resolve the problem
in a timely manner?

Age Categories
And
Significance
51 and above
41 through 50
Lowest through 30
31 through 40
Significance

N

20
58
14
77

Subset for Alpha <
.05
1
2
1.00
1.69
1.69
1.71
1.71
2.26
.59
.19

41 through 50; and 51 and over on the 18 questions (41-58) dealing with enabling factors.
The means for age were significantly different on the following 4 enabling factor items:
How much do you believe inconsistency in penalties leads to or contributes to violence at
your child’s school (question 43)? How much do violent messages in rap music contribute
to school violence (question 45)? How much do you believe a lack o f a dress code in
school leads to or contributes to school violence (question 51)? How often do you think
teachers at your child’s school are afraid o f students (question 58)? The hypothesis was
rejected for these 4 items and retained for the other 14 items. In none o f the other
enabling items were there differences based on age. The age data for questions 41 to 58
dealing with enabling factors are summarized in Table 18.
Further analysis was conducted to determine which age categories were
significantly differently from the others.
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TABLE 18
SUMMARY OF AGE DATA FOR ENABLING FACTORS
Variables: Enabling Factors

41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.

Community violence
Media violence
Inconsistent penalties
Alcohol and cigarettes
Rap music
Gang or peer pressure
Poor communication
Parents not teaching values
Parent support for aggressive
behavior
Lack of family involvement
No dress code
Teacher recognition of possible
violent behavior
Teachers stopping violent
behaviors
Teachers lack skills to deal with
troublesome students

Low est
Throug hi Age
30
M
SD
3.00
.96
4.21
.89
3.93
1.07
.91
4.00
3.86
1.10
1.14
.86
3.64
.84
4.50
.85
4.00
.88

31
41
Thro ugh
Through
41
SO
SD M
M
SD
3.45
1.08 3.19
1.33
1.33
3.67
.97 3.61
3.43
1.01
1.11 3.32
3.60
1.25
1.29 3.41
3.70
1.22 3.81
1.13
4.06 1.00 4.05
1.20
.98
3.97
1.00 3.96
4.28
1.02 4.16
1.01
4.03
1.07 3.90
1.25

51 Th rough
Hig hest
A i>e
SD
M
3.45 1.15
3.95
.89
4.00
.94
3.79 1.27
.68
4.63
1.17 1.29
4.20
.84
4.10
.85
4.11 1.18

1.91
1.78
2.02
1.01
3.51
.07
.92
.64
.23

.13
.15
.04*
.40
.02*
.98
.43
.59
.88

F

Probability

4.14
3.00
3.30

.94
1.18
.86

3.92
3.33
3.24

1.24
1.24
.96

4.03
3.38
3.29

1.03
1.24
.88

3.90
4.10
3.79

.85
1.12
.98

.25
2.78
1.86

.86
.04*
.14

3.80

.92

3.32

.89

3.14

.98

3.69

.87

2.27

.08

3.00

1.00

3.05

1.01

3.29

.80

3.26

1.24

.90

.44
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Table l&—Continued.

55. Teachers exhibiting poor attitudes
towards students
56. Teachers contact parents in a
timely manner
57. Teachers lack control of students
58. Teachers are afraid o f students

2.62

1.27

2.99

1.18

2.88

.92

2.74

1.10

.61

.61

3.15

.90

3.29

1.23

3.16

.89

3.89

.96

2.23

.09

3.00
2.46

1.00
.97

3.05
2.68

1.01
1.18

3.29
3.18

.80
1.05

3.26
2.50

1.24
1.15

.50
3.27

.68
.02*

*p=>.05

VO
00

99
On the question o f how much the same penalties not given to everyone
(inconsistency) lead to or contribute to violence at your child’s school (item 43),
respondents aged 41 through 50 had a significantly lower mean o f 3.32 than respondents
aged 51 and above with a significantly higher mean o f 4.00. These data are summarized in
Table 19.
On the question o f how much violent messages in rap music lead to or contribute
to violence at your child’s school (item 45), respondents age 51 and above with a mean o f
4.63 scored significantly higher than the other age groups. These data are summarized in
Table 20.
On the question o f how much lack o f dress codes in schools leads to or contributes
to violence at your child’s school (item 1), respondents age 51 and above with a mean o f
4.10 scored significantly higher than the other age groups. These data are summarized in
Table 21.
On the question o f how often you think teachers at your child’s school are afraid
o f students, (item 58), respondents age 41 through 50 had a significantly higher mean o f
3.18 than respondents age 30 and below with a mean o f 2.46. These data are summarized
in Table 22.

Education
Predisposing factors
Null hypothesis 3a. There is no significant difference in response to the
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TABLE 19
DUNCAN TEST FOR HOW MUCH DO THE SAME PENALTIES NOT
GIVEN TO EVERYONE (INCONSISTENCY) LEAD TO OR CONTRIBUTE
TO VIOLENCE AT YOUR CHILD’S SCHOOL, BY AGE CATEGORIES
Item

How much does the same
penalties not given to
everyone (inconsistency)
lead to or contribute to
violence at your child’s
school?

Age Categories
And
Significance
41 through 50
31 through 40
Lowest through 30
51 through highest age

N

56
76
14
19

Significance

Subset for
Alpha <.05
2
1
3.32
3.43
3.43
3.93
3.93
4.00
.05

.07

TABLE 20
STUDENT-NEWMAN-KEULS TEST FOR HOW MUCH DO VIOLENT MESSAGES
IN RAP MUSIC LEAD TO OR CONTRIBUTE TO VIOLENCE
AT YOUR CHILD’S SCHOOL, BY AGE CATEGORIES
Item

How much does violent
messages in rap music lead to
or contribute to violence at
your child’s school?

Age Categories
And
Significance
31 through 40
41 through 50
Lowest through 30
51 through highest age

N

79
58
14
19

Significance
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Subset for
Alpha <.05
2
1
3.70
3.81
3.86
4.63
.87

1.00
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TABLE 21
STUDENT-NEWMAN-KEULS TEST FOR HOW MUCH THE LACK OF
DRESS CODES IN SCHOOLS LEADS TO OR CONTRIBUTES TO VIOLENCE
AT YOUR CHILD’S SCHOOL, BY AGE CATEGORIES
Item

How much does the
lack o f dress codes in
schools lead to or
contribute to violence
at your child’s
school?

Age Categories
And
Significance
Lowest through 30
31 through 40
41 through 50
51 through highest age

N

14
79
58
20

Significance

Subset fo r Alpha
<.0 5
1
2
3.00
3.33
3.38
4.10
.50

.06

TABLE 22
DUNCAN TEST FOR HOW OFTEN TEACHERS AT YOUR CHILD’S
SCHOOL ARE AFRAID OF STUDENTS, BY AGE CATEGORIES
Item

How often are
teachers at your
child’s school afraid
o f students?

Age Categories
And
Significance
Lowest through 30
51 through highest age
31 through 40
41 through 50
Significance

N

13
18
78
56

Subset fo r Alpha
<.0 5
1
2
2.46
2.50
2.68
2.68
3.18
.11
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predisposing factors related to school violence based on education. This hypothesis was
testing using analysis o f variance to compare the mean scores of respondents with Grade 8
or below education; Grade 9 to 11 education; high school graduates; 1 to 4 years o f
college, and graduate school on the 25 questions (1-25) dealing with predisposing factors.
The means for education were significantly different on the following 2
predisposing factor items: Students in today’s schools are committing more different
types o f violent acts than they did 10 years ago (question 2)7 How often do students
experience learning problems in your child’s school (question 20)7 The hypothesis was
rejected for these 2 items and retained for the other 23 items. In none of the other
predisposing items were there differences based on education. The education data for
questions 1 to 25 dealing with predisposing factors are summarized in Table 23.
Further analysis was conducted to determine which education categories were
significantly different from the others.
On the question o f whether students in today’s schools are committing more
different types o f violent acts than they did 10 years ago (item 2), the mean of 3.47 for
respondents with Grade 8 or below education was significantly lower than the other
education groups. These data are summarized in Table 24.
On the question o f how often students experience learning problems in their child’s
school (item 20), respondents who had completed 1 to 4 years of college or attended
graduate school had significantly higher means o f 3.67 than the other education groups.
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SUMMARY OF EDUCATION DATA FOR PREDISPOSING FACTORS
Variables:
Predisposing Factors

1. School comparison
2. Increase and different
violence
3. School location
4. School size
5. Parental involvement
6. Staff involvement
7. Child’s nonviolent response
8. Teachers knowledge of
parents
9. School safety
10. Teachers and Staff
11. Parents and Guardians
12. Community Leaders
13. Students
14. Respect for authority
15. Students threatened

Grade 8
or below

Grades
9 to 11

High
School
G raduate
SD
M

1 to 4 Years
of College

G raduate
School

F

Probability

M

SD

M

SD

1.05
1.11

2.10
4,38

1.09
1.07

3.17
4.79

.83
.43

2.37
3.05

.06
.02*

1.89
2.81
3.92
3.82
3.49
3.30

.93
1.31
.99
1.05
.91
1.11

2.47
3.23
3.71
3.43
3.48
3.38

1.08
1.14
.79
.98
.87
.92

2.07
2.57
3.64
4.00
3.21
3.29

1.21
1.09
1.28
.55
1.37
1.07

2.16
1.68
.67
.77
.34
1.07

.08
.16
.61
.46
.85
.38

3.89
4.76
4.89
4.58
4.82
3.16
2.71

1.01
.52
.36
.74
.53
1.22
1.16

3.48
4.83
4.86
4.62
4.90
3.62
3.14

.81
.38
.36
.59
.30
1,02
1.20

3.43
4.45
4.77
4.69
4.84
3.43
3.00

1.09
1.21
.60
.48
.38
1.22
1.24

.27
.83
.96
2.08
.72
.69
.62

.90
.51
.43
.09
.58
.60
.65

M

SD

M

SD

2.00
3.47

.93
1.55

2.36
4.09

1.13
1.24

2.27
4.38

2.29
3.46
3.60
3.60
3.43
3.13

.83
1.19
1.12
1.06
1.02
1.30

2.25
3.07
3.67
3.67
3.33
2.95

.93
1.02
1.12
1.02
1.09
1.09

3.14
4.57
4.73
4.00
4.73
3.40
2.67

1.29
.76
.59
1.36
.59
.99
1.23

3.31
4.62
4.69
4.28
4.69
3.24
2.78

1.12
.91
.88
1.19
.77
1.32
1.38
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TABLE 23
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Table 23-Continued
16.
17.
18.
19.
20.
21.
22.

Bullying
Stealing
Fighting
Harsh language
Learning problems
Gang activity
Destruction of school
property
23. Teachers threatened
24. Weapons
25. Targeting
*p=>.05
**p=>.01

3.00
2.67
3.40
3.07
2.92
2.07
2.27

.76
1.11
1.12
1.16
1.26
1.49
1.44

3.04
2.70
3.15
3.25
2.52
1.94
2.23

1.24
1.31
1.25
1.37
1.18
1.13
1.22

2.78
2.69
2.97
3.18
2.81
1.97
2.10

1.19
1.21
1.19
1.27
1.19
1.17
1.08

3.43
3.15
3.38
3.71
3.67
2.14
2.42

1.21
1.31
1.12
1.10
1.06
1.15
1.35

3.14
3.29
3.29
3.92
3.67
2.21
2.77

1.23
1.27
1.33
1.27
.89
1.12
1.24

1.37
1.17
.79
1.72
5.11
.24
.98

.25
.33
.54
.15
.01**
.92
.42

2.27
2.13
1.93

1.44
1.46
.26

2.04
2.12
1.84

1.09
1.18
.37

2.06
2.06
1.83

.98
1.14
.38

2.68
1.67
1.81

1.28
1.20
.40

2.57
2.57
1.77

1.09
1.34
.44

1.03
1.23
.39

.39
.10
.82
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TABLE 24
STUDENT-NEWMAN-KEULS TEST OF WHETHER STUDENTS IN TODAY’S
SCHOOLS ARE COMMITTING MORE DIFFERENT TYPES OF VIOLENT ACTS
THAN THEY DID 10 YEARS AGO, BY EDUCATION CATEGORIES
Item

Students in today’s schools
are committing more
different types of violent
acts than they did 10 years
ago.

Education Categories
And
Significance
Grade 8 or below
Grades 9 to 11
High School Graduate
1 to 4 years o f College
Graduate School

N

15
57
21
73
14

Significance

Subset for Alpha
<.05
1
2
3.47
4.09
4.09
4.38
4.38
4.79
.07

.17

These data are summarized in Table 25.

Reinforcing factors
Null hypothesis 3b. There is no significant difference in response to the reinforcing
factors related to school violence based on education. This hypothesis was tested using
analysis o f variance to compare the mean scores of respondents with Grade 8 or below
education; Grade 9 to 11 education; high-school graduates; 1 to 4 years o f college; and
graduate school on the 15 questions (26-40) dealing with reinforcing factors.
The means for education were significantly different on the following reinforcing
factor item: How well do you think sending the student to the principal works to stop or
reduce violence at your child’s school (question 37)? The hypothesis was rejected
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TABLE 25
STUDENT-NEWMAN-KEULS TEST OF HOW OFTEN STUDENTS EXPERIENCE
LEARNING PROBLEMS IN SCHOOLS, BY EDUCATION CATEGORIES
Item

How often do students
experience learning
problems in your child’s
school?

Education Categories
And
Significance
Grades 9 to 11
High school graduate
Grade 8 or below
1 to 4 years o f college
Graduate school

N

52
72
13
21
12

Significance

Subset for Alpha
<.05
1
2
2.52
2.81
2.92
2.92
3.67
3.67
.50

.08

for this item and retained for the other 14 items. In none o f the other reinforcing items
were there differences based on education. The education data for questions 26 to 40
dealing with reinforcing factors are summarized in Table 26.
Further analysis was conducted to determine which education categories were
significantly different from the others.
On the question o f how well sending the child to the principal works to stop or
reduce violence, (item 37), respondents who had completed graduate school with a mean
o f 2.64 scored significantly lower than the other education groups. These data are
summarized in Table 27.

Enabling factors
Null hypothesis 3 c. There is no significant difference in response to the enabling
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TABLE 26
SUMMARY OF EDUCATION DATA FOR REINFORCING FACTORS
Variables:
Reinforcing Factors

Grade 8
or below

33.
34.
35.
36.
37.
38.

Hi gh
Sch ool
Grad uate
M
SD

l t c >4
Yesin
of Co liege
SD
M

Graduate
School

F

Prob.

SD

M

SD

1.89
1.40
2.00
1.40
1.33
4.00
3.00
3.14
Detentions
3.00
Counseling
Hallway monitoring by teachers 3.53
3.60
After school activities for
students
3.67
Sending children to the
principal
3.53
Bringing parents into schools

1.32
.74
1.20
.83
.72
.76
1.34
1.17
.85
1.06
1.06

1.95
1.80
2.16
1.42
1.72
3.80
3.09
3.22
3.44
3.56
3.75

1.03
1.08
1.33
.89
1.13
.59
.98
.81
.74
1.01
.99

1.93
1.59
1.82
1.49
1.62
4.00
2.94
3.40
3.46
3.62
3.97

1.14
.92
1.20
.89
1.07
.75
1.06
.79
.96
.99
.85

1.52
1.67
1.52
1.32
1.29
3.95
2.65
3.30
3.48
3.80
3.90

.68
.86
.81
.58
.56
.59
.99
.73
.87
.77
.83

1.86
1.21
1.57
1.14
1.36
3.92
2.97
2.71
3.21
2.92
3.36

1.03
.58
1.02
.36
.93
1.00
.88
.08
.98
1.19
.74

.69
1.42
1.57
.58
1.11
.67
.61
2.13
1.07
1.67
.69

.60
.23
.19
.68
.36
.61
.66
.08
.37
.16
.50

.82

3.53

.74

3.64

82

3.38

.59

2.64

.93

5.12

.01**

1.13

3.95

.80

3.97

.79

3.95

.50

3.64

1.01

1.31

.27

3.67
3.80

1.11
1.15

3.95
3.79

.76
.91

3.90
3.79

.80
.84

4.05
3.76

.50
.62

3.86
3.50

.95
1.02

.39
.34

.68
.85

M
26.
27.
28.
29.
30.
31.
32.

Grades
9 to 11

Fight if hit
Fight if bullied
Fight if untimely resolution
Fight if previously hurt
Fight if possessions taken
Problem solving programs
Suspensions

39. Staff development
40. Parent development

* * p = > .0 1

M

SD
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TABLE 27
STUDENT-NEWMAN-KEULS TEST OF HOW WELL SENDING THE CHILD
TO THE PRINCIPAL WORKS TO STOP OR REDUCE VIOLENCE,
BY EDUCATION CATEGORIES
Item

How well does
sending the student
to the principal
work to stop or
reduce violence at
your child’s school?

E ducation Categories
And
Significance
Graduate school
1 to 4 years o f college
Grades 9 to 11
High school graduate
Grade 8 or below

N

14
21
55
73
15

Significance

Subset for
Alpha <.05
1
2
2.64
3.38
3.53
3.64
3.67
1.00

.60

factors related to school violence based on education. This hypothesis was tested using
analysis o f variance to compare the mean score o f respondents with Grade 8 or below
education; Grade 9 to 11 education; high-school graduates; 1 to 4 years of college; and
graduate school on the 18 questions (41-58) dealing with enabling factors. The means for
education were significantly different on the following enabling factor item: How much do
you believe seeing violence in the media leads to or contributes to violence at your child’s
school (question 42)7 The hypothesis was rejected for this item and retained for the other
17 items. In none o f the other enabling items were there differences based on education.
The education data for questions 41 to 58 dealing with enabling factors are summarized in
Table 28.
Further analysis was conducted to determine which education categories were
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TABLE 28
SUMMARY OF EDUCATION DATA FOR ENABLING FACTORS
Variables:

Grade 8
O r Below

Grades
9 to 11

Enabling Factors
41.
42.
43.
44.
45.
46.
47.
48.
49.
SO.
SI.
52.
53.
54.

Community violence
Media violence
Inconsistent penalties
Alcohol and cigarettes
Rap music
Gang or peer pressure
Poor communication
Parents not teaching values
Parent support for aggressive
behavior
Lack of family involvement
Lack of a dress code
Teacher recognition of
possible violent behavior
Teachers stopping violent
behaviors before they worsen
Teachers lack skills to deal
with troublesome students

Hif»hSell ool
Grad uate
M
SD

l b a4
Yeairsof
Col ege
M
SD

M

SD

M

SD

2.87
3.46
3.21
2.80
3.33
3.73
3.87
3.47
3.27

1.41
1.39
1.19
1.42
1.35
1.28
.99
1.25
1.39

3.23
3.48
3.31
3.49
3.75
3.83
3.96
4.18
4.00

1.18
.97
.95
1.36
1.23
1.22
.92
.92
1.04

3.56
3.71
3.51
3.74
3.93
4.27
3.96
4.28
4.07

1.11
.95
1.01
1.14
1.09
.92
.95
.99
1.12

3.43
3.86
3.75
3.55
3.57
3.95
3.95
4.29
4.05

3.20
3.00
3.00

1.66
1.41
1.20

3.93
3.36
3.22

1.04
1.21
.98

4.00
3.56
3.38

1.03
1.26
.94

3.00

1.25

3.20

.98

3.33

2.67

.90

3.23

.97

3.05

Graduate
School

F

Prob.

M

SD

1.03
1.01
1.16
1.05
1.40
1.15
1.16
1.15
1.15

3.62
4.54
4.07
3.29
4.39
3.93
3.86
4.36
3.85

1.45
.88
1.27
1.49
.96
1.49
.95
.93
1.34

1.48
3.29
2.02
1.90
1.81
1.58
2.23
2.25
1.63

.21
.02*
.09
.11
.13
.18
.11
.07
.17

4.14
3.14
3.29

1.06
1.31
.56

4.29
3.29
3.31

.91
.91
1.03

2.31
.96
.63

.06
.43
.64

.90

3.50

.73

3.55

1.04

.78

.54

1.05

3.38

.74

3.29

.91

1.53

.19

55. Teachers exhibiting poor
attitudes towards students
56. Teachers contact parents in a
timely manner
57. Teachers lack control of
students
58. Teachers are afraid of
students

2.60

1.12

2.83

1.06

2.88

1.18

2.90

1.04

3.00

.96

.28

.89

3.00

1.36

3.20

1.06

3.35

1.15

3.10

1.18

3.30

.85

.47

.76

2.53

.99

3.09

1.02

3.02

1.05

2.90

.94

3.29

.83

1.23

.30

2.43

1.02

2.89

1.27

2.76

1.13

2.86

.85

3.15

1.14

.80

.53

**p=>.05
110
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Table 28-Contmued.

Ill
significantly different from the others.
On the question o f how much seeing violence in the media leads to or contributes
to violence at school (item 42), respondents who had completed graduate school with a
mean o f 4.54 were significantly higher than the other education groups. These data are
summarized in Table 29.

Family Structure
Predisposing factors
Null hypothesis 4a. There is no significant difference in response to the
predisposing factors related to school violence based on family structure. This hypothesis
was tested using analysis o f variance to compare the mean scores o f one-parent-household

TABLE 29
STUDENT-NEWMAN-KEULS TEST OF HOW MUCH SEEING VIOLENCE IN
THE MEDIA LEADS TO O R CONTRIBUTES TO SCHOOL VIOLENCE, BY
EDUCATION CATEGORIES
Item

How much does seeing violence
in the media lead to or
contribute to violence at your
child’s school?

Education Categories
And
Significance
Grade 8 or below
Grades 9 to 11
High School Graduate
1 to 4 years of college
Graduate School

N

13
56
73
21
13

Significance
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Subset for
Alpha <.05
1
2
3.46
3.48
3.71
3.86
4.54
.56

1.00

112
respondents with those of two-parent-household respondents on the 25 questions (1-25)
dealing with predisposing factors.
The mean response o f two-parents-household respondents was higher than that for
one-parent-household respondents on the following item only: If schools involved parents
more often they would have fewer school violence problems (question 5).

The

hypothesis was rejected for this 1 item and retained for the other 24 items. In none o f
the other predisposing questions were there significant differences based on family
structure. The data for questions 1 to 25 dealing with predisposing factors are
summarized in Table 30.

Reinforcing factors
Null hypothesis 4b. There is no significant difference in response to the reinforcing
factors related to school violence based on family structure. This hypothesis was tested
using analysis o f variance to compare the mean scores of two-parent-household
respondents with those of one-parent-household respondents on the I5 questions (26-40)
dealing with reinforcing factors.
There were no significant differences based on family structure. The data for
questions 26 to 40 dealing with reinforcing factors are summarized in Table 31.

Enabling factors
Null hypothesis 4c. There is no significant difference in response to the enabling
Factors related to school violence based on family structure. This hypothesis was tested
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TABLE 30
SUMMARY OF FAMILY STRUCTURE DATA FOR PREDISPOSING FACTORS

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.

Variables:
Predisposing Factors
School comparison
Increase and different violence
School location
School size
Parental involvement
Staff involvement
Child’s nonviolent response
Teachers knowledge o f parents
School safety
Teachers and Staff
Parent and Guardians
Community Leaders
Students
Respect for authority
Students threatened
Bullying
Stealing
Fighting
Harsh language
Learning problems
Gang activity
Destruction o f school
property
Teachers threatened
Weapons
Targeting

Two-Parent
M
SD
2.37
1.12
4.27
1.14
2.17
.99
2.97
1.20
4.00
.89
3.81
.90
3.49
.94
3.31
1.01
3.47 1.10
4.58
.95
4.80
.75
4.29
1.18
4.76
.75
3.47
1.16
2.88
1.28
3.14 1.21
2.97
1.32
3.38
1.09
3.48
1.28
2.85
1.27
3.38
1.09
2.35
1.29

One-Parent
M
SD
2.27 1.04
4.20 1.24
.97
2.07
2.97 1.20
3.63 1.13
3.66 1.09
3.34 1.08
3.06 1.15
3.27 1.05
4.76
.56
.45
4.83
.81
4.54
.46
4.82
1.26
3.16
2.76 1.24
2.88 1.18
2.66 1.21
2.97 1.27
3.24 1.28
2.92 1.20
2.97 1.27
2.22 1.19

2.25
2.33
1.78

2.13
1.94
1.86

1.21
1.40
.42

1.10
1.05
.35

F

Probability

.87
.58
.66
.00
3.11
.77
.00
1.14
.92
1.20
.88
1.52
.29
1.37
.19
.97
1.31
2.42
.81
.06
.76
.76

.42
.56
.52
1.00
.05*
.46
1.00
.32
.40
.30
.92
.22
.75
.26
.73
.38
.27
.09
.45
.94
.47
.47

.74
2.62
1.01

.48
.08
.37

*p=>.05
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TABLE 31
SUMMARY OF FAMILY STRUCTURE DATA FOR REINFORCING FACTORS
Variables:

Tw o-Parent

O ne-Parent

F

Prob.

M

SD

M

SD

26. Fight if hit

1.79

1.13

1.90

1.02

.23

.90

27. Fight if bullied

1.56

.93

1.68

.95

.56

.58

28. Fight if untimely resolution

1.97

1.24

1.90

1.23

.35

.70

29. Fight if previously hurt

1.40

.85

1.45

.85

.21

.81

30. Fight if possessions taken

1.65

1.23

1.51

.92

60

.55

31. Problem solving programs

3.93

.70

3.87

.76

.14

.87

32. Suspensions

2.90

1.09

3.04

.99

2.10

.13

33. Detentions

3.33

.87

3.22

.79

1.62

.20

3.43

.85

3.43

.90

.35

.71

35. Hallway monitoring by teachers

3.00

1.11

3.53

.92

.20

.82

36. After school activities for

3.88

.94

3.77

.92

.69

.50

37. Sending children to principals

3.47

.85

3.51

.79

.23

.80

38. Bringing parents into schools

3.95

.91

3.86

.77

.84

.44

39. Staff development

3.95

.84

3.84

.83

.39

.68

40. Parent development

3.84

.78

3.70

.92

.60

.35

Reinforcing Factors

34. Sending children to school
counselors

students
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using analysis o f variance to compare the mean scores o f two-parent-household
respondents with those of one-parent-household respondents on the 18 questions (41-58)
dealing with enabling factors.
The mean response o f two-parent-household respondents was significantly
different from that o f one-parent-household respondents on 7 items. Two-parent
households scored higher on the following 3 items: How much do parents not teaching
right from wrong contribute to violence at your child’s school (question 48)? How often
do you think teachers at your child’s school lack the skills to deal with troublesome
students (question 54)? How often do you think teachers at your child’s school are afraid
o f students (question 58)?
One-parent households scored higher on the following 4 items: How much do the
same penalties not given to everyone (inconsistency) lead to or contribute to violence at
your child’s school (question 43)? How often do you think teachers at your child’s school
recognize behaviors that lead to violence (question 52)? How often do you think teachers
at your child’s school stop behaviors that lead to violence (question 53)? How often do
you think teachers at your child’s school contact parents in a timely manner to settle
problems before the situations worsen (question 56)?
The hypothesis was rejected for these 7 and retained for the other 11 items. In
none o f the other enabling items were there differences based on family structure. The
data for questions 41 to 58 dealing with enabling factors are summarized in Table 32.
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TABLE 32
SUMMARY OF FAMILY STRUCTURE DATA FOR ENABLING FACTORS

41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.
56.
57.
58.

Variables:
Enabling Factors
Community violence
Media violence
Inconsistent penalties
Alcohol and cigarettes
Rap music
Gang or peer pressure
Poor communication
Parents not teaching values
Parents support for aggressive
behavior
Lack o f family involvement
No dress code
Teacher recognition o f
possible violent behavior
Teachers stopping violent
behaviors
Teachers lack skills to deal
with troublesome students
Teachers exhibiting poor
attitudes towards students
Teachers contact parents in a
timely manner
Teachers lack control o f
students
Teachers are afraid o f students

Two-Parent
M
SD
3.28
1.29
3.62
1.13
3.40
1.08
3.49
1.24
3.73
1.19
1.24
3.91
3.99
1.02
.98
4.31
3.90
1.22

One-Parent
SD
M
3.45
1.11
3.72
.96
3.51
1.05
3.51
1.31
3.89
1.19
4.10
1.07
3.87
.94
4.11
1.02
4.00
1.08

F

Probability

1.13
1.51
3.90
.69
.54
2.23
2.23
.92
1.61

.33
.22
.02*
.50
.58
.11
.11
.04*
.20

3.99
3.45
3.15

1.15
1.30
.97

3.91
3.30
3.35

1.08
1.22
.92

1.62
.92
3.85

.20
.40
.02*

3.05

.78

3.44

1.00

6.16

.01**

3.25

.95

3.03

.98

3.58

.03*

2.85

1.09

2.85

1.12

1.40

.25

3.11

1.09

3.36

1.12

3.21

.04*

3.05

.88

2.95

1.09

2.15

.12

3.12

1.01

2.60

1.18

2.90

.01**

*p=>. 05
**p=>.01
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Income
Predisposing factors
Null hypothesis 5a. There is no significant difference in response to the
predisposing factors related to school violence based on income. This hypothesis was
tested using analysis o f variance to compare the mean scores o f respondents with incomes
o f less than $20,000 per year or up to $1,666 per month; o f respondents between $20,000
per year or $1,667 to $4,167 per month; and o f respondents with incomes o f more than
$50,000 per year or more than $4,167 per month on the 25 questions (1-25) dealing with
predisposing factors.
Income differences were significantly different on the following 2 predisposing
items: Students in today’s schools are committing more different types o f violent acts
than they did 10 years ago (question 2). How often does lack o f respect for authority
occur in your child’s school (question 14). The hypothesis was rejected for these 2
items and retained for the other 23 items. In none o f the other questions were there
significant differences based on income. The data for the 25 questions (1-25) dealing with
predisposing factors are summarized in Table 33.
Further analysis was conducted to determine which income categories were
significantly different from the others.
On the question o f whether students in today’s schools are committing more
different types o f violent acts than they did 10 years ago (item 2), respondents who had
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TABLE 33
INCOME DATA FOR PREDISPOSING FACTORS
Variables:

M
2.20
3.70

SD
.95
1.55

Between
$ 20,000
and
$ 50,000 per
year
M
SD
2.28
1.02
4.39
1.04

1.87
2.87
3.93
3.52
3.30

1.01
1.29
1.07
1.16
.88

2.04
2.87
3.76
3.80
3.53

3.43

1.08

3.13
3.43
4.75
4.48
4.71
2.78
2.63
2.75
2.33
2.50
2.50
3.00
1.94
1.83
1.89
1.84
1.86

>$ 20,000

per year
Predisposing Factors

1. School comparison
2. Increase and different
violence
3. School location
4. School size
5. Parental involvement
6. Staff involvement
7. Child’s nonviolent
response
8. Teachers knowledge
o f parents
9. School safety
10. Teachers and Staff
11. Parent and Guardians
12. Community Leaders
13. Students
14. Respect for authority
15. Students threatened
16. Bullying
17. Stealing
18. Fighting
19. Harsh language
20. Learning problems
21. Gang activity
22. Destruction o f school
property
23. Teachers threatened
24. Weapons
25. Targeting

> $ 50,000

F

Prob.

per year

M
2.65
4.55

SD
.93
.91

1.25
3.65

.29
.03*

.85
1.22
1.02
1.00
.99

2.18
3.14
3.68
3.55
3.09

.91
1.17
1.04
1.01
.92

.67
.40
.11
.77
1.68

.51
.67
.90
.47
.19

3.24

1.18

3.09

.97

.55

.58

.85
1.08
.61
.99
.62
1.24
1.10
1.11
1.05
1.02
1.02
1.23
1.06
.99

3.29
3.24
4.80
4.48
4.76
2.89
2.57
2.49
2.51
2.96
2.96
2.68
1.87
2.00

.82
1.18
.54
.81
.60
1.18
1.17
1.10
1.16
1.23
1.23
1.09
1.08
1.13

3.32
3.09
4.82
4.23
4.82
3.77
3.10
3.10
2.91
3.00
3.00
2.95
2.09
2.55

.78
.97
.39
.75
.39
1.20
1.07
1.02
1.15
1.23
1.23
1.13
1.15
.130

.41
.15
.11
.73
.22
5.45
1.70
2.34
1.57
1.21
1.86
.75
.31
2.32

.66
.86
.89
.48
.81
.01**
.19
.10
.21
.25
.16
.48
.73
.10

1.10
1.21
.35

2.02
1.96
1.82

.99
1.15
.39

2.38
2.09
1.90

1.17
1.15
.30

1.21
.24
.39

.30
.79
.68

*p=>05
**p=>01
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earned less than $20,000 per year with a mean o f 3.70 scored significantly lower than the
other income groups. These data are summarized in Table 34.
On the question o f how often lack o f respect for authority occurs (item 14),
respondents who had earned more than $50,000 per year with a mean o f 3.77 scored
significantly higher than the other income groups. These data are summarized in Table 35.

Reinforcing factors
Null hypothesis 5b. There is no significant difference in response to the reinforcing
factors related to school violence based on income. This hypothesis was tested using
analysis o f variance to compare the mean scores o f respondents with incomes o f less than
$20,000 per year or up to $1,666 per month; o f respondents between $20,000 per year or
$1,667 to $4,167 per month; and o f respondents with incomes o f more than $50,000 per
year or more than $4,167 per month on the 15 questions (26-40) dealing with reinforcing
factors.
Income differences were significantly different on the following 3 reinforcing
items: Would it be okay for your child to physically fight if someone hits or pushes your
child (question 26)? Would it be okay for your child to physically fight if bullied by others
(question 27)? Would it be okay for your child to physically fight if the school does not
resolve the problem in a timely manner (question 28)? The hypothesis was rejected for
these 3 items and retained for the other 12 items. In none o f the other questions were

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

120

TABLE 34
STUDENT-NEWMAN-KEULS TEST OF WHETHER STUDENTS IN TODAY’S
SCHOOLS ARE COMMITTING MORE DIFFERENT TYPES OF VIOLENT ACTS
THAN 10 YEARS AGO, BY INCOME CATEGORIES
Item

Income Categories
And
Significance
< $20,000 per year

Students in today’s
schools are
committing more
Between $20,000 and
different types of
$50,000 per year
violent acts than
they did 10 years
> $50,000 per year
ago.
Significance

N

23

Subset for Alpha
<.05
1
2
3.70

46

4.39

22

4.55
1.00

.63

TABLE 35
STUDENT-NEWMAN-KEULS TEST OF HOW OFTEN LACK OF RESPECT FOR
AUTHORITY OCCURS, BY INCOME CATEGORIES
Item

H ow often does
lack o f respect for
authority occur in
your child’s
school?

Income Categories
And
Significance
< $20,000 per year

N

23

Between $20,000 and
$50,000 per year

47

> $50,000 per year

22

Significance
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Subset for Alpha
<.05
1
2
2.78
2.89

3.77
.72

1.00
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there significant differences based on income. The data for the 15 questions (26-40)
dealing with reinforcing factors are summarized in Table 36.
Further analysis was conducted to determine which income categories were
significantly different from the others. On the question o f whether it would be okay for a
child to physically fight if hit or pushed (item 26), respondents who had earned less than
$20,000 per year with a mean o f 2.57 scored significantly higher than the other income
groups. These data are summarized in Table 37.
On the question o f whether it would be okay for a child to physically fight if
bullied by others (item 27), respondents who had earned less than $20,000 per year with a
mean o f 2.05 scored significantly higher than the other income groups. These data are
summarized in Table 38.
On the question o f whether it would be okay for a child to physically fight if the
school does not resolve the problem in a timely manner (item 28), respondents who
earned less than $20,000 per year with a mean o f 2.36 scored significantly higher
than the other income groups. These data are summarized in Table 39.

Enabling factors
Null hypothesis 5c. There is no significant difference in response to the enabling
factors related to school violence based on income. This hypothesis was tested using
analysis o f variance to compare the mean scores o f respondents with incomes of less than
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TABLE 36
INCOME DATA FOR REINFORCING FACTORS

Variables:

<$20,000
per year

Reinforcing Factors

26. Fight if hit
27. Fight if bullied
28. Fight if untimely
resolution
29. Fight if previously
hurt
30. Fight if possessions
taken
31. Problem-solving
programs
32. Suspensions
33. Detentions
34. Counseling
35. Hallway monitoring
by teachers
36. After-school
activities for students
37. Sending children to
the principal
38. Bringing parents into
schools
39. Staff* development
40. Parent development

Between
$20,000
and
$50,000 per
year
M
SD
1.82 1.03
1.49
.86
1.70
1.06

M
2.57
2.05
2.36

SD
1.25
1.20
1.36

1.48

.93

1.35

1.90

1.34

3.91

> $50,000
per year

F

Prob.

.02*
.04*
.01**

M
1.68
1.37
1.32

SD
1.09
.85
.65

4.31
3.31
5.52

.69

1.27

.70

.40

.67

1.43

.85

1.45

1.10

1.58

.21

.67

3.96

.82

4.00

.44

09

.92

3.14
3.50
3.70
3.48

.99
.86
.70
.71

2.93
3.09
3.24
3.52

1.10
.87
.92
1.09

2.67
3.09
3.50
3.82

1.15
.68
.74
.66

1.01
2.04
2.46
.97

.37
.14
.09
.38

3.87

.92

3.70

.96

4.00

.69

.92

.40

3.78

.86

3.54

.86

3.27

.63

2.23

.11

3.87

1.01

3.77

.84

4.05

.72

.79

.46

3.87
4.00

.87
.74

3.91
3.62

.91
1.03

4.14
3.77

.64
.69

.68
1.39

.51
.26

*p=>.05
**p=>.01
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TABLE 37

STUDENT-NEWMAN-KEULS TEST OF WHETHER IT IS OKAY
TO FIGHT IF HIT OR PUSHED, BY INCOME CATEGORIES
Item

Would it be okay
for your child to
physically fight if
someone hits or
pushes your child?

Incom e Categories
And
Significance
> S50,000 per year

IV

Subset for A lpha <.05
2
1

22

1.68

Between 520,000 and
$50,000 per year

45

1.82

< $20,000 per year

21

Significance

2.57
.65

1.00

TABLE 38
STUDENT-NEWMAN-KEULS TEST OF WHETHER IT IS OKAY
TO FIGHT IF BULLIED, BY INCOME CATEGORIES
Item

Would it be okay
for your child to
physically fight if
bullied by others?

Incom e Categories
And
Significance
> $50,000 per year

N

Subset for A lpha <.05
1
2

22

1.36

Between 520,000 and
$50,000 per year

43

1.48

< 520,000 per year

21

Significance

2.05
.64
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TABLE 39

STUDENT-NEWMAN-KEULS TEST OF WHETHER IT IS OKAY
TO FIGHT IF SCHOOL DOES NOT RESOLVE PROBLEM IN A TIMELY MANNER,
BY INCOME CATEGORIES
Item

Would it be
okay for your
child to
physically fight
if the school
does not resolve
the problem in a
timely manner?

Incom e Categories
And
Significance
> 550,000 per year

22

Subset for
Alpha <.05
1
2
1.32

Between 520,000 and 550,000 per year

43

1.70

< 520,000 per year

22

N

Significance

2.36
.20

1.00

S20,000 per year or up to 51,666 per month; o f respondents between 520,000 per year or
S I,667 to 54,167 per month; and o f respondents with incomes o f more than 550,000 per
year or more than 54,167 per month on the 18 questions (41-58) dealing with enabling
factors.
Significant income differences were noted on the following 2 enabling items:
How much do you believe seeing violence in the community leads to or contributes to
violence at your child’s school (question 41)? How much do you believe the same
penalties not given to everyone (inconsistency) lead to or contribute to violence at your
child’s school (question 43)? The hypothesis was rejected for these 2 items and retained
for the other 16 items. In none o f the other questions were there significant differences
based on income.
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The data for the 18 enabling questions (41-58) dealing with enabling factors are
summarized in Table 40.
Further analysis was conducted to determine which age categories were
significantly different from the others.
On the question of how much seeing violence in the community leads to or
contributes to school violence (item 41), respondents who had earned between $20,000
and $50,000 per year with a mean o f 3.20 scored significantly lower than the other income
groups. These data are summarized in Table 41.
On the question of how much the same penalties not given to everyone
(inconsistency) lead to or contribute to school violence (item 43), respondents who had
earned more than $50,000 per year had a significantly higher mean of 4.15. These data
are summarized in Table 42.
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TABLE 40
INCOME DATA FOR ENABLING FACTORS
Variables:
Enabling Factors

41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.

55.
56.
57.
58.

Community violence
Media violence
Inconsistent penalties
Alcohol and cigarettes
Rap music
Gang or peer pressure
Poor communication
Parents not teaching
values
Parents support for
aggressive behavior
Lack o f family
involvement
No dress code
Teacher recognition o f
possible violent behavior
Teachers stopping violent
behaviors
Teachers lack skills to
deal with troublesome
students
Teachers exhibit poor
attitudes towards students
Teachers contact parents
in a timely manner
Teachers lack control o f
students
Teachers are afraid o f
students

<$20,000
per
year

> $50,000
per year

M
3.87
3.73
3.83
3.55
4.04
3.78
3.96
4.26

SD
1.10
1.16
1.23
1.41
1.15
1.20
1.02
1.00

Between
$20,000
and
$50,000 per
year
SD
M
1.02
3.20
3.74
.90
.88
3.40
.88
3.39
3.89
.13
1.13
4.20
.88
4.04
.91
4.23

3.86

1.21

3.87

1.28

4.41

.80

1.61

.20

3.83

1.34

3.94

1.15

4.32

.84

1.21

.30

3.48
3.30

1.20
1.02

3.53
3.13

1.25
.91

3.32
3.55

1.39
.86

.21
1.51

.81
.23

3.30

1.06

3.27

.87

3.36

.95

.07

.93

2.78

95

3.13

1.03

3.32

.72

1.89

.16

2.65

1.07

3.02

1.19

2.95

.86

.90

.41

3.32

1.25

3.15

1.12

3.45

.91

.60

.55

2.61

1.08

3.11

1.09

3.27

.83

2.66

.08

2.55

1.18

2.80

1.25

3.05

1.00

.99

.38

M
4.22
4.14
4.05
4.00
4.18
4.50
4.00
4.54

*p=>05
**p=>.01
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F

Prob.

SD
.75
.77
.72
.82
.96
.67
.98
.80

9.15
1.49
3.90
1.77
.54
2.62
2.21
.92

.01**
.23
.02*
.18
.58
.08
.14
.40
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TABLE 41
STUDENT-NEWMAN-KEULS TEST OF HOW MUCH SEEING VIOLENCE IN THE
COMMUNITY CONTRIBUTES TO SCHOOL VIOLENCE, BY INCOME
CATEGORIES
Item

How much do you
believe that seeing
violence in the
community leads
to or contributes
to violence at your
child’s school?

Income Categories
And
Significance
Between $20,000 and
$50,000 per year

N

46

Subset for Upha <.05
1
2
3.20

< $20,000 per year

23

3.87

> $50,000 per year

22

4.23

Significance

1.00

.19

TABLE 42
STUDENT-NEWMAN-KEULS TEST OF HOW MUCH THE SAME PENALTIES
NOT GIVEN TO EVERYONE (INCONSISTENCY) CONTRIBUTE TO SCHOOL
VIOLENCE, BY INCOME CATEGORIES
Item

How much do you
believe that the
same penalties not
given to everyone
(Inconsistency)
leads to or
contributes to
violence at your
child’s school?

Income Categories
And
Significance
Between $20,000 and
$50,000 per year

N

Subset for Alpha <.05
1
2

47

3.20

< $20,000 per year

23

3.83

> $50,000 per year

22

Significance

3.83
4.15

1.00
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CHAPTER V
SUMMARY AND RECOMMENDATIONS

The purpose of this study was to conduct an examination o f the perceptions of
parents whose children had been suspended for committing school violence in one public
metropolitan school system located in the southeastern United States, using Phrase Four
o f the PRECEDE model framework developed by Green and Kreuter (1999).
The PRECEDE model is a diagnostic framework developed by Green (1980)
which has been used to develop and evaluate health education programs. This framework
was used to identify perceptual factors thought to influence school violence. Phase Four
o f the model was used to assess parents’ perceptions of predisposing, reinforcing, and
enabling factors thought to influence violence (Kandakai, 1998). The PRECEDE model
was selected rather than a theory of violence because most theories o f violence are
sociologically based rather than behaviorally based.
PRECEDE is an acronym for predisposing, reinforcing, and enabling constructs in
educational diagnosis and evaluation (Green & Kreuter, 1999). The framework consists
o f six phases. Phase Four involves an educational diagnosis o f predisposing (i.e., attitudes
beliefs, values, and perceptions), enabling (i.e., factors thought to permit a given health
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behavior to occur), and reinforcing factors (i.e., feedback from others which may
encourage or discourage behavior change). Phase Four is considered crucial in
determining which factors to focus on for educational interventions (Kandakai, 1998).
Phase Four is crucial because it addresses the strategies and resources required to
influence the predisposing, reinforcing, and enabling factors influencing or supporting
behavioral and environmental changes. Phase Four deals with educational and ecological
assessment (Green & Kreuter, 1999).

Literature Summary
National surveys o f attitudes to school violence show contradictory perceptions.
One prevalent theme is that school violence is pervasive. For example, the Violent
Schools - Safe Schools study, an early survey commissioned by the National Institute o f
Education (1978), reported widespread violence throughout the nation’s schools.
Between 1989 and 1995, there were increases in the percentage o f students feeling unsafe
while they were at school and while they were going to and from school (Kaufman et al.,
1998). However, a majority o f students report that they have not been victims o f violence
(Leitman & Unni, 1994).
Student misbehavior in school has been attributed to a lack of appropriate parental
involvement. Often the deterioration o f the climate in American public education has been
attributed to changes in the American family (Elam et al., 1994; Wanat, 1996). Families
bring a variety o f resources to the socialization arena. However, which resources families

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

130

command and what parents do with the resources they possess vary across families. Some
resources are socioeconomic advantage or disadvantage (e.g., parents’ education levels
and income). Other resources (e.g., parental presence or absence and time availability may
be associated with socioeconomic circumstances. Parental presence and availability) have
important psychological components (Coleman, 1991; Coleman & Hoffer, 1987).
Program and policy efforts have attempted to curb school violence and to create
safe schools. Successful programs have been implemented at the building, district, and
community levels. For example, crime rates have been cut by one half at Bassett High
School in La Puente, California because parents began patrolling the cafeteria and
hallways in 1981 (Foley, 1990; Gest, 1989). Similarly, a task force o f community, school,
and business representatives was formed at Memphis City Schools (1993), to address
increased school violence. The findings called for general community involvement, and
specific involvement by parents as school volunteers, in community involvement and as
members o f safety patrols (National Research Council, 1993). Dryfoos (1994) reports
there are individuals who believe school buildings should be the location for services for
troubled families. The need for such support is likely to be strong in families with lower
levels o f education and one-parent households (Bey, 1996). Parents with behavior
problems expect more involvement from the schools (Martin, 1992).
Parents’ and students’ perceptions o f variables predicting school violence were
significantly related (Kimwelli, 1997). Both parents and students see some practices and
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policies as significantly associated with violence. The perceptions o f parents have not
been given careful attention (Lightfoot, 1978), even though parental involvement is
necessary for the benefit of the child, the educator, and the parent (Hurwitz, 1991, Lantieri
& Patti, 1996).
Kandakai (1998) studied mothers’ perceptions o f factors contributing to school
violence. Significant differences in perceptions o f school violence were found on the
enabling factor subscale for school location. Urban school mothers and African American
mothers were significantly more likely than suburban and White mothers to attribute
violence problems at their child’s school to a lack o f dress codes, violent messages in rap
music, and poor parent/teacher communication (Kandakai, 1998).
Significant differences in perceptions o f school violence were found on the
reinforcing factor subscale for school location, income, family structure, and race.
Mothers o f low- and middle-income, single parents, and African Americans were much
more optimistic about the possibility that violence-prevention programs for students,
parents, and teachers would work well to stop or reduce school violence. These mothers
were also more likely to believe it was acceptable for their child to fight at school than
were their counterparts (Kandakai, 1998).
An ecological approach emphasizes the need for educators who are searching for
solutions to problems o f inappropriate behaviors in children to go beyond narrow visions
o f behavior and development and find ways to focus on the interactions o f children with
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critical aspects o f their environment (Goldstein, Apter, & Harroutunian, 1984). A child’s
immediate ecosystem includes home and school.
The level o f crime in the schools has always reflected the criminal activity in the
surrounding community (Hill & Hill, 1994; Nicholson, Stephens, Elder, & Leavitt, 1985;
Schriro, 1985, Stover, 1988). There has been a general breakdown o f the major
institutions that carry responsibility for the development o f the young. The problem is that
many parents have become powerless as forces in the lives o f their children
(Bronfenbrenner, 1972; Dilulio, 1995).
The traditional methods used to involve parents and acquire their support are not
working for the majority o f children (Comer, 1986, Menacker et al., 1988). One o f the
greatest problems contributing to school violence is lack o f parental involvement (Price &
Everett, 1997). Schools, communities and law enforcement agencies should invite parents
to participate in school programs intended to reduce violence (Greenbaum et al., 1989).
Good schools have the potential to enhance both child and family functioning by
involving both groups in the functioning of the school (Barker, 1968; Boyer, 1983; Glass
et al., 1982; Goodlad, 1984; Sizer, 1984). Schools are an extension o f the home and the
parents (Byfield, 1996).
Schools faced with chronic violence issues may be showing signs of serious
problems with the child, school, community, or some combination o f each (Bendtro &
Long, 1995; Saner & Ellickson, 1996). One o f the strongest possibilities for curtailing
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youth is strong, healthy family relationships (Burton et al., 1995). Because o f a
breakdown in family structure, schools are being thrust into a position to fill the gap
(Bendtro & Long, 1995; Outland-Mitchell & Anderson, 1992). This is particularly
important for children at risk (Chaiken, 1996). One of the best ways to handle violence is
to get some understanding o f the attitudes and beliefs that support the development o f
aggression (Steinberg, 1991).
It is important to create and maintain safe, violence-free school environments as
reflected in Safe Schoolsfo r the 21st Century—No Child Left Behind (2001). Parental
involvement in the development and implementation of violence-prevention measures may
enhance the chance that such programs will be accepted and successful (Green & Kreuter,
1999). Parents should be held accountable for the actions o f their children (Davidson,
1996; Harrell & Adams, 1995; McNulty, 1995). When parents and schools act together a
very powerful alliance is created in behalf o f children (Lantieri & Patti, 1996; Muller,
1993; Muller & Kerbrow, 1993).
A high proportion o f our youth are living in environments where they have
experienced and have been exposed to serious and often chronic violence in their
communities, the media, and schools. Further, this violence has serious detrimental
consequences for their emotional and behavioral adjustment (O’Keefe, 1997).
Bullying is a form o f violence that is prevalent in most schools (Chodzinski &
Burke, 1998). Bullying has been researched for many years (Batsche & KnofF, 1994;
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Besag, 1989; Eron et al., 1994; Goldstein, 1981; Olweus, 1993; Pellegrini, 1999).
The general association between drug use and school violence has been
documented in the literature (Cornell & Loper, 1997; Elliott et al., 1985; Furlong, Casas,
& Corral, 1997; Kingery et al., 1991).
The public expressions o f compassion catalyzed by the recent school shootings,
together with educators’ compassionate impulses, have created a rare opportunity to move
school policies and practices away from retribution. Such an effort by educators will
require educators to win public support. Still, educators cannot create safe schools by
ignoring the tensions that characterize contemporary life in the United States. They
cannot treat school safety as a technical problem o f administration. They can only create
an environment and an opportunity that encourages students to think critically and
compassionately about the society in which they live and about their individual and
collective places in it. Such an effort does far more to protect school children than do illconceived, counterproductive campaigns to police youth (Kenworthy, 1999; Kogan, 1999;
Perlstein, 2000; & Pilcher, 1999).
For the last 20 years, there has been one overriding finding: The mass media are
significant contributors to the aggressive behavior and aggression-related attitudes o f
many children, adolescents, and adults (Carlson-Paige & Levin, 1991; Eron et al., 1994;
Garbarino et al., 1992; Grossman, 1998; Sullivan, 1999).
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Method
Phase Four o f The Predisposing, Reinforcing, and Enabling Constructs in
Educational Diagnosis and Evaluation (PRECEDE) model developed by Lawrence Green
was utilized to examine the perceptions o f parents regarding the psychosocial determinants
o f middle- and high-school violence. A modification o f the closed-ended questionnaire
developed by Kandakai (1998, Appendix) was used in this study. The instrument was
composed based upon information obtained from four focus groups and a comprehensive
review o f the literature. The instrument contained items to assess parents’ perceptions o f
school violence. The instrument consisted o f demographic characteristics including:
gender, age, education, family structure, and income.
Emphasis in the questionnaires was on ascertaining the knowledge and attitudes o f
parents regarding such issues as: (1) The extent and nature o f violence in the schools,
(2) the views parents have about why this problem exists, (3) parental views on how the
problems can be resolved, and (4) parental attitudes toward cooperation and
communication with the school.
The sample was 191 parents whose children were suspended for school violence.
SPSS Descriptive statistics, one-way analyses o f variance (ANOVAs), and post-hoc tests
like Student-Newman-Keuls Tests, Duncan Tests, and Ryan-Einot-Gabriel-Welsh Tests
were conducted on significant hypotheses to further determine significant differences
between categories of respondents.
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Demographics
There were 191 parents who participated in the questionnaire (n=191). Seventy
percent o f the sample were females (mothers and female guardians), and 27% were males
(fathers and male guardians). Parents ranged in age from 27 to 66, with a mean age o f
41.5 and a standard deviation o f 23.8. Seven percent were 30 or lower. Forty-two
percent were 31 to 40. Thirty percent were 41 to 50. Ten percent were 51 and
above. Seven percent o f the sample completed Grade 8 or below. Thirty percent
completed Grades 9 to 11. Thirty-eight percent were high-school graduates. Ten percent
attended college from 1 to 4 years and 7% attended graduate school for at least 1 year.
Fifty-five percent o f the sample were from one-parent households. Thirty-nine percent o f
both parents live at home with their child. Blacks made up 92%, Whites 3%, Asians 1%,
Hispanics 1%, and less than 1% was from other groups. Because 92% o f the sample was
o f African-American descent, race was removed as a factor from the study. Twenty-six
percent of the sample earned less than $20,000 per year or up to $1,666 per month. Fifty
percent of the sample earned between $20,000 to $50,000 per year ($1,667 to $4,167 per
month). Twenty-four percent o f the sample earned more than $50,000 per year or more
than $4,167 per month.

Results
Question 1
The first research question posed for this study was, “What are parents’ beliefs and
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attitudes regarding school violence?” Question 1 was answered with means from the
answers given for questions 1 to 58 on the questionnaire instrument. Means o f 1.00-2.33
were classified as low, 2.34 to 3.67 as medium, and 3.68 to 5.00 as high.

Predisposing Factors
Predisposing factors related to school violence examined parents’ attitudes, beliefs,
and perceptions regarding school violence. The first 25 questions were in this category.
The analysis o f predisposing factors and school violence revealed parents’ perceptions of
school violence.
The mean for question 1 on the survey in which respondents were asked their
perceptions o f how violent their child’s school is compared to other schools in the
surroundings was a low o f 2.31 on a 5-point scale. Parents believe, although not strongly,
the schools their children attend are less violent than the surrounding schools. This is
possibly a controversial finding, but it may be consistent with the research in the literature.
National surveys o f attitudes to school violence show contradictory perceptions. One
prevalent theme is that school violence is pervasive. For example, the Violent Schools,
Safe Schools study, an early survey commissioned by the National Institute o f Education
(1978), reported widespread violence throughout the nation’s schools. Between 1989 and
1995, there were increases in percentage o f students feeling unsafe while they were at
school and while they were going to and from school (Kaufman et al., 1998). However, a
majority o f students report that they have not been victims o f violence (Leitman & Unni,
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1994). A report, The Indicators o f School Crime and Safety (1998), indicates that
students in urban schools had a higher level o f risk o f violent death at school than their
peers in suburban or rural schools and two times greater than that for students in suburban
schools during the combined 1992-1993 and the 1993-1994 school years (Kaufman et al.,
1998). However, the incidence o f bullying at school was about the same (between 8 and
10%) in the 1992-1993 school year regardless of the urbanity o f the place where the
student lived (United States Department of Education, 1993). At the same
time, in the Principal/School Disciplinarian Survey on School Violence, the percentage o f
schools reporting at least one serious violent crime was much higher in cities (17%) than
in town (5%) or rural areas (8% ) during 1996-1997 (United States Department o f
Education, 1997). Overall, there was relatively little variation by urbanity in the crime
rates reported per 1,000 public school students. Schools may not have reported crimes
that took place in school buildings, on school buses, on school grounds, and at places
holding school-sponsored events (United States Department o f Education, 1997).
Another reason for the varied findings on this subject may be that the population o f
this current study was parents whose children were suspended for violent acts. Parents
also may not have reported all the acts that their children committed. A combination o f
these factors and others may account for these findings.
The mean for question 2 on the survey in which respondents were asked their
perceptions of whether students in today’s schools are committing more different types o f
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violent acts than they did 10 years ago was 4.22. This was a high mean, indicating
parents’ strong belief that not only has violence in schools increased but that there are
differences in the types o f school violence occurring today. This finding appears to be a
contradiction o f the responses to question 1 but is more consistent with the literature. The
level o f crime in the schools has always reflected the criminal activity in the surrounding
community (Hill & Hill, 1994; Nicholson et al., 1985; Schriro, 1985, Stover, 1988).
Between 1989 and 1995, there were increases in percentages of students feeling unsafe
while they were at school and while they were going to and from school. In
1989, 6% o f students ages 12 through 19 sometimes or most of the time feared they were
going to be attacked or harmed at school. By 1995, this percentage had risen to 9%.
During the same period, the percentage o f students fearing they would be attacked while
traveling to and from school rose from 4% to 7%.
The mean for question 3 on the survey in which respondents were asked their
perceptions o f whether students in suburban schools are less likely to have violence
problems than students in urban schools was 2.12. This low mean indicates that parents
do not think that suburban schools have less violence than urban schools.
According to National Center for Education Statistics (1998), students were
differentially affected by crime according to where they lived. In 1996, 12- through 18year-old students living in urban areas were more vulnerable to serious violent crime than
were students in suburban and rural areas both at and away from school (United States
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Department o f Justice, 1996). Students in urban schools also had a higher level of risk
than their peers in suburban or rural schools. The estimated rate o f school-associated
violent death for students in urban schools was 9 times greater than the rate for students in
rural schools and 2 times greater than that for students in suburban schools during the
combined 1992-1993 and 1993-1994 school years (Kachur et al., 1996). Teachers were
differentially affected by crimes at school according to where they taught. For example,
during the 1992 to 1996 time period, urban teachers were more likely to be victims o f
violent crimes than were suburban teachers (39 verses 20 crimes per 1,000 teachers).
Urban teachers were also more likely to experience theft (57 incidents per 1,000 teachers)
than suburban and rural teachers (37 and 32 incidents per 1,000 teachers, respectively;
United States Department o f Justice, 1996). Teachers in central city schools were more
likely to be victims than were teachers in urban or rural schools in 1993-1994. About
15% o f teachers in central city schools had been threatened with injury by students,
compared with 11% and 10% o f teachers in urban fringe and rural schools. About 6% o f
teachers in central city schools had been attacked by students compared with 4% and 3%
o f teachers in urban fringe and rural schools (United States Department o f Education,
1993-1994).
The mean for question 4 on the survey in which respondents were asked their
perceptions o f whether smaller schools are less violent than larger schools was a moderate
2.97. This may indicate that parents believe, although not strongly, that larger schools
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experience more problems with school violence than smaller schools or that the size o f
schools is not a determinant o f school violence.
The mean for question 5 on the survey in which respondents were asked their
perceptions o f whether schools would have fewer violence problems if they involved
parents more often was 3 .76. The high mean for this question reveals parents’ strong
beliefs that not only are they underutilized but that they could play a more active and vital
role in reducing school violence. Low perceived parental involvement by respondents may
be due to parents’ failure to take advantage o f available opportunities for involvement or
due to the schools’ failure to offer such opportunities. The response of parents in this
current study implies that they believe parental involvement is effective in reducing the
likelihood o f violence among youth. This concurs with the literature as the study by Price
and Everett (1997) and the two studies by Elam and Rose (Elam & Rose, 1995; Elam et
al., 1994) indicated that the lack of family involvement was perceived as a primary cause
o f school violence. Policymakers and educators agree that family involvement in
children’s education is closely linked to children’s school success (Henderson & Berla,
1994; United States Department of Education, 1994).
The mean for question 6 on the survey in which respondents were asked their
perceptions o f whether less school violence occurs in schools where the principal and
school staff work together to keep order was a high 3.72. It appears that parents are o f
the strong opinion that all stakeholders should be actively involved in violence reduction.
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The mean for question 7 on the survey in which respondents were asked their
perceptions o f whether their children would fight if they were involved in arguments at
school was a medium 3.39. These parents o f children who had been suspended for
committing violent acts, including fighting, believe, although not strongly, and apparently
correctly so, that their children would use violent rather than nonviolent means to settle
problems. About one-half (44% to 55%) o f all public middle and high schools reported
incidents o f vandalism, theft or larceny, and physical attacks or fights without weapons to
the police or other law enforcement representatives in the 1996-97 school year.
Considerably smaller percentages o f public middle and high schools reported the more
serious violent crimes o f rape or other type o f sexual battery (5% and 8%, respectively);
robbery (5% and 8%); or physical attack or fight with a weapon (12% and 13%). In
1996-97, physical attack or fight without a weapon was generally the most commonly
reported crime at the middle- and high-school levels (9 and 8 per 1,000 public school
students, respectively). Theft or larceny was more common at the high-school than the
middle-school level (United States Department o f Education, 1997).
The mean for question 8 on the survey in which respondents were asked their
perceptions o f whether less school violence occurs in schools where the teachers know the
parents was a medium 3.18. Although this was not a strong perception, parents are
possibly indicating here that if the teachers know them their children might believe that the
teachers are more likely to communicate the details o f their behavior at school to the
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parents and that might prove to be a deterrent for violent behavior.
The mean for question 9 on the survey in which respondents were asked their
perceptions o f their child’s safety at school was a medium 3.37. This study finding was
not strong but suggests that parents may believe that: (1) schools are relatively safe;
(2) their children can defend themselves at school since these are the perceptions o f
parents whose children were suspended for committing violent acts; and (3) their children
are safer at school than in the community, or some combination o f each. The research
shows that the amount of crime committed in the nation’s schools continues to be a
concern. However, students are exposed and vulnerable to crime away from as well as at
school. In fact, life away from school may be more dangerous for some students than life
at school.
Students ages 12 through 18 experienced fewer nonfatal serious violent crimes
(that is, rape, sexual assault, robbery, and aggravated assault) at school than away from
school. In 1996, students in this age group were victims o f about 255,000 incidents o f
such crimes at school and about 671,000 incidents away from school. The victimization
rate for this type o f crime remained relatively constant at school from 1992 to 1996, and
declined very slightly away from school (United States Department o f Justice, 1996).
Students ages 12 through 18 were victims o f about 1.3 million incidents o f
nonfatal violent crime (that is, serious violent crime plus simple assault) at school, and
about 1.4 million incidents away from school in 1996. There was a decline in the
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victimization rate at school between 1993 and 1996 (from 67 to 49 incidents per 1,000
students ages 12 through 18). During this period, the victimization rates for nonviolent
crimes were similar at school and away from school (United States Department o f Justice,
1996).
Students ages 12 through 18 were more likely to be victims o f theft at school than
away from school each year between 1992 and 1996. In 1996, they were victims o f about
2.1 million thefts at school (62% o f all crimes at school) and about 1.6 million thefts away
from school (53% o f all crimes away from school). The victimization rate declined
slightly for thefts at school between 1992 and 1996, but remained about the same for
thefts away from school during this period (United States Department of Justice, 1996).
Considering all nonfatal crime (theft plus violent crime), 12- through 18-year-old
students were victims o f about 3.3 million crimes while they were at school in 1996, and a
similar number o f crimes (about 3.1 million) away from school. These represent
victimization rates o f 128 crimes per 1,000 students at school and 117 crimes per 1,000
students away from school (United States Department o f Justice, 1996).
Seventy-six youth were murdered or committed suicide at school during the
combined 1992-1993 school years (the latest period for which data were available). Non
student violent deaths also occurred at school. During this period, there was a total o f
105 violent deaths at school o f which 29 involved non-students. Most murders and
suicides o f young people occurred while they were away from school. In the combined
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1992 and 1993 calendar years, 7,357 young people ages 5 through 19 were murdered, and
4,366 committed suicide in all locations. Students in higher grades were more likely to be
victims o f violent death at school than those in lower grades during the combined 1992
and 1993 calendar years. Students in Grades 9 through 12 had an estimated rate of
school-associated violent death that was 13 times greater than that o f students in Grade
8 and under (Kachur et al., 1996). O f those who were murdered or who committed
suicide at school during the combined 1992-1993 and 1993-1994 school years, Black
students were more likely than their counterparts from other racial-ethnic groups to be
victims. In 1989 and 1995, larger percentages of Black and Hispanic students than White
students feared attacks at school and when traveling to and from school. Much of the
increase between 1989 and 1995 in the percentage o f students ages 12 through 19 fearing
for their own safety at school came from an increase in the percentage o f Black students
who did so. In 1995, this percentage was 13%, nearly double the percentage in 1989.
The perception o f these parents of African-American descent that their children are
relatively safe at school does not concur with the literature.
The means for questions 10 to 13 on the survey in which respondents were asked
their perceptions o f the importance the following groups play in reducing the level of
violence at their child’s school were all high means: Teachers and staff, 4.69; parents and
guardians, 4.81; community leaders, 4.45; students, 4.79. This is another indication o f the
strong belief o f parents that it takes a community to raise a child.
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The means for questions 14 to 24 on the survey in which respondents were asked
their perceptions o f how often the following occur at their child’s school were: Medium
category: Lack o f respect for authority, 3 .28; threatening o f students, 2.81; bullying o f
students, 2.98; stealing, 2.79; fighting, 3.12; coarse language, 3.30; learning problems,
2.89; Low category. Gang activity, 2.04; destruction o f school property, 2.25;
threatening o f teachers, 2.16; weapon carrying, 2.07. According to the parents, although
not a strong perception, a lack of respect for authority, threatening o f students, bullying o f
students, stealing, fighting, coarse language, and learning problems are more prevalent
than gang activity, vandalism, threatening o f teachers, and weapon carrying.
The study by Kaufman et al. (1998) found the following: At the middle- and highschool levels, physical attack or fight without a weapon was generally the most commonly
reported in 1996 and 1997 (9 and 8 per 1,000 students, respectively). The percentages o f
12th- graders who have been injured (with or without a weapon) at school have not
changed notably over the past 20 years, although the percentages o f those who have been
threatened with injury (with or without a weapon) show a slight overall upward trend. In
1996, 12% o f all 12th‘graders reported that they had been injured with a weapon such as a
knife, gun, or club during the past 12 months while they were at school—that is, inside or
outside the school building or on a school bus— and 12% reported that they had been
injured on purpose without a weapon while at school.
Theft or larceny was more common at the high-school than the middle-school level
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(6 versus 4 per 1,000 students).
Bullying contributes to a climate of fear and intimidation in schools. As part o f a
youth interview on school safety and discipline conducted in 1993, students in Grades 6
through 12 were asked if they had been victims o f bullying at school. The findings were:
Eight percent o f all students in Grades 6 through 12 reported that they had been victims o f
bullying at school during the 1992-1993 school year (either in school, at school activities
during the day, or on the way to or from school). The incidents o f bullying declined as
grade level increased. Students in Grade 6 were about 4 times as likely as students in
Grade 12 to report being bullied at school in the 1992-1993 school year.
Over the 5-year period from 1992 to 1996, teachers were victims o f 1,581,000
nonfatal crimes at school, including 962,000 thefts and 619,000 violent crimes (rape or
sexual assault, robbery, and aggravated and simple assault). This translates into about
316,000 nonfatal crimes per year over this time period. During the 1992-96 time period,
the rate o f serious violent crime at school was similar for elementary and secondary
teachers (on average, 4 incidents per 1,000 teachers) regardless o f their instructional level,
sex, race-ethnicity, and the urbanity o f the schools where they taught. In the period from
1992 to 1996, middle- and junior-high-school teachers were more likely to be victims o f
violent crimes (most o f which were simple assaults) than senior-high-school teachers (59
verses 32 crimes per 1,000 teachers; United States Department o f Justice, 1992 to 1996).
In the 1993-1994 school year, 12% o f all elementary and secondaiy school teachers
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(341,000) were threatened with injury by a student from their school, and 4% (120,000)
were physically attacked by a student. The prevalence o f teacher victimization by students
did not vary according to the racial-ethnic backgrounds o f teachers (United States
Department o f Education, 1993-1994).
In 1996, 26% o f all O ^graders reported that, at least once during the last 12
months, someone had deliberately damaged their property (their car or their clothing, for
example) while they were at school or on a school bus. The proportion o f students
victimized in this way has remained relatively constant between 1976 and 1996 (University
o f Michigan, 1976 to 1996).
The mean for question 25 on the survey in which respondents were asked their
perceptions of whether their child is unfairly targeted was 1.83. Seventy-nine percent of
these parents did not believe that their children were being targeted unfairly.
The 191 parents o f children attending inner-city schools perceived that the level of
violence in their child’s school compared to other schools in the surrounding area was
low. They do not strongly believe their children would handle issues in nonviolent ways.
The respondents indicated that none o f the violent acts listed occurred very frequently.
High responses were listed on only 7 o f the predisposing factors; the other 18 factors had
low to medium responses. These children were suspended for committing violent acts at
school.
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Reinforcing Factors
Reinforcing factors examined parents’ perceptions o f the school’s response to
violence and support for their child’s use o f violence at school. Questions 26 to 40 were
in this category.
The following are the means for questions 26 to 30 on the survey in which
respondents were asked their perceptions o f whether it is okay for their child to physically
fight another child at school if someone hits or pushes the child, 1.85; if the child is bullied
by others, 1.61; if the school does not resolve the problem soon enough, 1.90; if the child
was hurt in previous fights, 1.42; if someone tries to take the child’s things, 1.54. There is
low acceptance by parents for fighting. This finding is especially interesting because these
are the views expressed by parents whose children had been suspended for committing
violent acts. Even though these parents are not reinforcing violence as a means o f solving
problems, their children are. Perhaps parents are not communicating their attitudes to
their children or students are influenced more by their peers than by their parents. The
values held by parents should be transmitted to children at a very early age, perhaps even
before they ever attend school.
The means for questions 31 to 40 on the survey instrument in which respondents
were asked their perceptions o f how well the following measures work to stop or reduce
violence at their child’s school were: Parents believe that programs that teach problem
solving, 3.90; after-school activities for students, 3.79; bringing the parent into the school,
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3.88; school staff violence development programs, 3.88; and parent development
programs, 3.75; are highly effective while suspensions, 2.96; detentions, 3.25; and sending
the child to the school principal, 3.50; sending the child to the school counselor, 3.39; and
teachers standing in hallways between classes, 3.56; are only moderately effective.
The parents in this study do not reinforce that their children should use fighting as
a way to solve issues. However, fighting was one o f the violent acts at school that these
children were suspended for committing. The measures o f suspensions, detentions,
sending the child to the principal and counselor, and having teachers stand in hallways
between classes were perceived by respondents as being only moderately effective.
Programs that teach problem-solving skills, after-school activities for students, bringing
parents into schools, school staff violence-prevention programs, and parent development
programs were perceived to be highly effective reinforcing factors.

Enabling Factors
Enabling factors examined the skills, resources, or barriers that can help or hinder
the use o f nonviolent means o f handling issues. Questions 41 to 58 were in this category.
Enabling factors are antecedents to behavior that allow a motivation to be realized.
In questions 41 to 51 on the survey, respondents were asked their perceptions of
how much community and parent factors lead to or contribute to violence at their child’s
school. Parents perceived the following as high contributing factors: Community
violence, 3.88; rap music, 3.80; gang or peer pressure, 3.99; poor communication between
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parents and teachers, 3.90; parents who do not teach right from wrong, 4.16; parent
support for aggressive behavior, 3.93; the lack o f family involvement in schools, 3.92.
The following were perceived as medium contributing factors: Media violence, 3 .56;
inconsistency in discipline, 3.45; the illegal sale o f alcohol and cigarettes to children, 3.49;
and the lack o f a dress code, 3.34.
Parents perceive that they play a vital role if they do not teach their children right
from wrong and are not involved in the schools. They believe their role includes working
along with the teachers to keep the communication lines working. They indicated that
communities play a vital role in reducing violence in the community. This may be an
indication that parents believe school violence is a societal problem and the solution
requires the participation and cooperation o f all segments o f the society.
The means for questions 52 to 58 in which respondents were asked their
perceptions o f how frequently teachers at their child’s school do the following were:
Recognize behaviors that lead to violence, 3.26, medium frequency; stop behaviors that
lead to violence, 3.28, medium frequency; lack the skills to deal with troublesome
students, 3.10, medium frequency; exhibit poor attitudes towards students, 2.84, medium
frequency; contact parents in a timely manner to settle problems before the situations
worsen, 3.26, medium frequency; lack control of students, 2.97, medium frequency; are
afraid o f students, 2.78, medium frequency.
Parents believe that teachers can perform a more effective role to help reduce
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violence in schools. It appears that they perceive that if teachers are able to improve,
school violence might be reduced. They indicated in question 39 that staff
prevention programs dealing with school violence would be a highly effective reinforcing
measure in reducing school violence.
Community violence, media violence, inconsistency in discipline, the illegal sale o f
alcohol and cigarettes to children, rap music, gang or peer pressure, poor communication
between parents and teachers, parents who do not teach right from wrong, parent support
for aggressive behavior, the lack o f family involvement in schools, and the lack o f a dress
code are community and parent factors that highly contribute to school violence. This
may be another indication o f parents’ perceptions that it takes society at large to
effectively deal with the challenges o f school violence.
Parents perceive that teachers frequently recognize behaviors that lead to violence,
stop behaviors that lead to violence, contact parents to settle problems before they
worsen, but that they also lack the skills to deal with troublesome students, exhibit poor
attitudes towards students, lack control o f students, and are afraid o f students. Perhaps
training programs for teachers should address the perceived weak areas o f teacher
behaviors.
Parents perceive that predisposing, reinforcing, and enabling factors affect violence
in schools. In order to effect changes in behaviors that will result in a reduction in the
level o f school violence, all three types o f factors must be influenced.
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Question 2
How do parents’ beliefs and attitudes regarding school violence differ according to
gender, age, education, family structure, and income?
The predisposing factors subscale was designed to elicit parents’ perceptions o f
factors believed to provide a rationale or motivation for the use o f violence (Green &
Kreuter, 1999). The motivation is antecedent to the behavior and can include knowledge,
attitudes, beliefs, and values regarding school violence. The predisposing factors subscale
also assessed parents’ perceptions o f the prevalence o f violence in their child’s school.
The enabling factors subscale items were designed to elicit parents’ perceptions o f
antecedent factors thought to allow violent behavior to occur and to identify perceptions
o f teacher factors contributing to school violence. The reinforcing factors subscale was
designed to elicit parents’ perceptions o f factors thought to promote the continued use o f
violent or nonviolent measures at school.

Gender
Predisposing Factors
There were significant differences based on gender for 2 o f the 25 variables related
to predisposing factors. Females perceived (4.34), more than males do (3.90), that
students in today’s schools were committing more different types o f violent acts than they
did 10 years ago (question 2). Females perceived (2.95), more than males do (2.50), that
students are more often threatened in the schools their children attend.
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Reinforcing Factors
There were significant differences based on gender for 4 o f the 15 variables related
to reinforcing factors. Females were more convinced than males that programs that teach
problem solving (3.98 versus 3.74, question 31); that activities after school for students
(3.81 versus 3.57, question 36); bringing parents into schools (3.97 versus 3.67, question
38); and school staff violence-prevention programs (3.97 versus 3.69, question 39) were
more effective in reducing school violence.

Enabling Factors
There were significant differences based on gender for 3 o f the 18 variables related
to enabling factors. Females were more convinced than males that parents’ support for
aggressive behavior (4.16 versus 3 .43, question 49); that a lack o f family involvement in
schools (4.05 versus 3.67, question 50); and that teachers exhibiting poor attitudes
towards students had a greater effect on school violence (2.95 versus 2.51, question 55).
The views o f males and females were quite similar. There were significant
differences based on gender for only 9 o f the 58 variables related to predisposing,
reinforcing, and enabling factors. However, while females believe that more and different
types o f violent acts are being committed by students today than 10 years ago, they believe
that strategies employed by school personnel and parents can perform a more significant
role in reducing violence in schools than their male counterparts.
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Age
Predisposing Factors
There were significant differences based on age for 4 o f the 25 variables related to
predisposing factors. In response to question 3, there was a significant difference in age
on parents’ perceptions o f whether students attending suburban schools are less likely to
have school violence problems than are students attending urban schools. The findings
reveal that parents above age 50 had the highest mean o f 2.65, indicating a moderate level
o f agreement with the statement. All other age groups indicated a low level o f agreement
(2.29; 1.98; and 2.07, respectively).
In response to survey question 7, there was a significant difference by age on
parents’ perceptions o f whether children would handle arguments without fighting. The
findings reveal that parents o f all age levels moderately agree (2.93; 3.50; 3.52; and 2.95,
respectively). However, respondents ages 31 through 50 perceived that their children
would be least likely to fight than the other two age groups.
In response to survey question 9, there was a significant difference by age on
parents’ perceptions o f the child’s level o f safety at school. The findings reveal that
although parents in all age groups believe that their children are moderately safe,
respondents in age groups 31 through 50 with their respective means o f 3.54 and 3.30
perceived that their children were safer than those respondents below age 30 and above
age 50 with means o f 2.85 and 3.00 respectively.
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In response to survey question 25, there was a significant difference in age on
whether parents perceive that their children are being unfairly targeted. The findings
reveal that respondents o f all ages believe that their children are not being targeted unfairly
(1.54; 1.84; 1.88, and 1.85, respectively). Respondents below age 30 had significantly
lower agreement than those in the other three age groups.

Reinforcing Factors
There were significant differences based on age for 3 o f the 15 variables related to
reinforcing factors. In response to survey question 26, there was a significant difference in
age on parents’ perceptions o f the appropriateness of the child fighting if hit or pushed.
Respondents in age group lowest through 30 scored higher on this variable (2.14), the
degree to which their child can handle an argument without fighting, than those above
50(1.21).

It is interesting to note the results for question 9 where there was a significant

difference in age on parents’ perceptions o f their child’s level o f safety at school.
Respondents in age groups 31 through 40 scored higher on this variable (3.54) than those
below 30 (2.85).
In response to survey question 27, there was a significant difference by age
regarding parents’ perceptions o f the appropriateness o f children fighting if bullied. While
parents o f all ages do not condone fighting if bullied (1.64; 1.76; 1.60; and 1.00
respectively), the findings revealed that respondents above age 50 scored significantly
lower (1.00) than respondents in the other age groups (1.64; 1.76, and 1.60).
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In response to survey question 28, there was a significant difference by age
regarding parents’ perceptions o f the appropriateness o f the child fighting if the school
does not resolve the problem in a timely manner. The findings revealed that respondents
o f all ages do not condone fighting if the school does not resolve the problem in a timely
manner (1.71; 2.26; 1.69; and 1.35; respectively). However, respondents above age 50
scored significantly lower (1.00) while respondents ages 31 through 40 scored
significantly higher (2.26) on this variable.

Enabling Factors
There were significant differences based on age for 4 o f the 18 variables related to
enabling factors. In response to survey question 43, there was a significant difference in
age regarding parents’ perception o f the level o f contribution o f inconsistency in discipline
to school violence. The findings reveal that parents up to age 30 and above 51 believe
that inconsistency in discipline highly contributes to school violence while parents ages 31
through 50 perceive a moderate contribution (3.39; 3.43; 3.32; and 4.00, respectively).
In response to survey question 45, there was a significant difference by age
regarding parents’ perceptions o f the contribution o f violent messages in rap music to
school violence. The findings reveal that parents o f all ages perceive a high level o f
contribution (3.86; 3.70; 3.81; and 4.63, respectively). However, respondents over age 50
scored significantly higher on this variable than the other age groups.
In response to survey question 51, there was a significant difference in age
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regarding parents’ perceptions o f the contribution of a lack o f a dress code. The findings
revealed that respondents above age 50 scored significantly higher than the other age
groups who indicated moderate contribution (3.00; 3.33; 3.38; and 4.10, respectively).
In response to survey question 58, there was a significant difference by age
regarding parents’ perceptions o f the effect o f teachers being afraid o f students. The
results revealed that respondents ages 31 through 50 scored significantly higher on this
variable than those below 30 or above 50 (2.46; 2.68; 3.18; and 2.50, respectively).
Parents o f various age groups held similar views on school violence. There were
significant differences based on age for 10 o f the 58 variables related to predisposing,
reinforcing, and enabling factors. Parents age 30 and below perceived that their children
were unfairly targeted less often than the other age groups. On the question o f fighting if
physically hit, pushed, bullied, or if problems are not resolved by the school in a timely
manner, parents ages 51 and above indicated with the highest mean that their children
should not fight under those circumstances. Parents ages 51 and above expressed that rap
music and the lack of dress codes contributed more to school violence than younger
parents. The views expressed by the older parents could be because the challenges in
school violence that society faces are a relatively recent phenomenon.

Education
Predisposing Factors
There were significant differences based on education for 2 o f the 25 variables

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

159
related to predisposing factors. In response to survey question 2, there was a significant
difference by education on parents’ perceptions o f whether students in today’s schools are
committing more different types of violent acts than they did 10 years ago. The results
revealed that respondents with Grade 8 or below education scored significantly lower than
those in the other education levels who indicated moderate agreement (3 .47; 4.09; 4.38;
4.38; and 4.79, respectively).
In response to survey question 20, there was a significant difference in parents’
perception o f how frequently students experience learning problems at school. While
respondents across all education levels indicated moderate occurrence (2.92; 2.52; 2.81;
3.67; and 3.67, respectively), those who had completed Grades 8 to 12 scored
significantly lower than those with at least college education.

Reinforcing Factors
There was a significant difference based on education for 1 o f the 15 variables
related to reinforcing factors. In response to survey question 37, there was a significant
difference in parents’ perceptions of the effectiveness o f sending the child to the principal
on the level o f school violence. Respondents across all education levels indicated
moderate effectiveness (3.67; 3.53; 3.64; 3.38; and 2.64). Respondents with graduatelevel education scored significantly lower than the other education groups.
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Enabling Factors
There was a significant difference based on education for 1 o f the 18 variables
related to enabling factors. In response to survey question 42, there was a significant
difference in parents’ perceptions o f the contribution o f viewing violence in the media.
Parents who completed Grades 1 to 9 perceived a moderate contribution (3 .46) while
parents who graduated from high school and those who completed 1 to 4 years o f college
indicated high contribution (3.71; 3.86, respectively). Respondents with graduate-level
education scored significantly higher (4.54) than the other education groups.
Parents o f all educational levels held similar views on school violence. There were
significant differences based on education for 4 o f the variables related to predisposing,
reinforcing, and enabling factors. Parents who achieved a Grade 11 education least
believed that students in today’s schools are committing different types o f violent acts than
they did 10 years ago. Those who had completed Grades 9 through 12 held different
beliefs from the other groups that fewer students experience learning problems. Parents
with graduate-level education believed that sending the child to the principal was less
effective and that media violence contributed more to school violence than did less
educated parents.

Family Structure
Predisposing Factors
There was a significant difference by family structure for 1 o f the variables related
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to predisposing factors. In response to survey question 5, there was a significant
difference regarding parents’ perceptions o f the effect o f the extent o f parental
involvement. Respondents from two-parent families agreed more on the effectiveness of
parental involvement on school violence (4.00 and 3.63, respectively).

Reinforcing Factors
There were no significant differences by family structure on any of the reinforcing
factors.

Enabling Factors
There were significant differences by family structure on 7 o f the variables related
to enabling factors. Respondents from one-parent families scored higher on the
contribution of inconsistency in school discipline to school violence (question 43), the
ability o f teachers to recognize behaviors that lead to violence (question 52), the ability o f
teachers to stop behaviors that lead to violence (question 53), and the effect of teachers
not contacting parents in a timely manner.
Respondents from two-parent families scored higher on the contribution o f parents
not teaching the child right from wrong (question 48), the effect o f teachers lacking the
skill to deal with troublesome students (question 54) and the effect o f teachers being afraid
o f students (question 58).
Parents held similar views on school violence regardless o f family structure. There
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were significant differences based on family structure for 8 o f the variables related to
predisposing, reinforcing, and enabling factors. However, the means for two-parent
families were significantly higher on their beliefs that schools would experience fewer
school violence problems if they involved parents more often, parents not teaching morals
and values, teachers lacking the skills to deal with troublesome students, and teachers
being afraid o f the students. On the other hand, the means for one-parent families were
significantly higher on the effect o f inconsistency in discipline, teacher recognition of
possible violent behavior, teachers stopping violent behaviors, and their contacting parents
in a timely manner.

Income
Predisposing Factors
There were significant differences based on income for 2 o f the variables related to
predisposing factors. In response to survey question 2, there was a significant difference
in parents’ perceptions o f whether students in today’s schools are committing more
different types of violent acts than they did 10 years ago. Respondents across all income
levels highly agreed (3.70; 4.39; and 4.55, respectively). However, respondents with
annual incomes below $20,000 scored significantly lower than the tw o higher income
groups.
In response to survey question 14, there was a significant difference in parents’
perceptions on how frequently there is lack o f respect for authority at school.
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Respondents with annual incomes above $50,000 scored significantly higher than the two
lower income groups (2.78; 2.89; and 3.77 respectively).

Reinforcing Factors
There were significant differences based on income for 3 of the variables related to
reinforcing factors. In response to survey question 26, there was a significant difference in
income regarding parents’ perceptions o f the appropriateness of the child fighting if hit or
pushed. Respondents with incomes below $20,000 scored significantly higher than the
two higher income groups (2.57; 1.82; and 1.68 respectively).
In response to survey question 27, there was a significant difference by income
regarding parents’ perceptions of the appropriateness o f the child fighting if bullied.
Respondents across all income levels expressed low acceptance (2.05; 1.49; and 1.36).
However, respondents with annual incomes below $20,000 scored significantly higher
than the two higher income groups.
In response to survey question 28, there was a significant difference by income
regarding parents’ perceptions of the appropriateness o f their child fighting if the school
does not resolve the problem in a timely manner. Parents across all income levels
expressed low acceptance (2.36; 1.70; and 1.32). Nevertheless, respondents with annual
incomes below $20,000 scored significantly higher than the two higher income groups.
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Enabling Factors
There were significant differences based on income for 2 o f the variables related to
enabling factors. In response to survey question 41, there was a significant difference by
income regarding parents’ perceptions o f the contribution o f viewing violence in the
community. Respondents with annual incomes between $20,000 and $50,000 scored
significantly lower than the other two income groups (3.87; 3.20; and 4.23, respectively).
In response to survey question 43, there was a significant difference by income
regarding parents’ perceptions o f how much inconsistency in discipline leads to or
contributes to school violence. Parents across all income levels expressed high
contribution (3.83; 3.40; and 4.05). However, respondents with annual incomes between
$20,000 and $50,000 scored significantly lower than those with annual incomes above
$50,000.
Parents o f various incomes expressed similar views. There were significant
differences based on income for 9 o f the 58 variables related to predisposing, reinforcing,
and enabling variables. However, parents who earned less than $20,000 per
year were the least strong in their belief that students in today’s schools are committing
more different types o f violent acts than they did 10 years ago. On the other hand, they
were most tolerant o f their children fighting if hit, pushed, bullied, or if the school does
not solve the problem in a timely manner. Parents with incomes over $50,000 per year
believed that lack o f respect for authority occurs more frequently at school and that
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inconsistency in discipline had a greater impact on school violence than the other income
groups.
There were significant differences based on the demographic variables o f gender,
9; age, 10; education, 4; family structure, 8; and income, 9. Forty o f the 290 variables
related to predisposing, reinforcing, and enabling factors were significantly different.
Otherwise parents’ perceptions were relatively similar regardless o f gender, age,
education, family structure, and income.
Females believe that more different types of violent acts are being committed by
students today than 10 years ago. They believe that strategies employed by school
personnel and parents can perform a significant role in reducing school violence than do
their male counterparts.
Parents ages 30 and below indicated that children were being unfairly targeted less
than the other age groups while parents ages 51 believed most strongly that children
should not fight if hit, pushed, or bullied, or if problems were not resolved by schools in a
timely manner. They also believed that rap music and lack o f dress codes contributed
more to school violence than younger parents.

Discussion
Parents perceive there would be fewer school violence problems if they were more
involved in schools and that less school violence occurs in schools where the teachers
know the parents. They also believed that the most important group who can contribute
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to reduced school violence is parents, followed by the students, teachers and staff, and
community leaders. Parents need to be more involved in our schools. Schools should
form partnerships with parents to prevent violence and increase the positive impact o f the
family on children and adolescents. The primary catalyst for parental involvement resides
within the leadership provided by the school. A welcoming and open attitude, as
portrayed by the principal and staff, is vital.
If their children were involved in arguments at school, parents believe the children
would handle this without fighting. However, they perceive fighting occurred moderately
at school. It may be the belief o f these parents that the fights are being initiated by others
although their children were suspended for committing violent acts of which fights were
the most common.
Females believe, more than males, that more parental involvement, children
problem-solving programs, after-school activities, staff school violence-prevention
programs, and parent support for aggressive behavior have a greater impact on school
violence.
No other study w as identified where males expressed their perceptions about the
psychosocial determinants o f school violence. The fact that these children are involved in
violent acts, despite the views expressed by the parents, may indicate that peers have a
greater influence on middle- and high-school students than parents.
Parents ages 51 and over expressed that rap music and the lack o f dress codes
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were more significantly related to school violence than younger parents. As far as rap
music is concerned, it could be that because this is a fairly recent phenomenon older
parents believe that these changes in society are contributing to our social ills.
Conclusions
Based on the parents’ perceptions, the following conclusions can be drawn:

High Means
1. Students in today’s schools are committing more different types o f violent acts
than they did 10 years ago.
2. If schools involved parents more often, they would have fewer school violence
problems.
3. Less school violence occurs where the principals and school staff work
together to keep order.
4. All stakeholders are highly important in reducing the level o f violence in
schools. The order o f importance is: Parents/guardians, students,
teachers/staff, and community leaders.
5. Programs that teach problem solving, after-school activities for
students, bringing the parent into the school, school staff violence-prevention
programs, and parent development programs are highly effective strategies.
6. Violent messages in rap music, gang or peer pressure, poor communication
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between parents, and teachers, parents who don’t teach right from wrong,
parents’ support for aggressive behavior, and the lack o f family involvement in
schools are highly contributing parent and community factors.

Medium Means
1. Smaller schools have less school violence problems than larger schools.
2. Children will handle arguments at school without fighting.
3. Less school violence occurs in schools where the teachers know the parents.
4. Children are moderately safe at school.
5. Lack o f respect for authority, threatening o f students, bullying o f students,
stealing, fighting, coarse language, and learning problems are medium
occurring incidents in schools.
6. Suspensions, detentions, sending the child to the principal and/or counselor,
and having teachers stand in the hallways between classes are moderately
effective strategies.
7. Viewing violence in the community, media violence, inconsistency in discipline,
the illegal sale o f alcohol and cigarettes to children, and the lack o f dress codes
are medium contributing community and parent factors.
8. Recognizing behaviors that lead to violence, stopping behaviors that lead to
violence, lacking the skills to deal with troublesome students, exhibiting poor
attitudes towards students, contacting parents into a timely manner to settle
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problems before situations worsen, lacking control o f students and being afraid
o f students are medium frequency o f occurrence teacher behaviors.

Low Means
1. The schools their children attend are less violent than other schools in the
surrounding areas.
2. Students attending suburban schools are less likely to experience school
violence problems than are students attending urban schools.
3. Gang activity, destruction o f school property, threatening o f teachers and
weapon carrying are low occurring incidents in schools.
4. Children are not unfairly targeted.
5. It is not okay for children to fight if hit, pushed, bullied, if the school does not
resolve problems in a timely manner, if hurt in previous fights, or if possessions
are taken.
The results indicate that Phase Four o f the PRECEDE model, that behavior is
motivated by predisposing factors, requires enabling factors, and will continue or
extinguish based on reinforcing factors, is partially supported. In particular, only 40 o f the
290 variables related to predisposing, reinforcing, and enabling factors were significantly
different. There were significant differences based on the demographic variables o f
gender, age, education, family structure, and income. Parents’ perceptions were relatively
similar regardless o f gender, age, education, family structure, and income.
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Recommendations for Practice
Highly educated parents did not perceive that sending a child to the principal was
effective even though this is one o f the most frequent measures employed by schools.
Schools should consider employing other strategies that are perceived to be more
effective. These parents believe that media violence had a significant effect on school
violence.
Two-parent families believe parental involvement and parents teaching morals and
values affect school violence. One o f the reasons why children, adolescents, and young
adults turn to violence to resolve their conflicts is the changing pattern o f family life.
More and more families are disrupted by divorce, abuse, poverty, drugs, and other forces
that interfere with normal parenting. With isolation, separation, and abuse comes a lack o f
socialization. No one is teaching children how to manage conflicts in constructive ways
through example or through indirect methods such as moral codes and patterns of living.
Parents perceive that they can be a part o f the solution but the hectic pace of
modem family life makes it tricky to squeeze out the time to get involved. Schools can
give classes for parents. Classes can focus on how to discipline children effectively, how
to teach morals and values, how to spend more enjoyable time with children, and how to
help children deal with school problems.
Parents believe that violence in the community contributes to increased school
violence. The high levels o f exposure to violence by adolescents in their communities and

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

171
the associated increase in behavior problems suggest the need for developing school and
community intervention programs to treat violence and its impact. The violence that is
pervasive in many o f our communities should be reduced.
Parent representatives could be added to school safety committees and school
improvement teams. Meetings scheduled at breakfast, at lunch, or in the evening could
make parent attendance more feasible. A communication system utilizing strategies such
as a parent telephone network, calling parents at work, or sending brief notes could be
effective. Administrators can use parent volunteers to patrol schools during the year.
School districts could provide transportation for parents to attend meetings. Teachers can
develop parent-student homework assignments. Law enforcement agencies could invite
parents to participate in school crime-watch programs. Schools with chronic violence
issues may be showing signs of serious problems with the child, school, community, or
some combination o f each. Initiatives that rebuild and strengthen families and
neighborhoods, such as community development corporations, should also be considered.
Neighborhood-based partnerships between direct service practitioners and community
organizers, and between professionals and parents, seem especially worthwhile. A task
force o f community, school, and business representatives can be formed to address
increased violence within schools. The school can play an important role in these
strategies by serving as multi-service centers, providing young people at risk and their
families with services not available elsewhere in the community. Schools could be kept
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open in the evenings to provide health, counseling, and recreational programs to parents
and students. The findings reveal there is need for improved communication between
parents, teachers and students. When parents and schools are working together a very
powerful alliance can be created on behalf o f children.
Current, key recommendations for reducing violence in schools are not new. The
qualities cited as promoting violence-free schools are similar to those cited in earlier
studies on effective schools. Just as there is no single cause for violent behaviors, there is
no single “quick fix.” Some support getting tougher with offenders; instilling strong
morals is another option. Still others say the solution is to attack violence at its roots
through a variety o f efforts— such as parental training, early education, social and
economic supports, and non-violent conflict resolution. Taken alone, each solution is too
simplistic. Taken together, these options make a strong program for stemming school
violence.

Recommendations for Future Research
Future research could examine parents’ perceptions o f the factors affecting
elementary school violence.
Research could be based on other theoretical models.
Males should continue to be included in future studies.
Risk factors from multiple domains— demographic, environmental, and
behavioral— contribute to involvement in various types o f violent behavior. The strong
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links between violence, drug use, community violence, and delinquency argue for
prevention/intervention programs that take into account the clustering o f these behaviors,
while the contribution o f weak familial and schools bonds points to the need for efforts to
strengthen these institutions. Research is needed to identify effective ways o f achieving
these ends.
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APPENDIX

PARENTS’ PERCEPTIONS OF THE FACTORS
CONTRIBUTING TO SCHOOL VIOLENCE

Name o f Child’s School _______________________________
Number o f Days Child Attended Program _____________________________
Parents: Kindly complete by marking “X” in the box that best indicates your response.

Predisposing Factors
1.
How violent do you think your child’s school is when compared to other
middle and high schools in the surrounding areas?
Much less
violent

Slightly less
violent

About the
same

Slightly more
violent

Much more
violent

Please state your level o f agreement or disagreement with the following statements
in the appropriate boxes.

2.
Students in today’s schools are committing more different types o f violent acts
than they did 10 years ago.
Strongly Disagree

Disagree

Neither Agree or Disagree

Agree

174
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3.
Students attending suburban schools are less likely to experience school
violence problems than are students attending urban schools.

Strongly Disagree

Disagree

Neither Agree or Disagree

Agree

Strongly Agree

4. Smaller schools have less school violence problems than larger schools.

Strongly Disagree

Disagree

Neither Agree or Disagree

Agree

Strongly Agree

5. If schools involved parents more often, they would have fewer school violence
problems.

Strongly Disagree

Disagree

Neither Agree or Disagree

Agree

Strongly Agree

6. Less school violence occurs in schools where the principals and school staff
work together to keep order.

Strongly Disagree

Disagree

Neither Agree or Disagree

Agree
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Strongly Agree
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7. If my child got into an argument with another child at school, I believe my child
would handle it without fighting.

Strongly Disagree

Disagree

Neither Agree or Disagree

Agree

Strongly Agree

8. Less school violence occurs in schools where the teachers know the parents.

Strongly Disagree

Disagree

Neither Agree or Disagree

Agree

Strongly Agree

9. How safe do you think your child is at school?

Not Safe At All

Not Very Safe

Somewhat
Safe

Safe
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Very Safe
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How im portant is each of the following in reducing the level of violence at
your child’s school?
Not
Important

O f Little
Importance

Somewhat
Important

Important

Very
Important

10. Teachers
and staff
11. Parents
and
Guardians
12. Community
Leaders
13. Students

14. How often does lack o f respect for authority occur in your child’s school?
Almost Never

Sometimes

Often

Very Often

All The Time

15. How often are students threatened in your child’s school?
Almost Never

Sometimes

Often

Very Often

AH The Time

16. How often are students bullied at your child’s school?

Almost Never

Sometimes

Often

Very Often
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17. How often does stealing occur in your child’s school?
Almost Never

Sometimes

Often

Very Often

All The Time

18. How often does fighting occur in your child’s school?
Almost Never

Sometimes

Often

Very Often

All The Time

19. How often does the use of harsh language occur in your child’s school?
Almost Never

Sometimes

Often

Very Often

All The Time

20. How often do students experience learning problems in your child’s school?
Almost Never

Sometimes

Often

Very Often

All The Time

21. How often is there gang activity in your child’s school?
Almost Never

Sometimes

Often

Very Often
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22. How often is school property destroyed in your child’s school?
Almost Never

Sometimes

Often

Very Often

All The Time

23. How often do students threaten teachers in your child’s school?
Almost Never

Sometimes

Often

Very Often

All The Time

24. How often are weapons carried to your child’s school?
Almost Never

Sometimes

Often

Very Often

25. Do you believe that your child is being unfairly targeted? Yes

All The Time

No

Reinforcing Factors
26. Would it be okay for your child to physically fight if someone hits or pushes
your child?
Almost Never

Sometimes

Often

Very Often
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27. Would it be okay for your child to physically fight if bullied by others?
Almost Never

Sometimes

Often

Very Often

All The Time

28. Would it be okay for your child to physically fight if the school does not
resolve the problem in a timely manner?
Almost Never

Sometimes

Often

Very Often

AU The Time

29. Would it be okay for your child to physically fight if the child was hurt in
previous fights?
Almost Never

Sometimes

Often

Very Often

All The Time

30. Would it be okay for your child to physically fight another child if someone
takes your child’s possessions?
Almost Never

Sometimes

Often

Very Often
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How well do you think the following works to stop or reduce violence at your
child’s school? Some o f these measures may not be in place at your child’s school, but if
they were, how well do you think they would work?

31. Programs that teach problem solving:
Never
Works

Almost Never
Works

Works
Sometimes

Often Works

Always Works

Works
Sometimes

Often Works

Always Works

Works
Sometimes

Often Works

Always Works

Often Works

Always Works

32. Suspension from school:
Never
Works

Almost Never
Works

33. Detention:
Never
Works

Almost Never
Works

34. Sending the child to the school counselor:
Never
Works

Almost Never
Works

Works
Sometimes
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35. Teachers standing in the hallways between classes:
Never
Works

Almost Never
Works

Works
Sometimes

Often Works

Always Works

Often Works

Always Works

Often Works

Always Works

Often Works

Always Works

36. After school activities for students:
Never
Works

Almost Never
Works

Works
Sometimes

37. Sending the student to the principal:
Never
Works

Almost Never
Works

Works
Sometimes

38. Bringing the parent into the school:
Never
W orks

Almost Never
Works

Works
Sometimes

39. Programs that teach the school staff how to deal with school violence:
Never
Works

Almost Never
Works

Works
Sometimes

Often Works
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40. Programs that teach parents how to be better parents:
Never
Works

Almost Never
Works

Works
Sometimes

Often Works

Always Works

Enabling Factors
How much do you believe these community and parent factors lead to or
contribute to violence at your child’s school?

41. Seeing violence in the community:
Not At All

Not Too Much

Somewhat

Much

Very Much

Much

Very Much

42. Seeing violence in the media:
Not At All

Not Too Much

Somewhat

43. The same penalties are not given to everyone (Inconsistency):
Not At All

Not Too Much

Somewhat

Much
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44. The illegal sale of alcohol and cigarettes to children:
Not At All

Not Too Much

Somewhat

Much

Very Much

Somewhat

Much

Very Much

Somewhat

Much

Very Much

45. Violent messages in rap music:
Not At All

Not Too Much

46. Gang or peer pressure:
Not At All

Not Too Much

47. Poor communication between parents and teachers:
Not At All

Not Too Much

Somewhat

Much

Very Much

Much

Very Much

48. Parents who don’t teach right from wrong:
Not At All

Not Too Much

Somewhat
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49. Parent support for aggressive behavior:
Not At All

Not Too Much

Somewhat

Much

Very Much

Much

Very Much

Much

Very Much

50. Lack o f family involvement in schools:
Not At All

Not Too Much

Somewhat

51. Lack o f dress codes in schools:
Not At All

Not Too M uch

Somewhat

Please mark an “X” in the appropriate spaces that reflect how often you think
teachers at your child’s school do the following:
52. Recognize behaviors that lead to violence.
Never

Rarely

Sometimes

Often
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53. Stop behaviors that lead to violence:
Never

Rarely

Sometimes

Often

Very Often

54. Lack the skills to deal with troublesome students:
Never

Rarely

Sometimes

Often

Very Often

Often

Very Often

55. Exhibit poor attitudes towards students:
Never

Rarely

Sometimes

56. Contact parents in a timely manner to settle problems before the situations
worsen:
Never

Rarely

Sometimes

Often

Very Often

Sometimes

Often

Very Often

57. Lack control of students:
Never

Rarely
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58. Are afraid o f students:
Never

Rarely

Sometimes

Often

Very Often

During the last two school years, how many times do you think your child was
involved in the following acts and what was your child suspended for now and in the past?
Please write a number for each (e.g. 0, 1, 2, 3, 4, 5, etc.)

Act

N um ber of times
involved in the last
two years

Act for which
suspended now

59. Being
disrespectful to
teachers or
others
60. Threatening
others
61. Violent
argument(s)
62. Fighting
63. Bullying others
64. Destroying
property
65. Gang activity
66. Carry weapons
e.g. knife
67. Alcohol related
acts
68. Possessing
tobacco
products
69. Drug possession

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Reason(s) for past
suspensions
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70. Gender: Father

M o th e r

Male Guardian ____ Female Guardian __

71. Age: ______
72. What is the highest level o f education you completed? Please circle one response.
Grade 8 or below

High School

College

Grade 8 or below

Grade 9

1 year

Grade 10

2 years

Grade 11

3 years

Grade 12

4 years

73. Do both parents live at home with your child? Yes

Graduate school
1 year
2 or more years

No _____

74. What is your race or ethnicity?
White _____

Black _____ Asian

Hispanic

O th e r______ . I f other,

please specify _____________
75. Which best describes your total household income for last year?
Less than $20,000 per year or up to $1,666 per moth: _____
Between $20,000 and $50,000 per year or $1,667 to $4,167 per month: ____
More than $50,000 per year or more than $4,167 per month: _____

THANK YOU FOR YOUR ASSISTANCE. THIS COMPLETES THE
QUESTIONNAIRE
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